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SUMMARY  

This document is a brief excerpt of my Final Project for obtaining the Postgraduate 

“Especialidad en Enseñanza de Inglés como Lengua Extranjera” diploma. Starting from my 

English formation for explaining my teaching phylosophy, and defining the different theories, I 

take all what I have learnt through this course and my experience in order to design and perform 

an intercultural-four skilled flexible lesson plan. 

My professional experience started when I was sixteen as substitute English teacher for adults, 

and therefore I’ve taught Elementary and middle school but I mainly perform as a Teacher 

trainee since 2015 as well as Academic Responsible in the National English Program State 

Coordination since 2017. Last year, in 2020, I had an English Second Language group of future 

Spanish Teachers which sounds kind of hilarious, but I have no English group now but private 

assessments to individuals.  

Teaching adults is completely different from teaching kids, more when you are younger than 

your students. Nowadays my teaching role is more easily identified by them but after my 

experience, I have got a very clear Teaching Philosophy. On the other hand, my teaching 

contexts have been plenty and my students' needs always vary. Through this project explain 

how adaptation is a key through the different contexts a teacher (as me) could encounter. 

At the time, the educational system has made adaptations for coping with the pandemic SARS-

CoV-2. The physical infrastructure of the educational process was moved to the internet and 

digital media and “distance education” is mixed up with “on-line” modality using internet and 

mobile media as mediums for a synchronic education from home. At the Institute I work at, this 

must be carried out through video-calls and google classroom in a synchronous pace on regular 

terms; and last semester, I particularly had to teach English in that way. What I can say about 

that is that even though we finished the course successfully, I cannot assure the socio-

communicative goal the program set was achieved. 

For basic education it is all different. The educational process is being carried out through TV 

educative programs and teachers assessment through video calls or text messages. The 

strategy consists of TV content followed by didactic worksheets which are graded by local 

teachers. These strategies vary from school to school. Some schools have online sessions but 
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others don’t. Some students connect to all synchronic sessions but others simply don’t have 

the resources to connect on live.  

The syllabus in basic education is divided into cycles and grades and it considers English 

through environments where instead of topics there is an expected learning expressed in terms 

of social practices of language for a specific environment and does not specify target grammar 

or vocabulary per unit to be learnt. Here, grammar content and vocabulary are a choice left to 

the teacher to make and in this case, “Aprende en Casa” TV program presents this content in 

general and teachers are meant to follow it.   

In my role as Academic Responsible for basic education, I have to design worksheets for the 

“Aprende en Casa” strategy in Campeche. Nonetheless English teachers can also make their 

own according to the TV program.  I present a detailed lesson plan for teaching English with a 

cultural approach for second cycle (3rd and 4th grade of elementary school) and its adaptations 

for teaching the three types of groups I have had: ESL large groups, ESL private assessments, 

and ESL teacher trainees. The lesson plan is meant to work either in on-line classes or face-

to-face ones.  

Every student has its own particular learning style and teachers must be aware of those in order 

to adapt his/her own teaching style to plan a better class. The intercultural content consists in 

a mayan legend “Sac-nicté”. The selected material is classified as a static and authentic one 

meant to promote local culture to foreigners. This is an impossible love story such as Aztec 

Iztaccíhuatl and Popocatepetl or Sakespiere’s Romeo and Juliet. 

Reading and listening skills are taught through the material at a parallel pace. Through the 

Warm-up, students watch TV program and then in class vocabulary is heard, read and 

pronounced by the student who recognizes the target language and isolated words; Then, 

through the task, students listen while they read in a top-down process by recognizing phrase 

boundaries, listening for the gist and understanding the general idea of the text. Finally, through 

the post task, students re-listen the recording for a “True” listening in a bottom-up process, as 

well as they perform a reading comprehension task.  

As the lesson goal is that the students’ identify the differences between types of texts, writing 

is meant to be performed in the post task. Speaking is also practiced at the end of the lesson 

through a read monologue or pear-dialogue of what they wrote, with a pronunciation and 

fluency focus.  I chose to focus on past tense as a grammar goal; then, the evaluation is carried 
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out through Performance Assessment focused on task completion with a weak sense of 

language performance by focusing on a specific language tense based on a single learning 

unit and an A1-A2 English level. 

Through this project I also describe how a teacher implemented this lesson plan in a public 

school. With a particular context of 30 minutes of online sessions per week. As this plan was 

meant to work for the regular schedule (60 minutes class twice a week) she had to adapt the 

activities selecting only the main ones of each stage and simplifying others giving students 

more autonomous work to do. She started out remarking differences between types of texts for 

later on working on the reading task. She only worked with a couple of paragraphs and asked 

students to solve the rest later, then she performed the top-down process and reading for the 

gist but could not apply the post-tasks. 

From all, through this document I conclude that when teaching, there is no rule to follow, but to 

keep flexible. Even though we are born, raised and educated as part of a society, we are all 

individuals with different contexts.  Theorists have dedicated a whole life to the “teaching-

learning” science and still don’t find the only and maximum law to do it. Then, the key word for 

teaching is “adaptation”. We must evolve to subsist and we must adapt our teaching-learning 

processes according to the different situations and innovations we are living and for this, we 

must be aware of historical and emergent learning theories. No matter what the plan is, there 

must be an option B in case conditions suddenly change, and nowadays this capability of 

adaptation is the ability we must cultivate in new generations.  
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INTRODUCTION 

Through this Project I would describe my teaching philosophy and my teaching practice through 

the different theoretical perspectives and experiences I have had.  I will also present a lesson 

plan with an intercultural approach and all its elements involved in order to show how theory is 

performed through practice.  

First, I will start with a short autobiography followed by my professional identity according to my 

language teaching experience. I will also describe my particular teaching context, as I am not 

currently teaching English in a school but privately assessment as well as I am a teacher trainer. 

Then I will explain all the language teaching-learning theories, methodologies, approaches and 

techniques; starting from the general perspective and conceptualization of the key terms that 

we must clearly differentiate when speaking about methods and techniques. 

When teaching language skills it is important to consider the main purpose of language itself, 

and the official curriculum sets learning goals in terms of functional English. Then, I 

acknowledge the importance of taking into account the four basic communicative skills.  In the 

following pages, I generally describe the four skills teaching methodologies and how I integrate 

them in an intercultural lesson plan through an interactive approach with the help of technology 

in order to improve my students’ English level by teaching cultural awareness through English.  

In this tenor I have to set clear that my students are English Teacher Trainees and I must 

prepare them to teach English to large groups, on the other hand I also support in-service 

English External Assessors for the National English Program, therefore the lesson plan here 

described is meant to be a teaching material and my role is to guide teachers or trainees in the 

design and use of it. Nevertheless, this lesson plan is designed to be used with an elementary 

school large group with the possibility to be also adapted for private lessons with small groups. 
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CHAPTER 1: IDENTITY AND TEACHING PHILOSOPHY 

1.01. TEACHING IDENTITY AND PHILOSOPHY. 

1.01.01. AUTOBIOGRAPHY  

I was born in the Federal District, now Mexico City, when I was four years old, my family moved 

to Campeche, where I currently live. I have had English classes since a very young age, I had 

fully English student’s book, workbook and reading book, and needless to say, my English-

English dictionary with teachers correcting us pronunciation and exercises, eliciting us for 

speaking only English during the lessons in a grammar-translation method with a sort of 

communicative approach.  

My mom, an Economist who worked as a High school English teacher, used to teach English 

private tutoring to small kids like me, and as an obvious remark I was a student in her class.  

She used to introduce us vocabulary through flashcards which later on we would use in a game 

or song and by the end of the lesson we would use them as memorized expressions to 

communicate with each other in class.   

Now that I have reviewed about the different methods and techniques, I can say that she used 

a quite interesting combo of realia, audiolingual, TPR and (in some cases) Grammar-

Translation methods with a specific communicative purpose based in social practices of 

language.  She used to make her own teaching didactic materials from every object she would 

find useful for her purpose, and she knew exactly how she needed to design them according 

to the students’ age, language content and teaching context. I still remember her words “this 

size is too little for the classroom so I will take it to the printer to make it bigger” or “these 

drawings are perfect for the high school but these others are for the kids’ class” later on she 

cut them all and plasticize them if needed it for later use in her lessons. I believe there is where 

my teaching inspiration came from. 

According to Muñoz, P. (n.d.) when designing didactic materials, it is important to take into 

consideration the target public and the main function the material will perform (providing 

information, reaching a target, guiding the Teaching-Learning process, contextualizing 

students, facilitating teacher-student communication, involving sensory skills with concepts, or 

motivating students). It is also necessary to evaluate the effectiveness of the didactic material 

through the “accomplishment or not of the main learning goals the teacher set” (Olgade et al., 
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n.d.). Based on this I understand all those hours my mom spent designing and modifying 

materials, which is something now I also do by myself.  

Through my elementary, middle, and high school, I always had an English class apart from my 

mom’s private lessons at home. When I was in third grade of middle school, a new Language 

Institute opened in Campeche, the “Instituto Alemán de Turismo y Hotelería” it offered a 

Language Instructor’s program where you would learn English, French and German and 

receive a Diploma as Languages Instructor. 

 By then, I already knew English but I wanted to learn French and they did not let me take only 

one language; so, I enrolled into the complete program and by the age of 18 I was a Languages 

Instructor and I continued my high school and started analyzing my language teachers, I also 

began my career as private instructor and substitute teacher in an independent way with my 

mothers’ support.  

By the time I had to enroll to the university for my major studies, I was not aware there existed 

a special program for English Teachers, not even a Linguistics career, and as I already had the 

Languages Instructor Diploma, I enrolled into the Enterprises Management career from which 

later on I specialized in finances for having the Associates degree, and after graduating I got a 

Masters’ Degree in Finances too.  By that time, I taught in an elementary school for six months 

but left it because I found a better job opportunity in Mexico City in 2013. 

For those who know me better, I have an Associate’s Degree, two Careers, two Masters’ 

Degrees and I have just finished a PhD. I was studying the Finances Master Degree in the 

Instituto Tecnológico de Monterrey, when I found out the Universidad Interamericana para el 

Desarrollo opened a Masters’ Degree in Education with application in new technologies, and 

of course, I could not reject to enroll in to that program too.  

I finished both programs by 2015 and took a year off studying. Then, I was working in the 

Secretaría de Educación of Campeche as and Administrative Auxiliar and met the principal of 

the Escuela Normal Superior Federal de Cursos Intensivos (ENSFCI), who after a few minutes 

of talking in a line, waiting for a paperwork to come out, offered me a second job as a Teacher 

in that school and I started my career as a Professor by training future English Teachers in 

formation.  
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I worked at ENSFCI for two years and in 2017 I got a position as Academic Responsible in the 

National English Program (PRONI) State Coordination. I have been working there since then 

and it was during 2019 that I got a second job in another Normal School of the state: the Escuela 

Normal Superior “Prof. Salomón Barrancos Aguilar” (ENSSBA) by training future English 

Teachers once again.  

Last year, in 2020, I had an English Second Language group of future Spanish Teachers which 

sounds kind of hilarious, but I have no English group now. I finished my PhD in Education last 

February 2020 and I am still working in my thesis which I will base in English Language 

Teaching Textbooks for Public Education. 

