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INTRODUCTION  
 

“If you assume that there is no hope, you guarantee that there will be no hope. If you 

assume that there is an instinct for freedom, that there are opportunities to change 

things, then there is a possibility that you can contribute to making a better world.” 

― Noam Chomsky 

To be a teacher is a profession that involves a huge quantity of aspects, 

it can be as a complex activity as an enriching way of living. It is a humanist 

opportunity to guide and share knowledge at the same time you continue 

learning.   

For me is that kind of opportunity to try to change the world, transform 

and be part of better education, is reap hope, share knowledge, guide learners, 

and leave a little part of yourself in each one of them.  

Teaching means be part of a free process of creation, learning, growth, 

and success, as well as carries a big responsibility. 

Through time education in Mexico has changed as everything do 

because is part of the evolution, however in terms of quality, use of technology, 

enough and suitable space and resources, from my personal point of view, we 

are living a setback.  

The generations change and time goes fast, we cannot continue 

teaching in the same way that was in past, even though some aspects are out 

of our control as teachers, there is one thing we can do, and that is one of the 

main reasons that I decided to take this specialization, try to be better, 

teaching in a meaningful way, taking as advantage all the changes and the 

learners’ skills and interest. If a teacher is aware of the new generation's 

necessities and is in constant learning, education could face any issue. 

During the whole year on the specialty and when doing this project, I 

have become more aware of the importance of many aspects that influence 
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the learning, how relevant the activities you plan are, how meaningful they are, 

the purpose of the target language as well as the role of a teacher, and the set 

of aims to accomplish. Taking into account the learners as the main character 

in the process of learning. Their necessities and interests, their language level, 

their weaknesses, the learning styles, the resources they have and the 

problems you can find, and their possible solutions. 

This document reflects in a thoughtful and systematic way my personal 

growth, my experience as a student during this specialization and as a teacher, 

the theoretical foundation behind my teaching practice, the methodologies, and 

strategies that I have acquired.  

Regarding the critical analysis, are going to be exposed the theoretical 

perspectives focused on my current practice, the methods mainly used, as well 

as some moments or situations where they can be identified, and the pieces of 

evidence through the teaching practice.  

To relate all the aspects mentioned before, was important to develop 

and analyze a lesson plan, which includes the four skills of the target 

language: listening, reading, writing, and speaking working together, the 

interculturalism as the harmonic interaction between different cultural aspects, 

through the communicative social practices, the use of authentic materials, and 

the enforcement of technological and digital resources. 
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CHAPTER 1. Philosophy and Theory 
 

1.1 Teaching identity and philosophy 
 

“Education is not the filling of a pail but the lighting of a fire” – William Butler Yeats 

 

Thinking about what teaching means is also talking about beliefs, 

concepts, definitions, approaches, emotions, and feelings; teaching implies a 

lengthy meaning which goes beyond all people can see. To be a teacher goes 

beyond being behind a desk and teach grammar rules or work on discipline.  

Personally, I assume teaching is a huge opportunity to guide and 

transform the world, sharing knowledge and sowing seeds of hope and change 

in each student. For me, education is the key to build a better world, upright 

humans, eager for knowledge, personal and professional growth. 

Even though my experience as a teacher is still short, my philosophy of 

education has been in constant building and I am aware that all children are 

unique and must have a stimulating educational environment where they can 

grow physically, mentally, emotionally, and socially. It is necessary to take into 

account every classroom has its own unique community and each student has 

his own personal needs. A classroom should be a safe, caring community 

where children are free to speak their minds, blossom, and grow. 

On my every day, I do as much as possible to leave a little bit of me in 

each one of my students, help them to learn, absorb knowledge, and use it in 

their daily life, motivating and making feel them secure in the process of 

learning, they need to understand that made mistakes is part of learning and 

be better.  
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I usually use the gamification method, participating in activities such as 

games and dynamics, to enhance motivation and commitment in activities that 

involve people, while they naturally and genuinely are learning.  

Even though sometimes is quite difficult or not always an excellent day, 

I have learned how important is to be a focus on the main purpose of the target 

language, using authentic and dynamic materials, as well as all the learner's 

needs and interests. 

When I think about how my job as an English teacher helps society, 

comes to my mind a lot of ideas and emotions; there exist a variety list of 

cultures that coexist in the same world and nowadays we are even more 

connected to different ways of living, different beliefs, and traditions, even 

though can be far away from us, technology has become in a useful tool to 

connect with others, know and respect different cultures and know a second 

language has become a requirement to get better professional opportunities 

and communicate with others in any part of the word.  

Currently, being a teacher has become one of the most demanding jobs 

and without doubt one of the most humanist and empathic to comprehend 

another person, besides to be a guider, teachers mean to be a good listener, a 

kind of friend and confidant.  

When I decided to take this specialty I was so nervous and anxious 

because I know it will require much time, at the beginning I was completely 

sure I could with it but when COVID Pandemic started and I had to deal with 

online classes which implied looking for new teaching techniques and 

resources, planning my lessons taking into account the new way of teaching 

and learning, look for the best tool to assess students and also study, read and 

do the assignments required on the specialty I felt really stressed and I just 

thought if I really was doing well. 
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I think that was the most difficult part that I faced during this specialty, 

try to organize my time to do everything that I need and do not feel lost in the 

process.  

This program requires a lot of time, a good attitude, be organized, be 

very responsible, and autonomous. But in the end, it totally worth it, I learned a 

lot of things and I became more aware of the theories and methodology behind 

my teaching practice.   

Due to the COVID pandemic, we have to face many challenges and 

changes that we did not expect but have helped us to improve our teaching 

practice.  

