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Introduction

Learn how to teach is a journey; this work has the intention to show what has been learnt during
this Specialization through alesson plan, its implementation and the results; also the reflections

on what has been learnt and on the challenges faced during this time.

The lesson plans that will be presented in this work are linked to different theories and
methodologies but mainly to the Model of Intercultural Competence by Byram with the purpose
to increase students’ cultural awareness, the name of the Unit is “Cultures of the World”; and it
must be said that each activity was planned with a rationale behind and with a clear learning
objective to achieve.

Due to the cultural emphasis of this work, a concept that will be seen during this work is the
use of English as a “lingua franca”; this refers to the use of this language to communicate with
people from different cultures. Consequently, the Teacher’s work is to be a guide who helps
them in their learning process to communicate as intercultural speakers who can communicate

in real social contexts.

Additionally, a set of different theories, hypothesis and methodologies that have been adopted
in the teaching philosophy will be described through these pages; a philosophy that has been
evolving through time, study and experience; definitely it's not a static statement because the
teaching conditions will be continuously changing as well as the students’ needs. It's important
to be aware that this philosophy can be adapted, but the core of it will stay the same; because

the driver is the motivation to be a better Teacher and create a unique learning experience.

Finally, when it comes to assessment, it must be said that is a valuable process to use during
the course because the Teacher can evaluate students’ progress, indeed it provides feedback
for both; students and Teachers. This process is part of a continuous development as

Teachers, is always important to learn how and what to improve about our daily practice.



1. Philosophy and theory
1.01 Teaching identity and philosophy

| have been teaching English for three years and | can say that is a beautiful and challenging
profession. In the following lines “My Teacher Philosophy” will be explained in detail taking into

account what | have learned through this Specialization.

* | am a committed, analytic, e My commitment is to build up

creative and enthusiastic
teacher who's dedicated to
help students enhance
their English learning

a unique "English learning
experience" that promotes
intercultural communication,
as well as, to keep a

experience. continuous professional

development. My main goals
as a Teacher are to create an
engaging learning
environment with the use of
technology in classroom,
together with an effective
Classroom management.

Personal Profile
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Before | updated my Teacher philosophy, | thought about two fundamental concepts | wanted
to include in the new version of my profile, these are:

= Use of Technology in classroom

= Cultural awareness

First, the use of technology in classroom has become essential due to the changing world
conditions and the advantages it brings, for instance, now-a-days is a “need” to use technology
to be able to share knowledge to our students. Once we go back to face-to-face classes we
are not supposed to pretend that we are not going to use anymore all the tools we have
acquired, what is more, we need to take advantage of it to avoid losing the progress we have
gotten so far; students feel more acquainted to technology, we have to keep learning and



promoting its use in classroom to bring to classroom an appropriate input to create an
environment for practicing and having cultural encounters thanks to the use of authentic
material and “realia”.

Second, cultural communication is important because English is considered a “lingua
franca”, it's a fundamental tool to communicate effectively in arange of cross-cultural contexts.
Nowadays due to the Globalization is essential to share a same language, so everyone can
speak and understand other people from different cultures, maintaining their own language of
course. Mainly for these mentioned reasons is that this concept is now part of my Teaching
Philosophy as an objective to achieve when talking about the desired output with my students;

| want them to be “intercultural speakers”.
o My Background and Learning Experience

| would like to write about my reasons to become an English Teacher, at the same time that |
write about myself as a language learner. In 2012, when | was studying Accounting at UNAM,
| got a scholarship to study in France, in an English program; | can say that being involved in a
multicultural environment where people from different parts of the world were sharing the same
language to communicate was key for me to realize that English is an excellent skill that helps
us to build strong relationships. Back then, my French skills were limited, | had studied the
language for only two months, and | had the necessity to communicate with my host family
even for the basic chores at home, after four months, | realized that | had developed more my
listening skill. Due to the factthat | have always loved to learn languages and this experience,

| was curious to know more about how we learn, and | decided to be English teacher.