Today, I am the Academic Responsible in the National English Program Local Coordination as 

well as Teacher Trainee / professor at the ENSSBA in the Instituto Campechano and French 

as Second Language Professor for the Gastronomy School of the same Institute. According to 

this, my job demands me to be aware of language teaching theories, techniques, innovations 

and general news, as well as I must guide future and in service English teachers through their 

teaching practice. That is the reason why in principle I enrolled in this program, as I am willing 

to become better in my job as it has a huge impact in other people’s lives. 

 

1.01.02. MY TEACHING PHILOSOPHY AND PROFESSIONAL IDENTITY 

When I first learnt English as Second Language, I did not analyze the reasons or elements of 

language itself. As by the moment my mother was an English teacher, she introduced me to 

English language since I was little and did it as if it was my first language too. She first taught 

me vocabulary and phrases by repetition, and as I grew up, she trained me in grammar and 

sentence structure.  

Now that I can think a bit of it, and based on the lectures of this course, I can recall that even 

thought I did learn it since a very early age, I did pass through the “silent period” until I was in 

high school when I started teaching English as a substitute teacher and private assessor. From 

this, I can say that through this curse it has been interesting to go back in my memories to 

analyze and understand from the theoretical perspective my own language learning and 

teaching experiences which I further explain through this document. 



11 
 

Due to my formation, I tend to focus more in grammar teaching. In fact, it is what most of my 

private students need to be taught. I also use to pay attention in pronunciation instruction, in 

order to give them the confidence they need for a better fluency. The more familiar they are 

with grammar the easier is for them to include new vocabulary in their utterances, and then, I 

start with audio-lingual and other communicative techniques.  

I have always taught that way, but it is all different when I have to teach a whole class with 

more than 20 students in it, lesson planning must be generalized and activities must be divided 

into a sequence of 60-120 minutes. Here everything changes and, then my class goes in a 

general standardized sequence starting from drilling and task-based activities to 

communicative activities as closure of the class. Here, I must balance language skills and for 

that, I have to pay attention to the class-time I can count with.  

Now, after this specialty, I can tell that teaching English in a communicative way is an 

appropriate approach to teach language, as communication is in fact its goal. But still, we must 

not forget about grammar teaching, so we must find equilibrium in the lesson plan for teaching 

language skills, grammar, and use of language in the same amount. I had never reflected about 

that during my practice, as my ESL teaching experience with groups has been little, and my 

knowledge about it was theoretical, I did not really take it to practice as in those moments I had 

no time to plan activities in the proper way, and I relied in my comfort zone by using a 

grammatical focus in my classes. 

In general terms I can say that I used to be a grammar-translation teacher but now I consider 

more activities within the communicative approach with grammar focus by mixing techniques 

according to the teaching goal I have. Still, as I teach privately, I assess individually and focus 

on students’ needs. 
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1.01.03. MY TEACHING CONTEXT 

Talking about my teaching context, I have to say that since I started teaching in schools I have 

always taught to older students, except from the period I taught in an elementary school. 

Teaching adults is completely different from teaching kids, and more on, it is a very special 

situation when you are from five to more than 10 years younger than your students. 

According to Tannenbaum, quoted by Moles (1983) behavior psychology understands the 

individual as a system connected to the world, and his/her evolution is determined by the 

environment and the messages he/she receives from the world and other individuals. Taking 

into account that my students had been older than me since I was in high school, I had to be 

careful with my roll performance at every second in order to allow pedagogic communication 

flow into the classroom.  

As the teaching process is carried into a communicative sequence where we can find actors, 

media, representations and expressions; there, actors (teacher-student) must assume a 

determined roll in the institution. Then, Levi-Strauss (2006) considers that subjectivity 

consciousness acquires identity only when the subject understands the other one and to other 

things.  So, the roll gives every actor its status and adscription in a specific environment in order 

to build a teaching identity from students’ perception of the teaching performance.   

On the other hand, Kan Kakix, quoted by Sainz (1998) defines pedagogic communication as a 

special professional communication between teacher and students inside and outside the 

classroom with specific pedagogic functions. The teacher must then motivate students through 

communication allowing their autonomy, flexibility and participation. Considering my age, I had 

to be careful of the method, instruments and content I chose in order to have them interested 

in the class while forgetting my age as they felt they were learning from me every second. This 

also applies in my role as academic responsible, as most English teachers are older and much 

more experienced and I must keep updated to the new teaching tendencies, as well as be 

careful in how I express with them in order to be able to give them some advice now and then. 

Nowadays, I still teach adults but they are a bit younger than me, my teaching roll is more easily 

identified by them and I do not have to put more effort in it as I have clearly acquired a teaching 

identity and philosophy after my previous experiences.  

Talking specifically about teaching English I can say my experiences are not the common ones. 

First, at age of 15 I taught as substitute teacher for a couple of weeks, later on when I was 23, 
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I taught shortly in a private elementary and middle school with mixed and inclusive groups, and 

last year I had a college ESL group, so my experience teaching large groups is not that much 

and it has not been carried out in “normal conditions”. Still, I have been teaching privately to 

individuals since I was 16, so I have plenty expertise in personalizing my teaching according to 

what my students need.  

At the time, the educative system has made adequations for coping with the pandemic SARS-

CoV-2. The physical infrastructure of the educative process was moved to the internet and 

digital media where teachers have to create learning environments for a scholar education 

where “distance education” is mixed up with “on-line” modality using internet and mobile media 

as mediums for a synchronic education from home.  

Considering that for Duarte (2003) an educative environment is not limited to the physical 

conditions but consists in the different dynamics of the educative process involving dynamics, 

actions, experiences and processes that each participant live according to their context and 

infrastructure, my last ESL group experience was carried out on-line. Then, I will briefly describe 

its context for continuing talking about my actual situation with ESL teaching. 

First of all, I have to clarify that English subject was included into the new curriculum for Normal 

Schools (SEP, 2018), this new syllabus 2018 for Teachers’ Training programs have now 

English as Second Language in all their semesters, without regarding the teaching specialty 

they based it on (Spanish, Math, Science, History, etc.). This new SEP English curriculum for 

Normal Schools is based in social practices of language, having its third module (which I taught 

last semester): English III. Sharing Information and Ideas, based in language in use. The course 

students’ book for this program as stated in its syllabus is “Interchange Level 1”.  

The interesting thing when speaking about all this is that even though there is a course book, 

it was not designed for the specific course, then, its contents and structure differ from the 

syllabus itself. Students are used to study English through course books carrying out the books’ 

sequence of units and contents, but as the English III syllabus has a different content sequence 

from the book, adaptations must be made during the teaching practices. And then, students 

usually complained about jumping units and missing contents.  

The 2018 English syllabus starts with “Exchange information about Families and family life” 

which can be found in Books’ unit 5, the second syllabus content is “Describe how to play sports 

or games” which is Books’ Unit 2.  Then, from unit 5 from two there is plenty of grammar and 
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vocabulary missing from the student to understand some activities, and I have to adapt both: 

explanations and activities performance in order to reduce content span and students’ anxiety 

for noticing they have missed something from the book.  

Based on a communicative approach, the four key principles English III SEP 2018 curriculum 

sets are:  

 Focus on meaningful communication,  

 Teach authentic English,  

 Students learn most effectively through doing,  

 Students learn best when motivated and engaged,  

 Differentiate the teaching according to different interests and needs among each 

group of students. 

All of this must be carried through video-calls and a special platform for tasks delivery, and was 

expected from me to follow a learner-centered teaching with activity-based principles. Then I 

believe that last semester my teaching practice probably faces the most challenging context I 

have ever experienced: teaching social practices through a communicative and social 

approach but through digital resources without face-to-face interaction with my students. 

I had to figure out how to make book contents fill into the syllabus contents even if the unit 

sequence seemed not to coincide, and at the same time I had to cope with a pandemic context 

and a new learning environment design for my classes.  In the end, I decided to cut out the 

book units and activities in order to make them fit in to the syllabus while complementing 

materials according to the new reality we were living in.  

This is something that also happens with elementary and middle school, since the curriculum 

is set by social practices and books are all following their own sequence and contents around 

them. Basic education syllabus is divided into cycles and grades and it considers English 

through environments were instead of topics there is an expected learning expressed in terms 

of social practices of language for a specific environment and does not specify target grammar 

or vocabulary per unit to be learnt. Here, grammar content and vocabulary are a choice left to 

the teacher to make.  

As my actual English teaching role has more to be with basic education curriculum, through 

this document I present a teaching intervention for the pandemic situation we are living, 
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according to the “Aprende en casa” government strategy. This consist in a lesson plan for 

elementary school’s distance teaching program, as it is one of my functions as academic 

responsible of the local English program to design them and assess teachers though their 

practice, I continuously perform this kind of interventions by analyzing the “Aprende en casa 

TV” contents and adjusting them to our regional context but more on, assessing teachers how 

they could adapt it to their specific teaching situations. 

 

1.01.04. MY ROLE AS A TEACHER AND MY STUDENTS’ ROLES FROM MY REAL 

CONTEXT SITUATION 

If I stick to the “role” definition, this stablishes “set of actions that are expected or anticipated 

for a certain setting or task”. In my actual context situation I would say that my teacher role has 

been modified. Here, I’ll be speaking in relation of three different roles: 

 ESL Teacher Trainer 

 ESL Teacher (from large groups to private lessons) 

 English Program Academic Responsible 

But specifically, I will present this project through the perspective of my role as an English 

Teacher Trainer and Academic Responsible. 

As Teacher Trainer, taking into consideration that we are not in a classroom environment but 

in a video call atmosphere, I have to constantly perform as a needs analyst as students contexts 

vary during the class, a material developer, by creating online materials, a counselor by 

providing them advise of how to cope with the actual pandemic situation and their studies, as 

well as a team member of the different academies the school has. 

By the other side, my students’ role has also been adjusted to the situation; now they are only 

note-takers and performers in a reward-based and referent system. As in virtual sessions’ 

participants are difficult to track, I have noticed some of the following students’ relationships: 

task-orientated, phantoms, and isolated and dependent as students are either autonomous or 

instruction dependent.  

These situations also apply to the basic education teachers I must guide in my role as Academic 

Responsible, with the slight difference that basic education is being carried out through TV 

educative programs and teachers assessment through video calls or text messages. 
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1.01.05. NEW VERSION OF MY TEACHING IDENTITY AND PHILOSOPHY TO COPE 

WITH CURRENT TEACHING NEEDS. 

From all the above I can say that I find my teaching identity as a guide and a counselor. 

According to the subject I have to design the curricular content but every time I perform well as 

a material developer. I do not only teach language, but also language teaching training, and 

this is why I usually analyze my own language teaching practice in order to improve it. 

I identify myself more with constructive perspective of language teaching and learning, and 

focus it in the multidisciplinary approach, as I believe every theory has its pros and cons. When 

speaking about methods and techniques I used to base in grammar explanations but nowadays 

I never stick to only one of them as I have found better results by mixing them up and by doing 

so, creating my own and unique teaching sequences.   

Adult teaching is in somewhat an interesting matter, as motivation and feedback must be 

always matter of concern. Here, coercive interactions fail when applied as adults know for sure 

what they want and are no kids for obeying if they do not want. Then, designing proper materials 

for their age, but at the same time giving them a reason to learn is imperative in the process. 