My desire as an English teacher and as a responsible person who 

imagines a better world is to create a type of atmosphere where students can 

meet their full potential. 
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1.2 Theoretical framework 
 

In order to understand the elements that form part in the teaching-

learning of a second language, it is necessary to review firstly the concepts 

and analyze the differences between acquisition and learning of Second 

Language Acquisition (SLA).  

According to Stephen Krashen and his most fundamental of the five 

hypotheses, there are two independent systems of foreign language 

performance: 'the acquired system' and 'the learned system'.  

The 'acquired system' or 'acquisition' is the product of a subconscious 

process very similar to the process when children acquire their first language. 

It requires meaningful interaction in the target language, natural 

communication, in which speakers are concentrated not in the form of their 

utterances, but in the communicative act. 

And the "learned system" or "learning" is the product of formal 

instruction and it comprises a conscious process, for instance, knowledge of 

grammar rules.  

 

There exist a variety of publications under the heading of SLA research, 

that have direct relevance for language teaching and involves some disciplines 

as psychology, linguistics, sociology, cognitive science, and also combine 

ideas from the learning analysis to explain how language is developed and 

acquired.  

In Mexico, teaching works under the Common European Framework of 

Reference (CEFR) and the National Program of Education “Aprendizajes 

clave” which establishes the Communicative Approach and Social Practices of 

Language that requires the students would be able to communicate in the 

basic and specific context of real life.  
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Through time, schools of thought have made research and contributions 

on SLA, some theories and approaches are related, others have separated the 

acquisition and learning concepts and compare the mother language with the 

second one. Even though when the theories have arguments against or in 

favor of them, each one has contributed and explored a variety of 

perspectives, to enhance the quality of the teaching–learning process. 

On the following pages are set up the theoretical foundations, 

hypothesis and approaches, that are part of my new teaching style:  

 

1.2.1 Communicative Language Teaching  
 

The theoretical foundation behind my teaching practice is the 

Communicative Language Teaching (CLT) which involves the appropriate 

usage of language within a specific social context; in order to make this 

possible, the students need to acquire meanings and linguistic forms to know 

how to perform a function. 

 

The main goal is the ability to use the language appropriately rather 

than grammatical knowledge. For instance, in my everyday teaching practice, I 

usually manage the practicing question forms by asking learners to find out 

personal information about their colleagues or making a role-play conversation 

on the phone, ordering food, shopping, or asking for information and those 

involved in meaningful communication, taking into account the functions of 

language for each activity. 

Classroom activities guided by the communicative approach are 

characterized by trying to produce meaningful and real communication, at all 

levels. As a result, there may be more emphasis on skills than systems, 

lessons are more learner-centered, and there may be use of authentic 

materials. 
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This approach emphasizes the six functions of language connected to 

six elements of communication (context, message, sender, receiver, channel, 

and code) which were proposed by Roman Jakobson (1960). Jakobson 

established each of these six factors determines a different function of 

language.  

 

 

Whenever we make emphasize in the sender, we call it the emotive 

function of language and it can express feeling and emotions, when the 

receiver is the main part, the function is conative. And when we emphasize in 

the rhythm and rhymes, we focus on the message that is called the poetic 

function.  

In the sentence "Jimmy Hendrix played at Woodstock in 1969" the focus 

is not necessarily on the message, is on whatever is being referred, so on the 

element presented is the context which is called the referential function and we 

can find it on newspapers.  

And finally, when we focus on the communicative task, it is the phatic 

function, and when we use the language to talk about the same language, it is 

the metalingual function, it goes beyond itself. 
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The Summer Institute of Linguistics (SIL) and David Numan (1991), also 

incorporated three principles into this field, to enhance the target of language 

in the communicative approach.  

The SIL wrote two passages about this matter: 

▪ The Communicate View of Language, that involves the semantic and 

communicative elements of language are emphasized more than the 

grammatical characteristics and the target of language learning is to learn to 

express communication functions and categories of meaning. 

▪ The International View of Language, and sees language primarily as the 

means for establishing and maintaining interpersonal relationships and for 

performing social transactions between individuals.   

 

The target of language learning in the interactional view is learning to 

initiate and maintain conversations with other people.  

David Numan described five points to this approach: 

1. An emphasis on learning to communicate through interaction in the target 

language. 

2. The use of authentic texts in the learning situation. 

3. The provision of opportunities for learners to focus not only on language but 

also on the learning process itself. 

4. An enhancement of the learner’s own personal experiences as important 

elements that contribute to classroom learning. 

5. An attempt to link classroom language learning with language activities outside 

the classroom. (Richards J. C., 2006) 
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1.2.2 Stephen Krashen hypothesis  
 

On the other hand, Stephen Krashen believed humans have an innate 

ability that guides the language learning process and developed five 

hypotheses: 

1. The Acquisition-Learning hypothesis 

2. The Monitor hypothesis 

3. The Input hypothesis 

4. The Affective Filter hypothesis 

5. The Natural Order hypothesis 

For the lessons which are presented on this analysis, I focused on two 

of the Krashen’s hypothesis, the Input hypothesis, and the affective filter 

hypothesis, taking into consideration the learners and my own way of teaching.  

In the following paragraphs are detailed each hypothesis: 

The first hypothesis establishes there are two ways of developing 

language ability: by acquisition and by learning, suggesting acquisition is a 

sub-conscious process and learning is the conscious process of developing a 

foreign language through language lessons.  