Currently, the Teacher Trainees group I teach, even though it is small, they are multilevel in 

language. Some of them did not enroll the career by choice but by parental coercion, but little 

by little and with positive reinforcement I have figured out to get them into the subject, which I 

must let clear is not ESL itself but about English Teaching and the school asks, if possible, to 

teach through English. 

From my perspective, feedback has also played an important role in my teaching practice, as 

it is important to know when it must be done. When motivating students, it is sometimes better 

to delay error correction, in order to promote fluency. And that, gives students confidence when 

performing their practice of language by themselves. 

From this I would say that my teaching Philosophy is: “Observe, Prepare, Perform and Adapt.” 

First I always observe my students’ reflection so I can read their behavior and notice their 

emotional and learning needs, then, I can prepare them with the contents they need to practice 

and learn, giving them the opportunity to perform language practice as they construct their 

Zone of Proximal Development, for finally adapting every situation and content according to 

their needs, which would let me to the beginning of the cycle once again. And this applies to 

both private students and teacher trainees. 
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1.02. THEORETICAL FOUNDATIONS 

English learning has always been a matter of discussion; since long time ago, theorists have 

studied how languages are learnt in order to help teachers find new ways of teaching efficiently. 

In this matter we first have the L1 teaching learning process, which occurs since the child is 

born and raised according to its context; but then, we have an L2 process that must be studied 

apart as a specialty for those who are willing to teach a second language. 

When people enroll in an English language program, they are not concerned about how they 

learn it but in the result they will get. They usually think of translation and vocabulary as a magic 

formula that will lead them to a fluent and accurate speaking. They really do not care about 

structure, verb conjugation and auxiliaries as they are not aware of their existence in grammar.  

Countless times people have told me “I want to learn English, but I do not like grammar rules, 

so I want you to teach me English without grammar”.  In the first ESL class, most of them say 

they find difficult to learn English as it has too many verb tenses to memorize.  They do not 

really get that language itself is a complete science of study, that even their native language 

has many rules and vocabulary they already use and are not aware of.  

This is the English Second Language Teaching dilemma, in one hand student’s expectation of 

learning a language relies in a communicative perspective where grammar does not exist 

because they find it too difficult to learn, so they do not accept that they need it even if it is 

important to learn it. On the other hand, teachers must accomplish students’ perspectives of 

results and processes (accurate speaking without perceiving they are learning grammar as 

well, so they do not get stressed) but as English teachers, we cannot ignore accurate grammar 

teaching.  

That is why ESL teachers must be aware of language teaching-learning theories in order to 

teach language as a hole in a communicative and structural balance when teaching English. 

But beyond, we must be aware about how we use them in our specific practice.  
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1.02.01. THE THEORY UNDERLYING MY TEACHING PRACTICE 

It might be strange but, even before this specialty I was aware of ESL theories and the learning 

process, I had never gone through a deep analysis of them and how they relate between each 

other and with my teaching practice.  

Taking in mind what I previously stated, as ESL teachers we must make a conscious 

differentiation of: Theory, model, approach, method, and technique in order to practice an 

effective language instruction. If we take Carvajal (2020) definition of Theory as “Abstraction of 

the reality… a rational conception with the intention of visualizing or explaining every aspect of 

reality itself”, we can understand it as a group of definitions interrelated that present a 

systematic point of view about a different phenomenon (in this case: language teaching and 

learning), with the purpose of explaining and predicting them.  

Carvajal also defines Model as “a pattern… a new version derived or represented from an 

original sample where the new entity is its imitation which can be something abstract”. Then, a 

series of similar action-responses in teaching would be a pattern that could be called a teaching 

model. 

When we take theory to practice, we can talk about a teaching “approach” which according to 

Diaz (n.d) is a theoretically well-informed position and belief about the nature of language, the 

nature of language learning and the applicability of both to pedagogical settings. And this is the 

point when we are able to state a well-informed position about our teaching.  

Diaz also defines Method, as a generalized set of classroom specifications for accomplishing 

linguistic objectives, differing from methodology which is a Pedagogical practice in general 

including theoretical underpinnings and related research; then whatever considerations are 

involved in “how to teach” are called “methodological”.   

For Diaz (n.d) Methods tend to be concerned primarily with teacher and student roles and 

behavior and secondarily with such features as linguistic and subject-matter objectives, 

sequencing and materials; they are almost always thought of as being broadly applicable to a 

variety of audiences in a variety of contexts. This, different from technique, which he defines 

as any of a wide variety of exercises, activities, or tasks used in the language classroom for 

realizing lesson objectives. 
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Having understood the main areas of the theoretical foundations, for a closer analysis of ESL 

theories, I can refer to the main schools of thought in language learning mentioned by Ertmer, 

P. & Newby, T. (2013): Behaviorism (operant-conditioning process), Cognitivism (generative 

perspective of learning), and Constructivism (construction of knowledge). As there is always a 

misunderstanding between the first and second language acquisition perspectives, Ordoñez & 

Turner (2015) listed learning theories according to them:  

First Language Acquisition Theories: 

1. Behaviorist: Children learn language through operant conditioning.  

2. Innatism: Children are born with an innate capacity for language.  

3. Interactionist: Language is learned through social interaction between a child learning 

a language and adults who are linguistically accomplished in that language. 

Second language Acquisition Theories: 

1. Behaviorist perspective in SLA: Immediate error correction, memorization and 

repetition. 

2. Innatism in SLA: Creative construction of the second language rules by a contrastive 

analysis between both languages. 

3. Interactionist perspective in SLA: This involves negotiation of meaning, as native and 

non-native speakers interact in order to understand themselves.  

4. Sociocultural Theory: Also called constructivism, a variety of cognitive constructivism. 

Language is transmitted by a social phenomenon. 

It is clear that even if the theory is the “same” it has not the same focus if we are learning a first 

language than a second one as most people generalize it. And we must then adapt our teaching 

practice in order to it. 

It is also important to properly understand the difference between acquisition and learning. 

When we talk about acquisition, we refer to a subconscious incidental process where linguistic 

knowledge comes from informal situations unconsciously and by intuition. By the other hand, 

when talking about learning, we refer to the conscious intentional process where we understand 

the main aspects of language grammar (rules and forms). 
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According to Al Ghazali (2006) the difference between First Language Acquisition and Second 

Language Learning, relies in four components: 

 Age: children have more mental flexibility due to the “muscular plasticity used in the 

articulation of human speech”. 

 Input: exposure to the target language.  

 Approaches to First Language Acquisition: There are three main approaches. 

Behaviorism, innatism, and interactionist position. 

 Classroom Methodology: It is the one that teachers apply and it is based on the different 

approaches to language teaching. 

Through this specialty we analyzed these approaches and here below I make a quick 

comparison between what the main theorists say about to learning and acquisition of a second 

language. 

THEORIST LANGUAGE LEARNING LANGUAGE ACQUISITION 

SKINNER Reinforcement of utterances (operant 
conditioning” 

Association of words and meaning 
(environmental influence) 

CHOMSKY There is not such difference between learning and acquisition. Language learning 
is innate and by instinct. 

KRASHEN Conscious and intentional Subconscious and incidental 

PIAGET Assimilation by association Accommodation 

VYGOTSKY Assimilation - Social learning 
Accommodation - Zone of proximal 
development. 

 

Analyzing my practice and philosophy, I can say that I conceive learning as the acquisition of 

knowledge through a conscious and intentional input from an environmental conditioning 

reinforcement according to the ZPD. Then I can say I agree with these authors but not in 

separate terms taking a bit from all the authors mentioned above.  

Then, my teaching practice also serves to the communicative purpose, and this, is based in 

Halliday’s “Functional Grammar model”, looking for students to “recognize the linguistic 

features of language” (Feng, 2013) carried out by the social practices of language.  Recalling 

the communicative process and the concept of pedagogic communication, mentioned before, 

according to Herbert (2019) Jakobson’s model of functions of language points out six elements 

or factors of communication: Context, Addresser, Addressee, Contact, Common code and 
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Message; Each one important for the function of language which could be: referential, emotive, 

conative, phatic, metalingual, and poetic.  

We have not only pedagogic communication, when we talk about language teaching, we are 

properly analyzing communication itself. And then, from Jakobson’s (1960), I can say that I 

usually teach my English students’ conventions of language, as I make them understand the 

social practices as contexts of communication where a common code must be used for 

exchanging messages between the addresser and the addressee by a specific contact.  

 

1.02.03. HYPOTHESIS 

According to the Acquisition-learning dichotomy mentioned above and posed by Stephen 

Krashen in its Monitor Model described five hypotheses (Arevana et al., 2015) which I describe 

below:  

1. The Acquisition-Learning hypothesis.  

This hypothesis is based on the conscious awareness of the subject towards the input. 

If there is an unconscious process and linguistic knowledge is obtained through an 

intuitive form in informal situations, then the subject is acquiring knowledge (the input); 

on the contrary, if the subject is conscious about the assimilation process, then, he/she 

will be learning a specific content, in this case, language grammar. 

 

2. The Monitor Hypothesis 

It relies in learner’s capability of self-correct the use of grammar according to the 

previously learned knowledge. Learners become monitor of their own language 

production and improve their utterances in spontaneous conversations by correcting 

their speech as they perform in a dialog.  

For this to happen, first, learners have to focus on the target language grammar (form) 

which secondly involves the knowledge of the grammatical rule (It does not make a 

difference to pay attention on form if you do not know the correct grammar), and finally, 

it is needed time to analyze, and use grammar rules.  In this tenor, to be able to self-

monitor learners have to previously know the proper use of grammar itself. 
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3. The Natural Hypothesis 

In order to learners to acquire linguistic knowledge, Krashen establishes a natural 

(predictable) sequence in which this process is carried out. Children acquire grammar 

aspects as they grow up and are exposed to language usually rules are the last aspect 

to be acquired. 

 

4. The Input Hypothesis 

In order to acquire language in the natural order, the input hypothesis argues that this 

happens by learners’ exposition to a “comprehensible input” which must be just a little 

bit beyond the learners’ current language level. This means that I learner’s current level 

of development is “I”, then a comprehensible input will be i+1, yet there is no specific 

information about what “1” means.  

 

5. The Affective Filter Hypothesis 

From this it is possible to observe that Krashen poses his model towards grammar 

learning, but still doesn’t specify any hypothesis for vocabulary acquisition and focus on 

natural development of a second language as something implicit and unconscious as a 

first language should do.  

 

As I further analyze my teaching practice, I can say I have instinctively applied those principles 

since I started teaching. Not because I was aware of them but because my logic and instinct 

told me to do so.   

I have always discussed about the importance of making students conscious of their learning 

for them to be able to monitor their performance; I also concluded by logic that students would 

not be able to learn more than i+1 although I naturally did not use that formula to express it. 

Now I have read about Krashen’s principles I can see I was not far from theory in my teaching 

practice. 
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1.02.02. PRINCIPLES  

From the theories and methods described above, we can identify the Communicative approach 

which according to Diaz (n.d.) came with the development of the functional-notional syllabus 

and he points out its key principles: (1) learning is promoted by real communication activities, 

(2) learning is promoted by meaningful task activities, (3) learning is promoted by the use of 

meaningful language in activities.  

I used to focus grammar – translation class sequences before this specialization as I 

considered grammar as the basis of language itself. After analyzing these communicative 

principles of language, I have changed my mind about my teaching perspective by considering 

communicative activities as a new characteristic of my teaching sequence. And even though I 

still consider grammar as a main point, I focus more on communicative tasks for eliciting 

students’ language acquisition.   

 

1.02.04. APPROACHES 

When teaching in a classroom we can find different approaches, the communicative approach 

can clearly be identified with role-plays and other different communication activities as 

information gap. In these, students are required to perform a “real” communication activity in 

the target language leaving a meaningful learning experience.  

On the other hand, when talking about Task Based Approach in the classroom, Diaz (n.d.) 

mentions the tasks’ process which involves the assignment of a specific task (initial task) and 

the later performance of the task by a native speaker which the learner will see and compare 

with his/her own in order to improve his/her performance more effectively.  

As an example of Task-based approach, we could use a specific “tutorial” of a specific task as 

a model to follow and ask the learners to perform it in a role play. This approach can be carried 

on with a communicative perspective too, as an example, I usually ask my students to perform 

a project where they will use language to tell the others what they have done. 

Carleton University (2020) quotes Kolb (1984) about that the model of Experimental Learning 

“is grounded in the humanistic and constructivist perspective, proposing that we are naturally 

capable to learn, and that experience plays a critical role in knowledge construction and 
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acquisition. In other words, learning occurs when someone creates knowledge through 

experiential transformations”.  

This learning is demonstrated in a cycle where the concrete experience is followed by a 

reflective observation that leads to an abstract conceptualization and concludes in an active 

experimentation. In a classroom practice this could be found as a cultural activity such as 

Halloween, where teachers create an immersive controlled environment where students can 

experience a real-life practice in order to observe how culture and traditions differ from their 

country and then conceptualize not only the specific vocabulary but the foreign traditions for 

finally being able to actively experiment the activity in the foreign language. 

Some other theorists also mention the natural acquisition of language and relates Second 

Language Acquisition to it, but still it is a topic of debate as for adults’ learning processes had 

proved to find obstacles in the middle of a natural acquisition and then have to rely on conscious 

learning processes, and this can be reflected on the different SLA theories as follows: 

 

 

Figure 1. Diagram "Timeline of SLA Theories". 
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From Al Ghazali (2006) matrix of SLA, I develop the diagram above in order to illustrate the 

different SLA theories and approaches, and its time line across the different schools of thought. 

Now I will focus in Vygotsky’s concept of the Zone of Proximal Development.  

According to Bodroba & Leong (2004) the Zone of Proximal Development is a way to conceive 

the relationship between learning and development. For Vygotsky “zone” was intended to 

describe conducts and matureness degrees as habits to develop in a close future and 

“proximal” as those conducts to develop as a next step. The ZPD is then related to inter- and 

intra-mental plane, where the kids’ development performs. Here, the potential development is 

determined according to what the kid is already capable to do, in other words, the i+1 stated 

above.  

Let’s illustrate this concept through kids’ second language acquisition. When preschool children 

have “English as a Second Language” class, the English as Second Language Teacher must 

consider that these children are still not capable of writing properly, and more, some of them 

do not even can handle a pencil. But, doing so, is for those kids ZPD, as their brain and muscles 

are developing those connections and strength needed to control the fine motor skill of writing.  

Then, as preschool teachers do, the ESL Teacher must then tryout activities that promote this 

ability and the same happens when teaching them the second language, when kids have 

already associated a noun to an object in its native language, then, the ESL Teacher is able to 

relate that content in the kids’ mind.  

That is why it is recommended that both teachers (preschool and English) work together in both 

languages teaching in order to involve every possible learning opportunity in that ZPD of 

children. Then, as difficulty increases there is always an assisting span where teachers support 

kids and, once they develop the expected learning, kids can perform independently in that level 

of language they are ready to continue in the next ZPD. 
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1.02.05. METHODS AND TECHNIQUES 

Beyond the theory and approach, teachers are always looking for an appropriate method or 

technique to improve their teaching results. As mentioned by Diaz (n.d.) “Methods serve as 

fodder for reflection that help teachers become conscious about their thinking behind their own 

actions”. Since the nineteenth century we identify different teaching methodologies and their 

techniques such as:  

1. Grammar translation method: Vocabulary lists, fill in the gap exercises, memorization, 

oral interaction, memorizing, translating, and drilling.  

2. Natural method: Activity, game and demonstrations advocated to enhance motivation 

and understanding. 

3. Direct method: Use of pictures, realia, actions or gestures, self-correction. 

4. Audio-lingual method: Organization of language into grammatical categories and 

sequencies, dialogues, and drills. 

5. The silent way: Charts with color-coded spelling, situational pictures, and books. 

6. Suggestopedia: Long dialogues, active participation, atypical classroom (soft lights, 

easy chairs, wall to wall carpeting, art work, etc.), grammar charts, memory aids, post 

error correction.  

7. Total Physical Response: Command responding activities, active learning-roles by 

activities, games and skits. 

8. Community language learning: Authentic materials, communicative activities, 

cooperation, meaning negotiation, progressive use of target language. 

9. Communicative Language Teaching: Information gap, and jigsaw. 

10. Natural Approach: Comprehensible input. 

11. Task Based Learning: Comparison of task performance.  

12. Text Based Learning: Social interaction with language, interpretation of language, 

explanation of language in the same target language. 

13. Content-based instruction: Use of language system for learning content. 

From the grammar-translation perspective I have integrated natural and direct methods, TPR 

and a more communicative teaching by a Task Based Language when I teach English, but 

also, as a teacher trainer, I let my students be aware of these techniques so they can use them 

as well in their practice.  
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CHAPTER 2: LESSON PLAN 

The “Aprende en Casa” T.V. program is the contingency educative strategy due to the 

pandemic situation we are living. As I mentioned in the first chapter, this strategy is being 

carried out in basic education public schools. This is meant to provide educative equity to 

students but lacks of contextual considerations, as well as educative materials alienation, 

meaning that the students’ books do not have necessarily the same organization or content for 

each learning unit.  

Given this situation, there was also established the design “Fichas Didácticas de Aprende en 

Casa” (further on referred as “Worksheets”) according to the T.V. contents. Each two weeks all 

the subjects’ worksheets are published and schools make a didactic booklet with them. This 

booklet is sent or given to students so they can solve it and deliver for being graded and get a 

note at the end of the school term.   

The process is simple: students receive the booklet, solve them according to the t.v. contents 

and deliver it back teachers who must review tasks, in the best situation they give some 

feedback or send back for correction, and finally grade them for getting a note to each subject 

in order to promote students to the next level. 

In this case, my intervention relies in my role as Academic Responsible; as part of my functions, 

I have to design these didactic worksheets. Even though teachers are free to do their own, the 

Secretaría de Eduación of each state must publish these worksheets and provide them for 

schools to work with them.  

As months passed away I noticed that the T.V. contents are not always accurate to the region 

cultural awareness, and in this specific unit I chose to work with for this project, they were based 

the legends form different countries and from central Mexico tale, which of course, kids from 

the south west Mexico would find quite difficult to understand. 

According to my teaching context and the purpose of this specialty, in the following pages I 

present a detailed lesson plan for teaching English with a cultural approach which I particularly 

designed as academic responsible for my states’ distance teaching program for second cycle 

(3rd and 4th grade of elementary school) English subject, and I also explain its adaptations for 

teaching the three types of groups I have had: ESL large groups, ESL private assessments, 
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and ESL teacher trainees. It might seem complicated, but it can be possible thanks to all the 

theoretical foundations I described above.  

For this, it is essential to have a “four skills” integrated lesson plan that could be used in both: 

online and physical environment, taking into account that teaching is being carried out through 

web devices but this could change at any time. As every student has its own particular learning 

style and teachers must be aware of those in order to adapt his/her own teaching style to plan 

a better class, in Chapter three will I briefly describe some of the processes I took into 

consideration when teaching each skill. For now on, I only present the lesson plan I designed 

for this purpose. 

 

2.01. LESSON PLAN  

 

2.01.01. LESSON PLAN IDENTIFICATION CELL 

Author Abril Saknycte Orozco Salcedo 

Date & Place: Mexico, Campeche. May, 2021. 

Educational Stage Elementary school, Cycle 2: 3rd & 4th grades. A1-A2 

Title of your Lesson plan Literary Expression: Understanding oneself and the others.  

Learning Objective of the 

plan/Competency* 

 

*SEP (2017) “Aprendizajes 

Clave para la educación 

integral: Lengua Extranjera. 

Inglés. Educación básica.”  

 

Comprensión del yo y del otro: 

Lee relatos históricos para comparar aspectos culturales 

de México y otros países. 

Explora relatos históricos breves. 

Expresa semejanzas y diferencias de aspectos históricos 

y culturales entre México y otros países. 

Compara aspectos históricos y culturales entre México y 

otros países. 
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Note: These learning 

objectives stated by SEP are 

also the functions of 

language to work with. 

Expresión Literaria: 

Narra historias a partir de imágenes. 

Explora y escucha relatos imaginados a partir de una 

fotografía. 

Propone historias con base en fotografías. 

Relata historias a partir de imágenes. 

 

Communicative skill 

considered 

Reading, Writing, Listening and Speaking 

Main Grammar structure Simple Tense: PAST 

Other grammar structures Simple Tense: PRESENT 

Brief description of the plan Students will listen, read and speak about the legend of Sac-

nicté, retrieved from: Rodriguez, w. (2015) “The great Book 

of Mayan Legends”. Dante: Mexico.  Translation by: David 

Phillips. The text is written in past tense in order to enhance 

student’s recognition of verb tense and sentence structure; 

they are also asked to retell the story in present by making a 

comic about it. 

Hours of the plan 

implementation 

Four guided hours 

Two autonomous hours. 

Number of sessions 4 sessions of one hour each (in optimal conditions) 

Contents required for the 

lesson 

Worksheet with text and recorded story in order to have a sort 

of audio book. 

Link of the content Digital worksheet shared by direct media such as google 

meet, WhatsApp, classroom, or even printed. 

Previous knowledge involve lessons:  

Aprende en casa SEP (March 11th, 2021) “#AprendeEnCasa 

III-4ºPrimaria-Inglés-¿Cuál es tu leyenda favorita?”: 

https://www.youtube.com/watch?v=8ccFmWf-_mQ 

https://www.youtube.com/watch?v=8ccFmWf-_mQ
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Aprende en casa SEP (March 25th, 2021) “#AprendeEnCasa 

III-4ºPrimaria-Inglés-¡Escuchemos una leyenda!”: 

https://www.youtube.com/watch?v=a8uZN_qVqmM 

Aprende en casa SEP (April 15th, 2021) “#AprendeEnCasa 

III-4ºPrimaria-Inglés- Me encantan las leyendas”: 

https://www.youtube.com/watch?v=g1C1IVAEUaQ&t=1600s 

EEAILE tutor online Rosa María Castillo del Carmen 

 

This lesson plan is tend to be implemented by basic education English teachers, according to 

my role, I will guide them through the implementation. Then, for teaching teacher trainees, the 

sequence only implies to explain them the didactic behind the sequence and the analysis of 

the lesson plan elements. Specifically speaking about ESL teaching, adaptations for adults 

might imply substituting childish activities such as drawing a comic for performing a dialog and 

a role-play. In the case of private lessons, as students will to learn and have all the resources, 

it is possible to have full time classes and perform both: comic and role-play. 