The Monito hypothesis explains the relationship between acquisition 

and learning and defines the influence of the latter on the former. According to 

Krashen, the acquisition system is the utterance initiator, while the learning 

system performs the role of the 'monitor' or the 'editor'. The 'monitor' acts in a 

planning, editing, and correcting function when three specific conditions are 

met: 

▪ The second language learner has sufficient time at their disposal. 

▪ They focus on form or think about correctness. 

▪ They know the rule. 
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The role of the monitor is minor, being used only to correct deviations 

from 'normal' speech and to give a speech a more 'polished' appearance. 

The Input hypothesis explains how second language acquisition takes 

place when learners are exposed to Comprehensible input that belongs to 

level 'i + 1'. Since not all of the learners can be at the same level of linguistic 

competence at the same time, Krashen suggests that natural communicative 

input is the key to designing a syllabus, ensuring in this way that each learner 

will receive some 'i + 1' input that is appropriate for his/her current stage of 

linguistic competence. 

In the Affective filter hypothesis Krashen claimed that learners with high 

motivation, self-confidence, a good self-image, a low level of anxiety and 

extroversion are better equipped for success in second language acquisition.  

And in the Natural Order hypothesis suggested that the acquisition of 

grammatical structures follows a 'natural order' which is predictable. 

  

1.2.3 Schema Theory  

 

Introduced by Frederic Bartlett (1932) and developed mostly by Richard 

Anderson (1977) describes how people associate memories, linking new 

information to existing knowledge making it easier to move it from working 

memory to long term memory and makes retrieval much more efficient. 

I have always thought students can understand better when they have a 

background about something and then they can relate or associate with new 

knowledge and new information; for this reason, I took it into practice during 

this lesson. 
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Richard Anderson, an educational psychologist, played an important 

role in introducing schema theory to the educational community. Anderson 

pointed out that schemata provided a form of representation for complex 

knowledge and that the construct, for the first time, provided a principled 

account of how old knowledge might influence the acquisition of new 

knowledge.  

Schema theory was immediately applied to understanding the reading 

process, where it served as an important counterweight to purely bottom-up 

approaches to reading. The schema-theory approaches to reading emphasize 

that reading involves both the bottom-up information from the perceived letters 

coming into the eye and the use of top-down knowledge to construct a 

meaningful representation of the content of the text. (Anderson, 1977) 

 

1.2.4 The Task – Based Approach  
 

When teaching we apply a variety of theories and methodologies 

according to what we expect and the kind of learners’ necessities we have.  

Currently, almost at the end of this specialty, I could identify which 

theories, methodologies, approaches, and strategies are generally behind my 

teaching. The followings are the ones that are I consider more appropriate to 

the way am I: 

The Task-Based Approach (TBL) offers to the students the possibility to 

participate actively in the process of learning in order to achieve a goal or 

complete a task. It seeks to develop students’ interlanguage, providing a task, 

and then using language to solve it.  

That means that it specifically contributes to communicative goals. It 

moves away from the traditional class and provides the students with freedom 
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and autonomy in their own learning process, taking into account the learner-

centered educational philosophy.  

By task, J. Willis means a goal-oriented activity with a clear purpose. 

Doing a communication task involves achieving an outcome, creating a final 

product that can be appreciated by other.  

It is divided into three major steps: 

 

1. Pre - Task, when teachers motivate, activate previous knowledge, and 

set out instructions. In my teaching practice, I can identify this one when I set 

off a crossword to activate the previous knowledge, elicit, or introduce them to 

the main topic. 

2. The Task Cycle begins by carrying out the assignment, it is a time in 

which students work together and make spontaneous use of whatever 

resources they have (including their mother tongue) because they are trying to 

understand the task. The second part of this stage is when the students 

planning the task, they structure their ideas using the language whereas the 

teacher monitors the activity. The final part of the Cycle is the presentation of 

the task to others. 

3. The Language Focus is the last part that can be called feedback to the 

students to analyze or externalize their own views or opinions. 
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TBL offers a change from the grammar practice routines through which 

many learners have previously failed to learn to communicate. It encourages 

learners to experiment with whatever English they can recall, to try things out 

without fear of failure and public correction, and to take active control of their 

own learning, both in and outside class. 

For the teacher, the framework offers security and control. While it may 

be true that TBL is an adventure, it can be undertaken within the safety of an 

imaginatively designed playground. (Numan, 2004) 
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1.2.5 Kolb’s model of Experiential Learning 

 

Moreover, the Kolb’s model is another which has a relationship with my 

personal way of teaching, this model postulates four stages:  

 

1. Concrete experience, in which the main purpose is to bring closer the learner 

to the language using different resources, as a song, videos, or puzzles which 

at the same time encourage the students. 

2. Reflective observation, the learner desires to dig deeper into, or expand 

outward from, the topic under study. In this stage, the take some time to make 

an internal reflection and also is the key point to you get the students’ 

attention.  

3. Abstract contextualization, is the profound significance of such an act is to 

gain a hold on the matter under study from another perspective, as an act of 

prehension.  

4. Active experimentation, the last stage when the learns can produce with the 

acquire knowledge.  

This model perspective promotes the interaction with the language since 

the first moment as an experience; the learning of a second language has to 

involve contact with it as much as possible. Since the very beginning with 

warm-up activities and the sequence of the next ones.  
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1.2.6 Testing and Assessment by Douglas Brown 

 

The evaluation can be classified according to the purpose for which it is 

carried out, that is, it responds to WHAT and is related to the opportunity 

WHEN it is evaluated. So, it can be Diagnostic or initial evaluation, formative or 

process evaluation, and summative, final, integrative, or result evaluation. 