  

https://www.youtube.com/watch?v=a8uZN_qVqmM
https://www.youtube.com/watch?v=g1C1IVAEUaQ&t=1600s
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2.01.02. LESSON PLAN  

Note: For this lesson plan I will use the following abbreviations: Students (Ss), Adults (As), Kids 

(Ks), Large Groups (LG), Private Instruction (PI), Teacher Trainees (Tts).  

Step of the 

lesson 
Teacher activities Students’ activities 

Class 

number 

Application 

Adjustments 

Warm-up The previous class gives 

students new vocabulary 

to look up in the dictionary 

and make some draws. 

Look for vocabulary 

meaning. And draw 

them. 

00 If there’s no 

previous Class, 

start with drilling 

(step 2). 

During the 

lesson: 

-

Introduction  

 

 

 

 

 

-Top-down 

reading and 

listening 

 

 

 

 

-Reading for 

gist. 

 

 

 

 

 

1. Teacher call the roll, 

gives students learning 

goals and explains simple 

past tense giving students 

some graphic examples 

and verbs in past. 

2. Teacher presents 

vocabulary through 

Repetition drilling. 

3. Teacher gives/presents 

Ss a copy of the story of 

Sac-nicté. And reads it 

aloud or plays a recording 

of it asking students to 

follow the lecture. 

 

4. Ask Ss to read the text 

again, it could be aloud or 

in silence. Teacher 

monitors performance. 

They must look for the 

words they still do not 

understand. (homework). 

1. Ss pay attention a 

practice writing and 

saying aloud past tense 

sentences. They 

memorize verbs in past. 

(20 min) 

2. Ss watch pictures 

and repeat vocabulary 

correctly. (15 min) 

3. Ss follow the text 

while they listen to the 

reading aloud 

recording. (10 min) 

 

 

 

4. Ss read and identify 

new vocabulary; they 

look for its meaning. (15 

min) 

 

 

 

01 

 

 

 

 

 

01 

 

 

01 

 

 

 

 

 

 

1- 

autono

mous 

task 

 

 

 

LG (As): Grammar 

Structure and 

repetition drill. 

PI: Individual 

Practice of 

sentences.  

Tts: Recognize 

Grammar-

Translation and 

Audiolingual 

methods. 

 

PI: Ss Read aloud 

taking turns and 

practice 

pronunciation. 

Tts: Analyse Top-

down strategy, and 

Review Phonemes 

for pronunciation-

correction. 

 

Tts: Analyze 

“reading for gist” 

strategy and its 

procedure. 
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-bottom-up 

reading 

 

 

 

 

 

-Writing 

 

 

 

 

 

 

 

 

 

-Speaking  

 

5. Session 2. Teacher calls 

the roll. Ask Ss about the 

new vocabulary they 

researched. (brainstorming 

answers) 

 

6. Gives Ss the worksheet 

with reading 

comprehension exercises.  

 

7. Teacher gives feedback. 

(5 mins) 

 

8. Teacher asks Ss to 

design a comic of the story 

in present tense. Teacher 

monitors Ss’s writing and 

gives constant feedback. 

Ask Ss to write a short 

presentation of the story in 

past tense. 

 

 

9. Session 3.  

Ask Ss to practice in order 

to present their story in a 

Role-play. 

10. Ask students to 

Present comics (role-

plays) to the class. Gives 

corrections at the end. 

 

5. Ss brainstorm 

answers of the 

vocabulary they looked 

for. (10 min) 

 

 

6. Ss answer 

worksheet with 

comprehension task. 

(15 min) 

7. Students pay 

attention to corrections. 

(15 min) 

8. Use your imagination 

and design a Comic of 

this story, draw the 

pictures and write 

dialogues in present 

tense for each 

character.  Write a short 

presentation of the story 

in past tense.  (30 mins) 

 

9. Practice reading 

dialogues aloud.  

Correct pronunciation. 

(30min) 

10. Students present 

comics (role-plays) to 

the class. (30 min) 

 

02 

 

 

 

 

 

02 

 

 

 

02 

 

 

2- 

Autono

mous 

task 

 

 

 

 

 

 

03 

 

 

 

 

 

 

 

 

 

Tts: Analyze bottom-

up reading process. 

Research about 

error-correction 

techniques. In this 

case: direct, indirect, 

immediate and post-

feedback. 

 

 

LG(As): Teacher 

provides images and 

they must write the 

dialogue. 

Tts: The comic is in 

present tense 

because it is a 

simulation of a 

current dialogue. 

Research strategies 

of Writing feedback. 

 

 

 

LG (As&Ks): 

autonomous task 

with translator 

speaker or 

phonemes support.  

PI: Individual support 

with direct and 

immediate feedback. 

Ts: Analyze 

pronunciation 

assessment. 
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Closure Teacher gives Ss more 
verbs in past tense and 
ask them if they know 
about any other similar 
story, it could be from 
another state or country. 
 
Teacher ask students if 
they can tell the 
differences between a 
comic and a tale. 
 

Ss research verbs in 
past and try to make 
sentences on their own 
to tell stories. (30 min)  
 
 
 
Students differentiate 
the story from the tale. 
(30 min) 

04  

Set the 

objective or 

competenci

es of the 

lesson 

Teacher projects learning 

goals to the class and 

explain them. 

Students pay attention 

to what they are 

expected to learn. 

01 LG: It is set in 

the Worksheet 

given to 

students. 

 

2.01.03. INTERCULTURAL COMPONENT 

They legend of Sac-nicté is a Mayan (south Mexico) legend of a love story. It implies an 

explanation of a city’s mysterious disappearance. Aztecs (central Mexico) also have some love 

legends, such as Iztlacíhuatl and Popocatepetl but also do other countries.  

In real life, there are some similar situations where people runaway for love, then, this 

intercultural component implies a specific regional legend that is usually liked by tourists for 

intercultural exchange.  A national example is Aztec legend of Iztlacihuatl and Popocateptl. On 

the other hand, Campeche (part of Mayapan lands) has its roots in Mayan traditions and this 

legend is part of its history. 
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2.02. APLICATIONS 

Through this section I describe the application of theoretical concepts through the design of the 

four-skill lesson plan mentioned above. Taking into consideration each language skill by 

separate. 

 

2.02.01. TEACHING READING 

Teaching reading is an interactive task where students build meaning and significance with an 

active thinking process that involves the individual’s interpretation skills. When teaching 

reading, we have to consider that there are two opposing models: reading readiness, and 

emergent literacy (Ordoñez & Turner, 2015).  

According to the US National Capital Language Resource Center NCLRC (2003), the reading 

main purpose is to have access to the literature in a specific language; then, reading instruction 

should be based in literary texts representing “higher” forms of culture assuming that students 

learn to read by vocabulary, grammar and sentence structure study instead of “reading” itself. 

This is why my lesson plan is based in a legend of the region.  

If we recall the three models for reading: Bottom-up, Top-bottom, and Interactive. I rely in an 

interactive model considering four main aspects: readers’ schema and the text information, 

elaboration of what and how they read, monitoring their understanding, and defining their 

reading purpose and attitude towards the interaction with the text using as reference the 

situational context. 

Schema, as the background knowledge readers have, could be found in three specific 

categories, such as Content, Formal, and Linguistic Schema. Xiaoguang Zhao & Lei Zhu 

(2012) refer to schemata as “abstract knowledge models or structures which may be of use in 

solving problems”, assuming that knowledge is stored in the individual’s memory and will help 

in forming the comprehension of the message.  

For this purpose, I consider specific schema considering the students’ cultural awareness of 

their region a local legend with touristic interest that will enhance their cultural awareness for 

Cross-cultural communication, which defined by Chen, Y. H., & Gao, X. (2015) as the one that 

“refers to the Communication between people of different languages and culture backgrounds”. 
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According to Chen & Gao, the reading ability consists in “the comprehensive expression of 

vocabulary, language structure, cultural background knowledge and reading speed” implying 

that readers will have to “their cultural background knowledge to fill the blank and to join the 

context” in order to be able to understand the text.  

Then, the reader will face three obstacles: vocabulary level/barrier, idiom level, and sentence 

and discourse structure and style that promotes the reading speed. That is why, in order to 

plan a proper lesson, I selected an adequate text for my students including: Pre-reading tasks, 

while-reading tasks and post reading tasks.  

 

2.02.02. TEACHING WRITING 

Writing is generally understood as the skill or activity of producing words in a surface and 

putting them together to make sentences, paragraphs, etc. in order to produce texts it involves 

three general stages: preparing to write, drafting, and revising. When writing we also have to 

take into consideration some of the general characteristics of the written language such as: 

Permanence, production time, distance, orthography, complexity, vocabulary use and 

formality. And we must teach our students all of that in an L2. 

When teaching writing, we can distinguish six main approaches: (1) Language structures, (2) 

Discursive structures, (3) Creative expressions, (4) Writing processes, (5) Content, and (6) 

Genre and contexts of writing.  

I usually focus on language structures through controlled and free writing. But in this case, I 

will use some discursive structures for styling their own report of the legend they had just read 

according to the didactic sequence. Here it is also important to consider the writing processes, 

making planning, writing, and reviewing stages a conscious task. For my lesson plan I 

considered writing a general-specific text using questions to write it as a narrative. 
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2.02.03. TEACHING LISTENING 

Probably one of the most difficult activities to carry out in the classroom since not every time 

we have available technology for displaying recordings or authentic materials is the listening 

comprehension skill. Here, as teachers, we must provide our students with authentic listening 

experiences according with our available resources. As it involves linguistic and non-linguistic 

knowledge such as “phonology, lexis, syntax, semantics and discourse structure; Insight about 

the topic, about the context and general scoop about the works and how it works” (Buck, 2001), 

it is usually referred to “speech recognition”.  

There are three kinds of listeners: active, passive and impatient. All of them follow the same 

process but some of them tend to do more than one step at the time or even skip some of them. 

According to Tyagi (2013) quoted by Gökhan (2015), the steps of the listening process as: (1) 

receiving – hearing, (2) understanding – learning, (3) remembering – recalling, (4) evaluating – 

judging, and (5) responding – answering (speaking). McErlain (1999) on its behalf identifies 

them into three major ones: Perception (step 1), Decoding (steps 2&3), and Prediction and 

selection (steps 4&5). 

Taking that into account I considered a listening integration of those five stages with a warm-

up where vocabulary is heard, read and pronounced by the student (recognition of the target 

language and isolated words), then with a listening while reading students will make a top-down 

reading (recognizing phrase boundaries, and listening for the gist), and with a post-reading 

activity, students can re-listen the recording for a True listening in a bottom-up process. 

Taking into account Kadagidze (2006) classification of materials: Static texts, dynamic texts, 

abstract texts, and live listening; I chose a static text “a legend” with visual support in order to 

include the reading skill as well. As the purpose also has a cultural-awareness it is also an 

authentic material used for promoting culture to foreigners. 
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2.01.04. TEACHING SPEAKING 

As teaching speaking goes beyond simple memorizing phrases and adjacency pairs, I must 

teach my students what all the discourse and conversation processes involve. Such things as 

pre-fixed phrases, fillers and hesitation markers idioms, vague vocabulary, stylistic variation 

(formal or informal), routines, interactions, turn taking, regional accents, and even intentional 

mistakes taken as natural speech are part of the communication strategies such as non-verbal 

language to compensate the lack of native language speech variations and styles.  