In Mexico, most of the teachers currently work under the formative 

assessment which is the process of getting continuous evidence of the 

learners’ learning, as well as the summative which tries to establish reliable 

balances of the results obtained at the end of a teaching-learning process. 

At the end of each school year or term, teachers evaluate students 

taking into account all the aspects and evidence of learning they performed. 

Evaluation is the global score, a numerical range of 6 to 10. 

 

Taken from: https://courses.lumenlearning.com/suny-oneonta-education106/chapter/6-1-assessment-and-evaluation/ 

 

 

https://courses.lumenlearning.com/suny-oneonta-education106/chapter/6-1-assessment-and-evaluation/
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Douglas Brown made a distinction between testing and assessment, 

and declared exists in two forms:  

▪ The formal assessment 

▪ The informal assessment 

He defined testing as a method of measuring a person ability, 

knowledge, or performance in a given domain, a systematic, pre-planned data-

based tests that measure what and how well the students have learned, and 

assessment is an ongoing process that encompasses a much wider domain, it 

is spontaneous form which can be easily incorporated into day-to-day 

classroom activities. (Brown, 2004) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Formal 
Assessment

Scoring tests about a 
specific topic to 

measure the learners' 
achievement.

Informal 
Assessment

Day-to-day activities:

Quizzes

Activities

Homework

Projects
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CHAPTER 2.  Methodology and Practice 
 

Teaching is the process of attending to people’s needs, experiences 

and feelings, and intervening so that they learn particular things, and go 

beyond the given. 

To carry out with teaching process teachers need to make a lesson 

plan, that is the guide of what we expected to do during the class, taking into 

account the learners’ necessities as well as their interest, their English level, 

the resources or materials, the time and what is expected learners achieve at 

the end of the session. 

In the process of learning a second language, is expected students 

developed the four skills of the target language: listening, reading, writing, and 

speaking. Reading and listening involve receiving information and so they are 

called receptive skills. Speaking and writing are known as productive 

skills because they involve producing words, phrases, sentences and 

paragraphs. 

Currently, we are living on distance education, due to the COVID-19 

pandemic, and it has forced us to modify and develop new ways of teaching, 

assessing, selecting materials, accomplish with the syllabus and take into 

account the learners' necessities or resources in these circumstances. 

On this analysis, you will find the process to carry out a lesson plan and 

the outcomes expected at the end of it.   

In the following pages will find the lesson plans used in the educational 

intervention proposal: 
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2.1 The updated lesson plans  

Lesson Plan 1 

 

Personal Aims   

▪ Try to check my teaching methods are effective in motivating students to use the second language to talk about real situations.  

 

Assumptions     

▪ The students know vocabulary about transport, travel and accommodation.   
▪ Students have knowledge about regular and irregular verbs and the use of Past Simple.  

Teacher: María del Carmen Robles Rodríguez Course book (name/unit/page) Gateway MacMillan Student’s Book B1 +  

Unit 2 “Epic Journeys” page 19 

Main Lesson Aims   Subsidiary Aim   

▪ By the end of this lesson the student will have better reading 
comprehension, and identify general and specific information.  

▪ By the end of the lesson, the students will have a better ability to 
find out the information needed by skimming and scanning. 

▪ By the end of the lesson, the students will be familiar with past events.  

Class profile and Timetable Fit  

Third grade, is made of 6 girls and 14 boys, all of them are fourteen years all. The learners’ language ability in general is lower intermediate level; they can 

understand and follow instructions and express themselves in simple language, and a few of them have a better understanding and extend use of 

vocabulary and grammar structures. In general, they are active elements in learning, they like to talk a lot and participate, but also there are 5 students 

who do not like English so, they find it difficult, however I try to engaged them in each lesson by pair work or group work .  This lesson plan includes the 

sequence of two sessions. One day before, students identified vocabulary related to travel.  
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 LESSON 1 

 
Stage Interaction Time Procedure 

Objective/ 

Purpose of stage 

1 Warm - up T - S 10’ 

Students are familiar with Vocabulary about transports, travel 

and accommodation, to activate the previous knowledge, play 

“Pictionary” with the vocabulary acquired.  

Teacher dive the group in two teams, each team choose a 

leader to represent them in each round. There are four rounds 

of words.  

Teacher give a word to each team leader and they have to 

draw the word, and the rest of the team guess the word and 

explain its meaning.  

Teacher plays a small part of the video: ‘By any means” (trips 

in motorcycle). 
https://www.youtube.com/results?search_query=by+any+means+i

ntro and https://www.youtube.com/watch?v=zrfDyQx8fY4  

 

Brainstorming with the student’s ideas about the previous 

video.  

To engage student’s interest.  

To activate previous knowledge and 

introduce them to the reading.  

Anticipated Problems and possible Solutions  

 Problems Solutions 

1 The students may find unknown words in the reading material.   Explain the word given examples.  

2 Students may find problems to describe properly and write a past event. Guide them to describe using correct use of english in past and 

provide them an extra model of the writing task.  

https://www.youtube.com/results?search_query=by+any+means+intro
https://www.youtube.com/results?search_query=by+any+means+intro
https://www.youtube.com/watch?v=zrfDyQx8fY4
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2 

Scanning 

reading and 

feedback 

T - S 

 

 

S - S 

10’ 

Teacher asks students to scanning the text looking for a 

general idea of it.   

Students read the text making pauses and changing the 

person who is reading. After reading, the students comment 

and share their opinions.   

- What is the main idea of the text? 

To develop scanning reading skills 

and reading comprehension  

4 

Reading 

comprehen - 

sion task 

T - S 5 -7’ 

Answer the questions suggested in the exercise 3 

Teacher ask the questions and the students look for the 

information according to the text.  