When planning a lesson plan, it is important to balance fluency, accuracy and pronunciation 

instruction. As oral speech is usually unplanned and it flows through the conversation 

interactive process depending on each speaker intervention, the different types of speech 

mentioned by McCarthy, M. (1991): telephone calls, service encounters, interviews, classroom, 

rituals, monologues, language-in-action, casual conversation, and organizing and directing 

people; implies us teachers to rely on our intuition to decide the forms of talk more useful for 

our students. 

I pretend to give students speaking opportunities with oral performance activities through 

expositions and drills. In this case, they will practice vocabulary and adjacency pairs through 

drills and later on, they will expose their product. Still there is no specific assessment procedure 

for this ability as students’ level is A1-A2 and tasks consist more on reading aloud and repetition 

and not on authentic and spontaneous speech production. 
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2.03. PROCEDURES 

Here I present a lesson plan with cultural focus. In this case, as I consider the three different 

kinds of groups I have taught, I also explain each one’s characteristics and the specific 

adequations to each case.  

When teaching, I usually have these environments: 

1. ESL class for adults. Students are over 18 years old; some are older than me. Not 

everyone likes physical activity, then games and contest implying running or exercising 

are less probably to succeed. They are not comfortable with grammar structure but do 

want to understand what and why they say things as they do it. They do not like childish 

vocabulary activities either but find lists memorization quite boring. In my experience, 

the best type of activities for them are little grammar explanation with drills and some 

coordination games with little movement while using language. They what to see quick 

results, then they need some authentic materials or activities to prove they are learning. 

2. ESL Teacher trainees. Students are over 18 years old; some are older than me. Not 

everyone likes physical activity, but they need to know it and be able to do it as they will 

use it in their professional practice. They must be aware of their strengths, weaknesses 

and opportunity areas, they are educated in English language or at least, they are 

learning it from its grammatical basis to its communicative elements and cross-cultural 

facts. They need to understand lesson plans, how to perform them and evaluate their 

results in order to make adequations. Specifically, from the class I teach right now 

“Teaching intervention” they need to identify intervention needs, plan them and perform 

them to improve their teaching practice. 

3. ESL private students (up to 4 or five students at the time). Multilevel students, mixed 

ability class, and from different age. Teenager-adult or kids-teenager class but by 

experience, kids with teenagers only mingle if the age difference is not too much, or if 

they are family or close friends; otherwise, it is better to teach them separately even if 

this implies to teach them individually. On its behalf, a teenager-adult class is more 

likely to function as activities are more compatible. Before the pandemic I had a three 

students’ class with 3 adults and one teenager. With the pandemic only the teenager 

stayed in online modality and an adult has just enrolled for private instruction two 

months ago.   
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All class procedures differ in amount of activities and giving instructions. But as I previously 

stated in the last chapter, this lesson can be adapted with slight changes. The process is 

still in distance instruction as the pandemic situation has not changed. And in an on-line 

classroom most students are being also monitored by parents (at least that is what we 

expect).  

Still, for large groups, activities must keep as standardized as possible in order to cover all 

the contents in the time lapse; in a physical environment this is due to the short space for 

movement, but on-line sessions imply only one speaker able at the time to listen each 

participation clearly. 

In the following pages I describe the teaching process carried out for working each 

language ability: Reading, Listening, Writing, and Speaking, through the lesson plan 

mentioned above. 

 

2.03.01. COMMUNICATIVE SKILLS DEVELOPMENT 

Reading 

Step of the 
lesson 

Teacher activities 
Students’ 
activities 

Materials 
Session 
number 

Evaluation 

 
Step 3 
Top-down 
reading  
 
 
 
 
 
 
 
Step 4 
Reading for 
gist. 
 
 
 
 
 
 
 
 

 
3. Teacher 
gives/presents 
students a copy 
of the story of 
Sac-nicté. And 
reads it aloud 
asking students to 
follow the lecture. 
 
 
4. Ask students to 
read the text 
again, it could be 
aloud or in 
silence. Teacher 
monitors 
performance.  
 
 
 
 

 
3. Students follow 
the text while they 
listen to the 
reading aloud 
recording.  
(10 min) 
 
 
 
 
4. Students read 
and identify new 
vocabulary; they 
look for its 
meaning.  
(15 min) 
 (homework). 
 
 
 
 

 
Worksheet 
with 
printed 
text. 
Recording 
of the 
lecture. 
 
 
 
Worksheet 
with 
printed 
text. 
 
 
 
 
 
 
 

 
01 
 
 
 
 
 
 
 
 
 
01 
 
 
 
 
 
 
 
 
 
 

 
Not 
applicable 
 
 
 
 
 
 
 
 
Not 
applicable: 
teacher 
monitors 
activity. 
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Step 5 
-bottom-up 
reading 
 
 
 
 
 
 
 
Step 6 & 7 
-bottom-up 
reading 
 
 
 

 
5. Session 2. 
Teacher calls the 
roll. Asks 
students about 
the new 
vocabulary they 
researched. 
(brainstorming 
answers) 
 
6. Gives them a 
worksheet with 
reading 
comprehension 
exercises.  
 
 
7. Teacher gives 
feedback. 
 (5 mins) 

 
5. Students 
brainstorm 
answers of the 
vocabulary they 
looked for.  
(10 min) 
 
 
 
 
6. Students 
answer 
worksheet with 
comprehension 
task. 
 (15 min) 
 
7. Students pay 
attention to 
corrections. 
 (15 min) 
 
 

 
Board 
Projector 
Or  
Jamboard 
 
 
 
 
 
 
Printed or 
Digital 
worksheet 
Projector 
Board or 
Jam board 

 
02 
 
 
 
 
 
 
 
 
 
02 

 
Checklist of 
students’ 
participation.  
Students’ 
research 
ability. 
 
 
 
 
Correct 
answers. 
Correct use 
of grammar. 
 

Listening 

Step 2 
Bottom-up 
listening 
 
 
 
Step 3. 
Top-down 
listening 
 

2. Teacher 
presents 
vocabulary 
through drilling. 
 
 
3. Teacher 
gives/presents 
students a copy 
of the story of 
Sac-nicté. And 
reads it aloud. 
 

2. Students watch 
pictures and 
repeat vocabulary 
correctly. (15 min) 
 
 
3. Students follow 
the text while they 
listen to the 
reading aloud. 
(10 min) 
 

Flash-
cards/ 
slides 
With 
pictures 
and words. 
 

Worksheet
/slide with 
text, 
shared 
screen. 
Media 
player. 

01 
 
 
 
 
 
01 

Students 
repeat 
correctly 
 
 
 
Not 
applicable. 
Students 
perform the 
activity. 

Writing 

Step 1 
Grammar-
Translation 
 
 
 
 
 
 

1. Teacher call 
the roll, gives 
students learning 
goals and 
explains simple 
past tense giving 
students some 
examples and 
verbs in past. 

1. Students pay 
attention a 
practice writing 
and saying aloud 
past tense 
sentences. They 
memorize verbs 
in past. (30 min) 
 

Board / 
projector 
and slides 
or 
Jamboard 
 
 
 
 

01 
 
 
 
 
 
 
 
 

Correctness 
of Students’ 
sample 
sentences. 
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Step 8 
Writing a 
comic in 
present 
tense. 
 
 
 
 
 
 
 
 
 
 
Closure 

 
 
8. Teacher asks 
students to 
design a comic of 
the story in 
present & 
presentation in 
past tense. 
Teacher monitors 
students writing 
and gives 
constant 
feedback. 
 
Teacher gives 
students more 
verbs in past 
tense and ask 
them if they know 
about any other 
similar story, it 
could be from 
another state or 
country. 
Teacher asks 
students if they 
can tell the 
differences 
between a comic 
and a tale. 
 
 

 
 
8. Use their 
imagination and 
design a Comic of 
this story, draw 
the pictures and 
write dialogues in 
present & 
presentation in 
past tense. (30 
mins) 
 
 
 
 
Students 
research verbs in 
past and tries to 
make sentences 
on their own to 
tell other stories. 
(30 min)  
 
 
Students 
differentiate the 
story from the 
tale. (30 min) 

 
 
Notebook 
or printed 
worksheet 
with text 
and blank 
spaces for 
drawings.  
They can 
also use 
digital 
tools. 
 
 
 
Notebooks 
or forum 

 
 
02 
 
 
 
 
 
 
 
 
 
 
 
 
 
04 

 
 
Students’ 
use of 
language 
and 
grammar in 
dialogues. 
Drawings 
must be 
coherent. 
Text 
structure. 
 
 
 
Students’ 
use of 
language 
and 
grammar. 
Text 
structure 
according to 
its type. 

Speaking 

Steps  
9 & 10 

9. Session 3.  
Asks students to 
practice in order 
to present their 
story (adults: 
practice a role-
play).  
 
10. Asks students 
to Present comics 
(role-plays) to the 
class. Gives 
corrections at the 
end. 
 

9. Practice 
reading dialogues 
aloud.  Correct 
pronunciation. 
(15min) 
 
 
 
10. Students 
present comics 
(role-plays) to the 
class. 
(30 min) 

Students’ 
own 
material. 

03 Pronunciation 
Use of 
language 
Fluency 



42 
 

2.03.02. LESSON CLOSURE 

The closure of the lesson seeks to confirm that students learnt what it was stated in the 

curriculum as -learning goals- which in fact are officially stated as function of language. Then 

they must be able to read and explore a historical text; in this case, a legend, to be able to 

compare it with other regions or countries. They must also be capable of telling stories through 

images (comic), listen and explore imaginary tales through pictures and present stories based 

in images. 

On the other hand, as I stated simple past as target grammar, it is expected that students also 

get accurate in verb conjugation and use of the tense structure for making utterances in past 

tense. Nonetheless, it is not stated explicitly in the curriculum. 

 

2.03.03. FOLLOW-UP ACTIVITIES 

Through this lesson plan, follow-up activities are constantly carried out through direct and 

immediate feedback, for reading comprehension and writing. Only in speaking task, feedback 

will be carried out after the performance has finished in order to let fluency take place. Finally, 

as a post-task, it is expected that students write by their own a legend in past tense.  
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2.3. EVIDENCES 

Here I present some of the evidences of my project implementation. The didactic worksheets I 

designed were uploaded in the SEDUC’s official web site for the distance teaching strategy 

“Aprende en Casa” in local terms called “Aprendamos en Familia desde la Casa”. The website 

can be visited through https://educacioncampeche.gob.mx, and in the end of the page you will 

find the “Aprendamos en Familia” logo for clicking in order to visit the booklets created for each 

week. 

If we remember, English subject is divided into cycles, and this project is based in cycle 2 which 

consists in 3rd and 4th grade of elementary school. The following screenshots were taken from:   

https://educacioncampeche.gob.mx/aprendamosencasa/pagina/504/ii-3-de-primaria, which 

English contents must be equal for 4th grade section.  

 

Figure 2. SEDUC (2021)."Aprendamos en Familia desde Casa".  3rd Grade Official Distance Educative Strategy 
site. 

In this web site can be noticed that English worksheets are being uploaded each two weeks. 

In this particular case, the first worksheet was uploaded two weeks delayed, as it was supposed 

to be implemented in week 26, but was uploaded until week 28; nonetheless, the following 

worksheet was uploaded during the next week even though they are designed to be 

implemented in a two-week period. 
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Figure 3. Publication of worksheets during weeks 28 and 29 in the official site. 

 

This did not affect the implementation of my proposal, as the teacher who kindly shared her 

evidences asked me for the worksheets during week 26, because she noticed they had not 

been uploaded to the site. 

These worksheets are presented as Annex 1 and 2 in this document, and in the following link, 

as I do not have a current ESL group to teach, here I present the link to a simulation of its 

implementation through a recorded explanation to an English External Assessor who helped 

me pretending that was my student. 

 

Class simulation Link: 

https://drive.google.com/file/d/1l9LoijaxMksQ2FYrzp2j3xDPqa44vJHk/view?usp=sharing  

https://drive.google.com/file/d/1l9LoijaxMksQ2FYrzp2j3xDPqa44vJHk/view?usp=sharing
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CHAPTER 3: DESIGN OF THE ASSESSMENT 

 

3.01. THE ASSESSMENT 

As I stated previously, there are five learning activities to be assessed in my ESL lesson plan: 

(1) Sample sentences, (2) Reading Comprehension task, (3) Comic Strips writing task, (4) 

Comic strips Presentation, (5) Free writing of a short story.  There is no listening comprehension 

evaluation test as this skill is being carried out as a companion for reading comprehension and 

pronunciation practice. 

(1) Sample sentences. From step 1, evaluation consists in accurate tense structure and 

Sample sentences.  

Evaluation criteria: correctness in past tense of verbs and sentence structure with 

immediate error correction. This can be carried out directly over students’ notes or class 

participation. 

(2) Reading comprehension task. From steps 6 &7  

Reading comprehension assessment consists in: a vocabulary-in-context items by 

identifying words in bold meaning and association of characters’ roles in the story. 

(3) Comic strip. From step 8, the Comic strip is intended to assess writing phrases in order 

to perform a dialogue.  

Evaluation focus: Use of verb tense, sentence structure and accurate use of language 

in a coherent way.  

(4) Comic strips presentation. From steps 9&10. It consists either in a Role-play or read 

aloud activity. 

Evaluation: Accurate pronunciation and reading fluency.   

(5) Free writing of a short story as a final test consists in a task-based evaluation where 

students are meant to use the specific tense structure.  

Evaluation rubric: tense structure, use of vocabulary and text coherence. 

In every case, we are working with a formative assessment with focus in students’ 

performance on tasks and permanent teacher’s feedback for correcting tasks and deliver 

them again.  
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3.02. RATIONALE BEHIND OF THE ASSESSING TOOL 

Through this project, the evaluation consists in student’s performance such as correct answers 

in reading comprehension, text structure and grammar in writing a comic or a dialog and 

pronunciation and fluency for speaking. According to Carr, N (2011) and the elements I have 

just mentioned in the previous section, I am basing this evaluation in a Performance 

Assessment focused in task completion with a weak sense of language performance by 

focusing in a specific language tense based on a single learning unit considering an integrated 

skills approach as the target students’ English level is A1-A2. 

From the activities before mentioned, I considered the following assessing tools: 

(1) Sample sentences.  

According to Baxter (1997) one of the testing techniques is “Building sentences – 

recognition into production” and he states the importance of defining how much we want 

to help our students in sentence building in order select how much context will we give 

them.  

This could be through a building sentences through ordering words (to check structure 

order) but also a simple free sentence writing. In this case, I will base in the last option, 

giving students the structure, and vocabulary including verbs in past tense. As it is 

meant to be carried out with large groups, it is possible to ask for few participations for 

general immediate feedback and ask the rest of the students to deliver the task after 

the class. 

(2) Reading comprehension task.  

Through this task I meant to assess reading and listening as well, here, students are 

meant to listen while they read, and in the end, they must solve a Matching exercise 

which also Baxter describes as a “while reading or listening to the text, or after they 

have read or listened to it, they match one right answer from two or more possibilities”. 

In this case, a “two columns” matching tasks. 

(3) Comic strip.  

In this case, I use once more a “building sentences” technique checking verb tense and 

sentence structure correctness. By letting students write their own dialogues and short 

description of the legend. Here, there are no more clues than the ones they get from 

the text and must use their imagination to solve the task. Here, the content of the comic 
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relies on Baxter’s “personalization” procedure classified as a “no correct answer” 

assessing technique. 

(4) Comic strips presentation.  

Huey (1908) cited by Allington, R (2009) pp-70, defines fluency as “reading aloud with 

accuracy, appropriate speed, and expression”, in this case, Allington refers to Running 

Records as an appropriate technique to assess reading fluency. Here teachers consider 

students’ correct response, misread words, omissions, insertions, and teachers’ 

prompts when students read aloud. He also takes into consideration the National 

Assessment of Educational Progress four-point fluency scale which classifies fluency 

in four levels to be measured:  

 Level 4: Reads primarily in larger, meaningful phrase groups. 

 Level 3: Reads primarily in three- or four-word phrase groups. 

 Level 2: Reads primarily in two-word phrases with some three- and four-word 

groupings. 

 Level 1: Reads primarily word-by-word. 

Source: Pinnel et al.,1995, cited by Allington, R (2009) pp-70 

As this task is meant to be a “dialogue simulation performance” students are allowed to 

read their dialogues and then the assessment will consist in reading fluency. Accuracy, 

will be first evaluated through writing correctness and later on through reading 

expression. 

(5) Free writing of a short story.  

This is meant to be a final product. According to Carr, N. (2011) writing construct often 

includes “Grammar, vocabulary, content, rhetorical organization, cohesion, task 

performance, use of appropriate rhetorical mode and register”. Considering that this 

particular lesson is meant to be implemented with elementary school students with A1-

A2 English level, writing assessment will be kept simple by only considering “grammar 

structure and verbs tense”. Assessment is based on Baxters’ analytic marking 

schemes, assigning marks/points for each chosen construct.  

As I will explain in the next chapter, I cannot present a real evidence of this assessment due to 

I designed this lesson plan to be implemented by others. The teacher who shared her 

experience, gave guided instruction through task completion with immediate feedback, implying 

that students who took the class had the correct answers in their worksheets. 
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CHAPTER 4. REPORT AND ANALYSIS 

 

4.01 FROM THE PLAN TO THE EXPERIENCE  

As I am not currently teaching English and the lesson plan I designed was meant to be applied 

by other teachers, here I briefly describe an elementary teacher experience through the 

implementation of this lesson, including an evidence of a child’s work which she kindly shared 

with me so I could be able to write this document.  

Each school has different strategies for coping with the pandemic, according to the students’ 

context as the on-line education implies extra costs and technological requirements. Some 

teachers have an hour or half an hour synchronous session per week, some others do not even 

have a class and few of those record short explanation videos to students. But all of them give 

assessment through e-mail or whatsapp. 

According to this context, this particular teacher has only 30 min on-line sessions for guiding 

students through the homework, in this case “worksheets”. As she has to economize time, she 

started eliciting the T.V. lesson the government set for the course (reading stories), and asked 

kids about the difference between a legend and a story. She let them discuss a bit about it and 

started following the didactic Worksheet 1 through the instructions.  

In this case, the sequence she described goes as follows: she first guided students through a 

top-down reading, indicating them they are expected to reach the general idea of the text. Later 

on, she asked them about the comprehension task orally, so they could solve it in their 

worksheet (they did not draw the representative pictures in the boxes).  

During the next worksheet, she asked them to read again the text, she guided them line by line, 

but now they read for the gist in order to identify the key words and unknown words; then they 

try to get meaning of the unknown ones through context avoiding translation. Finally they 

conclude the general idea of each paragraph and draw as required.  

They didn’t tell the story, neither write dialogues for the comic, but they did discussed about the 

difference between the types of texts. She only shared with me evidence of the second 

worksheet (Annex 3).  
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From this I can identify some adjustments the teacher had to make according to her teaching 

situation which specifically was: less time (30 minutes sessions for two weeks) that required 

with few students’ assistance to the on-line session. 

Session / Step 

of the lesson 

Activities performed by the teacher Activities performed by Students Session number 

00 / Warm-up TV program. Watch class  15/04/2021 00 

During the 

lesson: 

01 /Introduction  

-Top-down 

reading and 

listening, and 

Reading for 

gist. 

 

 

 

 

 

 

-bottom-up 

reading  

  

 

 

 

Skipped steps 1 and 2. (grammar and 

vocabulary input) 

And elicits tv program content. 

Step 3:  Teacher gives/presents 

students a copy of the story of Sac-

nicté. And reads a fragment aloud 

asking students to follow the lecture. 

Skip steps 4 and 5. 

 

Step 6. Teacher presents and solves 

reading comprehension exercises 

orally.  

 

 

Step 4. Teacher guides students 

through reading and ask them to 

underline words they know. And 

guess words they don’t know by 

context. 

 

8. Asks students to draw scenes 

according to paragraphs’ general 

ideas (as homework)  

 

7. Teacher gives feedback. (after 

delivery) 

 

  

  

 

3. Students follow the text while 

they listen to the reading aloud. 

 

 

 

 

6. Students answer matching 

exercises through oral 

participation.  

 

 

4. Students underline words they 

know. They guess other words 

meaning by context. They ask 

teacher in case of doubts. 

 

 

8. Students draw representative 

scenes. 

 

 

7. Student receives feedback, 

corrects if necessary. 

 

  

 

  

01 (30 min) 

Week 1 

 

 

 

02 (30 min) 

Autonomous-

guided task  

autonomous task 

Week 2. 

 

03 (30 min)  

Week 3 

   

 

 

 

04 (30 min) 

Week 4 

 

 

Asynchronous 

 

Closure Teacher ask students if they can tell 

the differences between a legend 

and a story. 

Asks the difference between a comic 

from a story and a legend. 

Students differentiate the legend 

from the story. 

 

Students differentiate a comic 

from a story and a legend. 

02 

 

 

04 
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CONCLUSIONS  

From the premise I am the Academic Responsible in the local English Program, a Professor in 

an English teacher trainee bachelors’ program, and that I am not currently teaching English as 

Second Language but ESL teaching strategies to my students or guiding English Assessors, 

most of my teaching practice develops in a teaching through language context where teaching 

strategies must be explained to be consciously learned by my students or colleagues.  

In this case the lesson plan I have done for this task was implemented by an English External 

Assessor in Elementary school (teacher) in a particular context with the corresponding 

adequations. None the less I designed it and planed it according to the supposition of a “typical” 

class carried on on-line. On the other hand, if I focus on my private students of ESL or an 

imaginary large group in a scholar context, I could also adapt this lesson plan for teaching them 

ESL in an integrated way.   

I usually teach reading and writing in the same task, as I give my students some model texts 

as content resources to base for a writing assignment such as an essay. I reflected about my 

teaching practice and I can say that even that I use plenty of authentic materials in my classes, 

as I teach content through English, but I haven’t focused on listening comprehension that much 

lately.  

Speaking on its behalf, it has been a little more difficult for me to work on, as on-line sessions 

depend on microphones, sometimes students have troubles having them work properly or they 

are surrounded of a noisy environment preventing them from opening their microphones to 

participate in class.  