- Charlie is…  

- Charlie, Russ and Mungo… 

- It was difficult to sleep because they… 

- Charly didn’t sleep well in the tent in Cambodia 

because he… 

- Charly has some bad experiences at the sea 

because…  

Check the students understood the 

text 

5 

Unknown 

words 

 

S - T 10’ 

Students find the following words in the text and identify their 

meaning according to the context. (exercise 4) 

- huge 

- means 

- grow up 

- no alternative 

- exhausting 

- monsoon 

- thrill 

- pour in 

- fortunate 

- waves 

Students write the meaning using their own words.  

Develop prediction skills; stimulate 

the student’s ability to infer according 

to the context.  
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6 

Clarification 

and 

feedback  

T- S 

 
5 – 8’ 

Teacher clarifies the meaning of some words and phrases by 

explaining the meaning, related to the context in the text.  

Teacher checks the students whether they have understood 

the meaning by asking concept checking questions.  

To help the students further 

understand the text.  

 

Lesson Plan 2 

 

Personal Aims   

▪ Try to engage the students to write and talk about past events related to trips using their previous knowledges.  

 

Assumptions     

▪ The students know vocabulary about transport, travel and accommodation.   

▪ Students have knowledge about regular and irregular verbs and the use of Past Simple.  
▪ Students have knowledge about Past simple tense.  

 

 

Main Lesson Aims   Subsidiary Aim   

▪ By the end of this lesson the students will be able to express 
themselves in past simple. 

▪ By the end of the lesson, the students will be better at speaking and 
writing ability to describe a past events. 

▪ By the end of this lesson the students will be better at communicating 

their ideas.  

▪ Students will practice the communicative and writing skills.  
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 LESSON 2 

 
Stage 

Interacti

on 
Time Procedure 

Objective/ 

Purpose of stage 

1 Warm - up T - S 5 - 8’ 

Teacher shows a model of a Postcard to the students and 

make questions to build up a brainstorm: 

- What can you observe? 

- What is that and its purpose? 

- What is the tense used? 

- Do we use post cards nowadays? 

To engage student’s interest.  

To activate previous knowledge and 

introduce them to the main task. 

Class profile and Timetable Fit  

Third grade, is made of 6 girls and 14 boys, all of them are fourteen years all. The learners’ language ability in general is  lower intermediate level; they can 

understand and follow instructions and express themselves in simple language, and a few of them have a better understanding and extend use of 

vocabulary and grammar structures. In general, they are active elements in learning, they like to talk a lot and participate,  bus also there are 5 students 

who do not like English so, they find it difficult, however I try to engaged them in each lesson by pair work or group work.  This lesson plan includes the 

sequence of two sessions. One day before, students identified vocabulary related to travel.  

Anticipated Problems and possible Solutions  

 Problems Solutions 

1 The students may find difficult how to express their ideas. Help and guide them to join their ideas.  

2 Not all of the students have a computer to make the letter in Microsoft Word. Allow them to do it using other resources to present the letter. 
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2 

Scanning 

reading and 

feedback 

T - S 

 

 

S - S 

15’ 

Students read the postcard again focusing on the content and 

identifying specific information.  

Teacher explain the use of the expressions and words to give 

emphasis to make the writing more interesting.  

Students complete the expressions.  

 

To develop scanning reading skills and 

reading comprehension.  

To identify useful expressions of 

emphasis.  

4 
Writing 

practice and 

clarification. 

S - T 10’ 

Students make sentences more emphatic (exercise 4).  

Example: 

- It’s a busy city (what) – What a busy day! 

… 

Students share and compare their answers with their 

classmates.   

Teacher check the sentences with the whole group.  

To provide the students useful phrases 

to make emphasis when writing.  

5 Writing task  

T - S  

S 
15’ 

Teacher ask the students think about a past holiday and 

describe it using their previous knowledge.  

Students join their ideas and write about a past holiday.   

Develop prediction skills; stimulate the 

student’s ability to infer according to 

the context.  

6 
Orally and 

writing 

presentation 

T - S 

 
10’ 

Students share and present their writing.  

Teacher pay attention to the writing and probable mistakes or 

the use of the language.   

To help the students further 

understand the text.  
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2.2 Rationale behind the teaching practice 

 

Even though exist a variety of theories to apply when teaching, The 

Input and The Affective Filter from Krashen's hypotheses were considered to 

work on with this project due to it is more attractive to my personal way of 

teaching and the Schema Theory which guides the process of learning in a 

sequence way among the activities. 

The Communicative Language Teaching approach on the other hand is 

a central part to achieve the purpose of second language learning according to 

the CEFR and the Testing and Assessment approach which performs better 

the necessities of my students. 

In order to accomplish the aspects that I mentioned before, I started to 

plan my activities working with the aims of the lesson that refers to what has 

expected students to achieve at the end of the session and the subsidiary aim 

that is the secondary focus of the lesson as the skills students must be able to 

use well in order to achieve the main aim.  

The personal aims help to improve the own way of teaching, as well as 

the assumptions which describe the previous knowledge of the students.  And 

finally, but not least, the class profile and the anticipated problems and 

possible solutions.  

The group of students chosen to present this project, are from the third 

grade of secondary school at Colegio Alfred Adler in CDMX, this group is 

made of six girls and fourteen boys, all of them around 14 and 15 years old.  

The learners’ language ability, in general, is lower intermediate level, the visual 

and kinesthetic learning styles are predominant on them; in general terms they 

like English class, and show an instrumental motivation being aware how 

important is the acquisition of a second language nowadays, they enjoy it just 

five off them find it difficult. 
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The aim of the lesson plan was to describe past events about journeys, 

before the first session of this lesson plan, students had already knowledge 

about travel and transport vocabulary, that is why I started by activating their 

schemata, students practiced and recognized the previous vocabulary by 

Pictionary game. Later on, as pre-reading activity; they watched two videos, 

the purpose of it was to help them to bring ideas to their mind and share them 

with the rest of the class, besides practicing listening comprehension and 

being exposed to Comprehensible input according to the Input Hypothesis of 

Krashen, they also could express themselves, practicing their speaking ability. 

Then, keeping up with the three stages of reading, in the while-reading 

I asked some questions after certain paragraphs to help them to distinguish 

between general and specific ideas. And as post-reading, students answered 

a set of statements and identify some unknown words and their meaning 

related to the context. 

To assess those kinds of activities I usually give the students some 

minutes to do alone and analyze and then I check the answers fostering active 

participation. 

Even though the students had already knowledge about Past tense 

structures, we review it with different kind of exercises as fill in the gaps, 

multiple chose or word order; the textbook is very complete and marks a 

sequence among the development of the skills, however, I usually use to 

practice after I present and work with the topics previously.   

In the session-oriented to the final product, I started in the same way, by 

activating their previous data but this time making a brainstorming looking at a 

model of a Postcard, the students mention what they saw and what they 

thought about it; they made a contrast and found nowadays we use 

instantaneous messages by WhatsApp, Messenger or maybe email instead of 

a letter or a Postcard. 
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Next, they put into practice reading for detail sub-skill, to identify specific 

information in the Postcard as well as some phrases used to give emphasis. 

Once they become familiar with the purpose and structure of a Postcard, we 

reviewed phrases to give emphasis as: ‘It is a beautiful day!’ that changed to 

‘What a beautiful day!’ 

Students completed an exercise of it in a less controlled activity, they 

transformed simple statements into emphatic phrases.   

Finally, students wrote a Postcard or a letter about their last holiday or 

the best one they remembered, they had to use the phrases learned, the 

vocabulary, and the correct grammar tense. When they finished, shared it with 

the rest of the class orally, it was a great time for them, because they could 

remember special moments before the Pandemic. 

Through these activities, the learning was meaningful to the pupils and 

they could relate the information with their own context while they work with the 

four skills in tandem this is important because the skills do not work in 

isolation. 

The first two skills were receptive, listening and reading with two videos 

and reading about epic adventures when traveling and the productive skills 

writing and speaking when the pupils wrote their letter or Postcard describing 

the best holiday and presenting it to the rest of the class. 

Furthermore, the use of authentic materials which help to guide students 

even that have been made for others purposes than to teach a language 

results useful to relate them with the real world and engage the learners' 

attention and interest.  

As the use of the two videos as a brief introduction of the reading text, 

about adventures around the world, differences among cultures, and what you 

can do during a trip, despite the text used was from the textbook it was an 
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authentic material because of its content and that can be easily related to the 

intercultural part. And the Postcard which nowadays is not used as in the past 

but takes part of the media.  

In addition, gather the essential aspects to create a comfortable 

environment of learning, is another important point when teaching; my students 

know me for one year ago, however, I always try that student trust me, 

motivated and feel secure during the classes, they know is really important to 

respect others and the process of learning implies also made mistakes, that is 

good because is the opportunity to be better.  

According to The Affective filter, lack of motivation can serve to cause a 

mental block preventing the successful acquisition of a second language. If the 

“affective filter” is lowered by creating a learning environment in which students 

are more motivated and suffer from less anxiety and low self-esteem, the 

possibility of success in achieving SLA is greatly improved. 

Eventually, seems important to mention as a relevant aspect during my 

teaching practice, that the place where I work, currently with the synchronic 

online classes, long 40 min and that is the reason that I have to be very 

concrete with what I teach, and accomplish with the whole syllabus. 
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2.3 Assessing the progress 

 

Regarding the assessing process, as it was presented before, I work 

under the Testing and Assessment Approach by Douglas Broun because it is 

one that performs better my students' necessities.  

During this school year, teachers have faced changes in the teaching 

strategies as well as the assessment tools and taking into account the 

students' resources.  

Brown established exist two forms: formal and informal assessment. To 

carry out the formal assessment, currently, I apply it using Google Forms, 

making a test per month, measuring the students' learning about a specific 

topic. And the informal assessment, I focus on the day-to-day activities and 

homework the students send by Google Classroom platform and the use of 

different kinds of apps as Wordwall, Kahoot, Edpuzzle, or Factile to make 

dynamic the process of learning.   

On this lesson plan, I based on the stages of listening and reading 

(pre -, while-, and post -), to prepare the students, primarily by getting them 

interested in the topic, activating schemata, and working with top-down ideas.  

 

Pre - listening

• Pictionary 
game

• Brainstorming 

While - listening

• Listening and 
watching the 
videos

• Getting ideas

Post - listening

• Sharing ideas

• Answering 
questions

Questions for listening: 

- What can you observe in the video? 

- What happened in the video? 

- What is the general idea of it? 

- Have you ever done something like that? 
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And in the final product of the lesson oriented to the oral and writing 

skill, I used a scoring rubric that is a guide for tracking the learning of the 

student's framework and I wrote their feedback individually on the Google 

Classroom platform following the aspects of the rubric.  

In the next part, will find the scoring rubric to evaluate the final product, it 

was divided into criteria, follow directions and stayed on task, because it was 

developed during the synchronic class, the use of language, if it is accurate 

and communicate what is expected and finally the oral presentation which 

included the pronunciation and fluency. 