I believe I have been always more focused in reading strategies such as plot, predicting, 

skimming and scanning. Now, I am aware of how important is to work both skills, reading and 

writing, at the same time, and how useful this could be to my students’ language skills 

development in class. 

Teaching the four silks in equal terms is important when teaching a foreign language. 

Specifically, when we talk about listening skill, we refer to the listening comprehension of the 

second language. Listening is not only the ability of hearing sounds but listening 

comprehension goes beyond by not only hearing and identifying words, but interpreting groups 

of sentences and understanding their meaning to go even fonder and produce a response. It 
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has been a while since I taught listening, and I usually worked with British council’s worksheets 

as they include a pre-designed process including pre, while and post-listening activities. 

As grammar is also important for understanding English, it is important to take care of the 

bottom-up listening process by building lessons with pre-listening task where vocabulary and 

grammar structure is instructed, for later on perform a while-listening task for training students’ 

listening comprehension and finally, through a post-listening task enhance students’ conception 

of language. And we must remember that an accurate speaking will also depend on bottom-up 

building process. 

After the pandemic, my students (teacher trainees) are usually tired of the synchronous 

classes, because the institution has overlapped full time online sessions as if we were in face-

to-face modality, this causes them not to pay attention or even ask me to speak in Spanish 

because they are exhausted of thinking in English for understanding school concepts which 

they are actually not getting at all. It is a bit sad, but that is the reality.  

Still, I try to ask them to participate in English every time or present homework to the class in 

English. This is easier with private lessons, as students are fewer and they usually locate in a 

proper space to take the lesson, in that case I do use role-plays and some other speaking 

activities like substitution or transformation drills by taking turns as with less students the class 

flows smoothly. 

This is not different for other teachers, both, students and teachers are exhausted of the 

distance and on-line education modality, as work hours have increased and physical health 

has been damaged due to the large hours of using digital devices.  

By the other hand, technology-based activities are our today’s real context. As teaching is been 

carried out online, meet conferencing room is the new classroom environment and Google 

classroom platform is the way we can share academic content and products leaving the 

teaching-learning evidence in one single place. This also increases available resources and 

learning management as students are able to manage their time while we can provide them off 

line and prerecorded materials to work with. 

Sharing screens in videocalls it is not as effective as presential experience, it is helpful for 

making class a bit more dynamic, and Jam-board also helps as a whiteboard where I can write 

some notes and students can participate as well. 
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We always have to keep in mind that even if there is a general lesson plan to follow there will 

always be adequations according to each students’ learning needs, this always takes some 

time from the lesson nonetheless if students have a quick understanding of the subject, it is 

possible that some extra activities will be required. The quicker the students understand the 

less time the activity will last. It does not matter the subject you teach, but the proper planning 

and intervention you make according to the group. 

For public schools this is a bit worse, since not every student has the resources for being in on-

line sessions or delivering tasks via internet. Schools had to adapt and all of them took different 

strategies. Teaching conditions are not the same for every one and planning a general lesson 

is not an easy task considering there are too many differences, then more than planning the 

lessons, I have to be prepared to guide teachers in their adequation process if needed. But I 

am also aware that some of them ignore the preestablished lesson and make their own as they 

need so according to their specific situation. 

From all above, I can say that teaching ESL implies an accurate lesson plan that covers our 

students’ needs, but that also can be adapted to different contexts or students. Taking the 

lesson plan, I designed as an example, it is supposed to work for a large group in physical 

class, but it also applies to an on-line environment and can be adapted to work with adults or 

a mixed class. So I can say that, as teachers, we must be prepared to adapt our practice 

according to every possible situation, for this to be possible, we must be conscious of learning 

theories and teaching innovations, but most of all, we have to learn to diagnose our context 

and situations and to be flexible through our teaching task. 

 

  



53 
 

BIBLIOGRAPHY 

Al Ghazali (2006) “First Language Acquisition Vs Second Language Learning: What Is the 

Difference?” University of Birminham. Retrieved from: 

https://usir.salford.ac.uk/id/eprint/22469/1/First_Language_Acquisition_Vs_Second_Languag

e_Learning.pdf 

Allington (2009) “What really matters in fluency” University of Tennessee, Knoxville: Pearson. 

Arevana, E. et al. (2015) “Second Language Acquisition Theories: their Application in the 

Ministry of Education’s Curriculum and their Expected Impact on Teacher Training Programs 

from three Chilean Universities”, Universidad de Chile. Retrieved from: 

http://repositorio.uchile.cl/bitstream/handle/2250/130555/Second-language-acquisition-

theories.pdf?sequence=1&isAllowed=y 

Baxter, A. (1997) “Evaluating your students”. London: Richmond Publishing. 

Bodroba, E. & Leong, D. (2004) “Herramientas de la mente: El aprendizaje en la infancia desde 

la perspectiva de Vygotsky” Pearson ed. SEP: México.   

Brown, H. (s.f) Teaching by princiles: an interactive approach to language pedagogy. Prentice 

Hall, pp.319-346. 

Brown, K. & Hood, S. (1997) “Writing Matters” Cambridge university press. RU. Pp.6-13. 

Buck,G. (2001). “Assessing Listening”. Excerpt. ISBN: 978-0-521-66661-9. Cambridge 

university press. 

Carleton University (2020) Experimental Learning Cycle Model” Retrieved from: 

https://carleton.ca/experientialeducation/what-is-experiential-education/experiential-learning-

cycle-model/ 

Carr, N. (2011) “Designing and analyzing language tests” Oxford University Press: New York. 

Carvajal, A. (2020) “Teorías y modelos: formas de representación de la realidad. 

Comunicación, No. 12, Vol. 1. Cartago: Costa Rica. Pp. 1-14. Retrieved from: 

https://www.redalyc.org/pdf/166/16612103.pdf 



54 
 

Chen, Y. H., & Gao, X. (2015). Cross-Cultural Competence Cultivation in English Reading 

Teaching. Cross-Cultural Communication, 11(3), 84-87. Available from: 

http//www.cscanada.net/index.php/ccc/article/view/6605  

DOI: http://dx.doi.org/10.3968/6605 

Diaz, G. (n.d.). “Introducing Didactics”. Administración Nacional de Educación Pública: 

Uruguay. Retrieved from: 

https://www.anep.edu.uy/sites/default/files/images/Archivos/publicaciones- 

direcciones/Politicas-linguisticas/publicaciones/generales/didactica_internas.pdf  

Duarte, J. (2003). Ambientes de aprendizaje. Una aproximación conceptual. Revista 

Iberoamericana de Educación. Retrieved on February 20th, 2009 from: 

http://www.uned.es/catedraunesco-ead/editorial/p7-6-2006.pdf 

Ertmer, P. & Newby, T. (2013). “Behaviorism, Cognitivism, Constructivism: comparing Critical 

Features From an Instructional Design Perspective” Performance Improvement Quaterly. 26 

(2) p.p. 43 – 71. 

Feng (2013) “Functional Grammar and Its Implications for English Teaching and Learning”. 

English Language Teaching; Vol. 6 No. 10. Canadian Center of Science and Education. 

Retrieved from:  http://dx.doi.org/10.5539/elt.v6n10p86 

Gökhan, Ö. (2015). “Listening: The ignored skill in EFL context”. IJHSSE 2(5), pp: 72-80. 

Retrieved from: www.arcjournals.org 

Hernandez, I. (2019) “La antología de las Teorías Humanas”. Editorial Académica Española: 

España. 

Jakobson, R. (1960) "Closing Statement: Linguistics and Poetics," in Style in Language. 

Thomas Sebeok ed. 

Kadagidze (2006) “Different types of listening materials”. IBSU International Refereed Multi-

diciplinary Scientific Journal. Retrieved from: https://core.ac.uk/download/pdf/6454119.pdf 

Levi-Strauss, C. (2006). El hombre desnudo. México: Siglo XXI. 



55 
 

Louis Hébert (2011), « The Functions of Language », in Louis Hébert (dir.), Signo [online], 

Rimouski (Quebec), Retrieved from: http://www.signosemio.com/jakobson/functions-of-

language.asp. 

McCarthy, M. (1991) “Discourse Analysis”. Cambridge University Press: Uk. 

Moles, A. (1983). Teoría de los actos: hacia una cología de las acciones: México. Trillas. 

Muñoz, P. (n.d.). “Elaboración de Material Didáctico”. Aliat Universidades: México. Retrieved 

from: 

http://www.aliat.org.mx/BibliotecasDigitales/derecho_y_ciencias_sociales/Elaboracion_materi

al_didactico.pdf 

NCLRC (2003) “Teaching Reading”, retrieved from: http://www.nclrc.org/essentials/index.htm 

NPTEL (s.f.) “listening skills: types of listeners”. Retrieved from: 

https://nptel.ac.in/content/storage2/courses/109104030/Module4/Lecture11.pdf 

OERservices (n.d.) « Human language development » Retrieved from: 

https://courses.lumenlearning.com/atd-hostos-childdevelopment/chapter/human-language-

development/ 

Olgade Careaga, Isabel et al. (n.d.) “Los materiales didácticos. Medios y recursos de apoyo a 

la docencia”. P.103. 

Ordoñez, H. & Turner, E. (2015) Teaching English to Young Learners. Latin American 

Educational Services, Inc.: Mexico. 

Richards, J.C. with Hull, J. & Maris, A. “Interchange 1. Student’s Book with online self-study”. 

Cambridge: Cambridge University Press. 

Sainz, L. (1998) “La comunicación en el proceso pedagógico: algunas reflexiones valorativas” 

Rev. Cubana Educ Med Sup: 26-34.  

SEDUC (2021)."Aprendamos en Familia desde Casa".  Retrieved from: 

https://educacioncampeche.gob.mx/aprendamosencasa/pagina/504/ii-3-de-primaria 

Sebranek, P., Meyer, V. & Kemper, D. (1996) “Writing process” in Writer Inc. A study handbook 

for writing and learning, Wilmington: Massachusetts, pp.15-17 



56 
 

 

SEP (2017) “Aprendizajes Clave para la educación integral: Lengua Extranjera. Inglés. 

Educación básica.” Retrieved from:  

https://www.planyprogramasdestudio.sep.gob.mx/descargables/biblioteca/basica-

ingles/1LpM-Ingles_Digital.pdf 

SEP (2018). English III. Sharing information and ideas. Plan de estudios 2018. SEP: México. 

Retrieved from: https://www.cevie-dgespe.com/documentos/238.pdf 

UNAM (2021) “Modal Verbs: Should, Ought to, Have to y Must” Unidad de Apoyo al 

Aprendizaje, UNAM: México.  Retrieved from: 

Walker, B. (1989) “The interactive model of reading: Deciding how disability occurs.” ERIC: 

ED315726. Retrieved from: https://eric.ed.gov/?id=ED315726 

Xiaoguang Zhao & Lei Zhu (2012) “Schema Theory and College English Reading Teaching 

English Language Teaching”, Canadian Center of Science and Education. Vol. 5 (11); . 

Retrieved from: https://files.eric.ed.gov/fulltext/EJ1080109.pdf 

  



57 
 

CARTA DE ORIGINALIDAD 

 



58 
 

ANNEXES 
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ANNEX 2. WORKSHEET 2.  
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ANNEX 3. EVIDENCE OF ANSWERED WORKSHEET. 
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