 

 

 

 

Pre - reading

• Watching a 
video

• Brainstorming 

While - reading

• Getting ideas
• Answering 

questions

Post - reading

• Sharing ideas
• Identifying  

general and 
specific ideas

Questions for reading: 

- How ‘By any means’ was originated? 

- How many transports did they use? 

- What is the main idea of the text? 

- Have you ever done something like that? 
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Afred Adler High School 

Teacher: María del Carmen Robles Rodríguez 

Writing Rubric 

Grade - Group: 3°A Student’s name: Score: 

Criteria Excellent (5 pts) Good (3 pts) Satisfactory (2 pts) 

Follow directions 
and stay on-task 

Students followed 
directions to 
complete this 
activity and 
stayed on-task all 
time. 

Students followed 
directions to 
complete this 
activity and 
stayed on-task 
most of the time. 

Students followed 
directions to 
complete this activity 
and generally stayed 
on-task. Teacher 
had to re-direct 
student 
occasionally.  

Use of language There are not any 
mistakes in the 
use of grammar 
structures.  
 

Three or fewer 
mistakes or 
punctuation 
mistakes.  
 

More than six 
spelling or grammar 
mistakes.  
 

Communication Students express 
their ideas with 
fluency and 
concordance.  

Students express 
themselves with 
some 
disorganized 
ideas. 

Students have 
problems to 
communicate and 
describe clearly.   

Oral presentation Students speak 
clear and with 
fluency.  

Students 
mispronounced 
some words.  

Students have 
problems to 
concentrate and 
express orally with 
fluency and good 
pronunciation.  

 

In this rubric, I tried to think about all the problems that the students could face 

as well as their skills to accomplish with all the criteria that are required and also, 

thinking about the conditions that some of them have as the use of a cellphone to take 

the online class instead of a computer, so they could not work digitally in the final 

product otherwise they worked on their notebook.   
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The following images are examples of the writing task, that students delivered:  

  As I mentioned previously, not all of the students could work digitally, some of 

them took the online classes by cellphone, however, they tried and worked in the 

notebook. Also, some of them find it difficult to connect ideas and describe what they 

wanted to say, usually, they try to translate every single word, and the writings present 

a lack of accuracy.  

As well as when speaking, in the oral presentation some students 

mispronounced, many times the reason of it is they feel insecure, they do not like to 

speak in English or are too shy. 
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CHAPTER 3. Experience Report 
 

3.1 Results of the lesson  
 

I have always thought, students need to associate what they learn with 

day to day because the generations are even more and more active and quite 

difficult to engage and motivate, they get distracted easier and sometimes find 

it difficult to follow instructions. Nowadays most students get involved with 

technological devices, video games, or social networks and spend most of 

their time on them.  Many times, they think all that they learn in school never is 

going to be used in life. 

Taking into account what I mentioned previously something I always 

keep in mind is that during my teaching practice all that I planned on my lesson 

plan must have a purpose, a sense and be related to something that students 

are familiar with and if it is not the case, try to use authentic materials to help 

them to activate their schemata, besides the use of gamification that is a 

learning technique that transfers the mechanics of games to the educational-

professional field in order to achieve better results, either to better absorb 

some knowledge, improve some skill, or reward specific actions, among many 

other objectives.  

After applying the activities presented on my lesson plan and in order to 

accomplish the aims on it, following the theoretical basis, that performs better 

my own style of teaching I can identify the outcomes.  

Not all of them were what I expected but I consider the main objective 

was achieved. 

After the first lesson besides reviewing the previous vocabulary and 

practice with it they were exposed to Comprehensible input, through authentic 

materials, they could listen to the pronunciation of the language spoken by 
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native speakers. And also, they focused on the topic they would be reading 

then.  

Later on, in the reading part, they practiced the pronunciation, as they 

went reading, I could observe how they correct themselves when they 

mispronounced a word, something that was great because indicates they are 

already able to identify the correct pronunciation of some words. After my first 

intervention with questions about the general idea of the paragraphs, they little 

by little started to distinguish general and specific information on their own.  

So on, in the last part when they answered a set of statements about 

the previous text many of the students did it really fast. However, there were 

some students that just did not answer, due to the online classes is complex 

some time to observe all of them and they get easily distracted at home. 

In the activity that they had to look for the meaning of unknown words 

according to the context in the text, some of them inferred the meaning by 

reading again and others looking for the meaning in the dictionary, this kind of 

activity helps them to identify that there are many words that can have different 

meaning depending on the context and not just the first one that appears in the 

dictionary or translator besides, unconsciously they acquired new vocabulary. 

Moreover, in the review of past tenses, they feel very secure because 

they had already knowledge of it, they answered multiple-choice exercises, fill 

in gaps, word order, and described orally what they had done one day before. I 

consider practice is not going to be enough, taking into account there are 

students who practice and use the English just in the moment of the class.  

In the session-oriented to the final product, students identified how to 

give emphasis when writing. They consolidated their previous knowledge and 

as a less controlled activity, wrote a letter or Postcard describing the best 

holidays they had. With this activity, they become aware they can use the 
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knowledge and found it meaningful because they use it to talk about a real 

situation and imagined they were writing to a friend to tell how was their 

holidays using past tense to describe and emphatic phrases to make the 

writing more interesting. 

At the place where I work the classes long 40 min and I always have to 

be very concrete with what I teach and with the activities, which made me feel 

stressed because I could not spend more time with the students who really 

need a guide in the process of writing. And another problem that I faced was 

that also there are students who during this school year with online classes do 

not feel comfortable and just do not answer or turn on the camera, which 

complicates more the situation because I cannot help or at least try to motivate 

them. 

In the whole lesson plan, I worked with the four skills sometimes ones 

are more evident whereas the others are implicit but I follow a sequence to 

help the student to acquire the knowledge until they can produce their own 

writing, communicating past events, which was the main purpose of this 

lesson.  

Four or five students had problems writing with fluency, correct use of 

grammar structures, or use of language. They are the ones who do not like 

English but I have always tried to involve them, motiving, and guiding in the 

process of learning, not just for this lesson plan, I have done it since I know 

them, however now with online classes has been complex to spend small-time 

one by one.  Now with the online classes, I give feedback on the classroom 

platform to help them to improve.  

At the end of this lesson, I think, they found it as a good moment to 

remember a special time for them what means they found it meaningful and 

they used the second language all the time as well as their previous 

knowledge. 
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3.2 Reflection 
 

After this school year online, as a teacher and as a student from the 

specialization, without doubt, I am more aware of the huge quantity of aspects 

involves in being a teacher, the theoretical foundation behind the teaching 

practice which always has been implicit, many times teachers do not mention 

but it is there because is part of the essential things that we perform in the day-

to-day.  

I know the importance of being prepared and always looking for new 

techniques, resources or materials to engage the students and create 

meaningful learning. 

Nowadays students, teachers, and parents have faced a new way of 

living; learning, teaching, or even working virtually has been part of our daily 

life, we have experimented with new challenges.  

Regarding education, now more than never before has taken the 

advantage of the technology and be in contact, looking for new ways of 

teaching, even though always we can improve, we have faced it.  

I am truly glad to know how adaptable we are, each of us knows how 

difficult or stressful it was but even when we thought was very difficult, 

everybody tried it and the attitude we take to look for a new way to help our 

students and guide their learning process no matter the distances, is what I call 

to be a great teacher. 

Personally, as I mentioned before, I believe one of the main aspects I 

reflected on during this time is about what I teach, how I teach, and if it is 

meaningful for the students; through time has been declared the most 

important thing is to accomplish with the syllabus on each educational level but 
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what about the purpose of the teaching process and the one for the target 

language?  

That was the question I thought during all this time and was the main 

purpose of my project.  

At the end of this period, I think I could answer my question, I reflected 

on what students really need and how to teach according to that, as well as 

accomplish with the communicative purpose. However, I am conscious I have 

to improve because I am the guide of my student's and everything that I teach 

good or not is something they will absorb. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



42 

 

3.3 Attached evidences 
 

 Activating previous schemata – Pictionary game.   
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Pre – reading activity: Watching videos  

https://www.youtube.com/results?search_query=by+any+means+intro 

https://www.youtube.com/watch?v=zrfDyQx8fY4 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/results?search_query=by+any+means+intro
https://www.youtube.com/watch?v=zrfDyQx8fY4
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While – reading and post-reading 
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Previous knowledge and practice – Past tenses 
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What is a Postcard? 
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Final product – Writing task 
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CHAPTER 4. Conclusions 
 

Nowadays we are living in a world where we cannot assume anything, 

teachers and society, in general, need to be prepared for the change or at 

least be able to adapt to it. If the time goes on, we have to go with it. 

I believe this pandemic arrived with a purpose, good or not it was the 

opportunity to grow up, improve and be better as a professional and as 

humans. 

Personally, I think I have learned a lot about this experience as a 

teacher and as a simple person who has to work, fulfill responsibilities and be 

better. 

Certainly, this quarantine has forced us to improve and be more aware 

of what we teach and how we do it. Now more than ever we have adapted 

technological resources, apps, web pages, videos, music, online games, 

techniques, strategies, and methodologies on our lesson plans, it was a clear 

opportunity to diversify our classes. 

Regarding this project, I can conclude the role as a teacher has a huge 

impact on the process of learning, the environment we create, and the rapport 

with the students. The theoretical basis applied at the precise moment, the way 

we organized, structure a make a sequence among the activities, the pre – 

while and post in the receptive skills as listening and reading and what we 

expect in the productive skills like writing and speaking. 

If since the very begging when we look for resources or materials to give 

a comprehensible input to the students and follow what we do in the lesson 

plan, the possibility of getting success becomes higher. Nevertheless, when 

we face troubles or the plan does not go as we planned, we also have to take 
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into account anticipated problems and their possible solutions. There lies the 

knowledge of our group of students, their strength and weakness. 

Furthermore, be aware of the process of learning, define the 

assessment tools according to the student’s necessities, taking into account 

their attitudes, performances, products, and the progress of their learning. 

Have clear the difference between testing, summative assessing, and 

evaluation as the global numerical grading at the end of certain periods. 

Reflecting on my final project and my growth as a teacher brings up to 

my mind the beginning of this specialization to obtain the degree of 

'Specialization in Teaching and Learning of English as a Foreign Language', 

has been very fruitful and challenging, when it started I was really nervous, and 

anxious because it demands a lot of time and commitment even though I 

consider myself as a hard-working person I always demand more of me in 

anything that I do, and when I started my English level was not very high, 

probably now it is not enough yet, but when I was reading my past 

assignments I felt really satisfied with my progress and what am I. 

I know I have a long-distance to walk and I want to be better each day of 

my life, but at this time I am sure I am better than yesterday. 

Definitely, each process takes its own time, like the lotus flower which 

survives in difficult conditions until blooms on the surface of the water in search 

of light as a spiritual elevation. 
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