This previous paragraph was taken from my Module 1 assignment; for me it was interesting to
look back and see that my motivation to learn languages and to become an English Teacher
was interculturalism and the importance and interest | found on communicating effectively in a
real context, which are two elements that | have learned during these Modules. In the next

page, it is presented the updated version of My Teaching Philosophy.
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1.02 Theoretical Foundations

Through this Specialization different principles, hypothesis, approaches, methods and
techniques have been learnt, it will be explained the ones that have become part of the new
teaching style of the Teacher.

To start with this theoretical foundations, it’s necessary to mention two authors that are key
when trying to understand what Second Language Acquisition involves; Krashen and Vygotsky.

In the following diagram, will be described the main concepts and theories that each author

stated and that now are part of the Teacher’s framework.

KRASHEN

eAcquisitionis a subconsciousand incidental process.

elearningis a consciousand intentional process.

elearning alanguageis viewed as information processing, which takes
placeat the cognitivelevel.

*The factors that affect learningare motivation, attitude, confidence and
anxiety.

eFive Hypothesis : The input hypothesis, The Monitor Hypothesis, The
Natural Order Hypothesis, The Acquisition-learning Hypothesis and
Affective filter hypothesis.

VYGOTSKY

eLanguages arelearned as a resultof interactions between socialand
cognitivefactors.

elearningis asocial processthatis mediated by tools.
eSociocultural Theory of Mind (social dimension of learning).
*ZPD (Zone of proximal development).




Once that has been mentioned the theories of each author, it will be explained in detail the

main theories and hypothesis that have been adopted as part of the Teaching Philosophy.
o The Input Hypothesis

According to Krashen “language is acquired through exposure to comprehensible input, which
he defined as the linguistic input (i) which is either at or just beyond the learner’s current level
(+1)"*. This means that learners should be exposed to structures that slightly exceed student’s

current ability, in order to receive language.
o The Affective Filter Hypothesis
Krashen proposed the Affective Filter hypothesis; which works as follows:

¢ When students are nervous or anxious, their affective filter is high or up, and therefore the
input that students are exposed to cannot be acquired.

e On the other hand, when students are comfortable and calm their filter is lower,
consequently the language input that students receive can be easily learned?.

Affective filter Learning

o Zone of Proximal Development (ZPD)

In the following diagram it will be shown the concept of Zone of Proximal Development as
Vigotsky stated it; in which the actual development represents what the student is capable to
do independently, the potential development is what the student is not capable to do
independently, and the zone of proximal development is what the student is capable to do
with guided assistance or help, in other words, the learning the student will reach working in a
collaborative environment.

1 Krashen, S. (1982). Principles and Practice in Second Language Acquisition. New York: Pergamon Institute of
English.
2 |bid.



Actual
development

Zone of Proximal
Development (ZPD)

ZPD

Potential

‘ development

e Input, intake, interaction and output

Being a good Teacher meansto be aware that learning a second language is a process; which
involves to have an input (lesson plan, learning material), intake (what students will
internalize), interaction (communication and collaboration; social practices implemented in
classroom) and outcome (the acquired learning, what the student is capable to use or
produce). The purpose of the following diagram is to have a visual aid of this process from the

beginning to the end:
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o Teaching approaches

Based on the Teacher experience and as it has been stated in the Teacher’s Philosophy; at
University school is used a Communicative approach, while in secondary school is used a
Task-based approach. In the following lines both approaches will be explained.

o Communicative Approach

In the Communicative Approach, language is used to accomplish communication with some
functions within a social context, using real-context situations. It's important to mention that
the purpose of this approach is to communicate through interaction; so students need to get
enough confidence through previous vocabulary activities, listening or reading activities, so
they can speak and collaborate inteams. Accordingto Larsen-Freeman “The role of the student
in a CLT environment is mainly as communicator, with more responsibilities since it implies

being a cooperative, collaborating, and active participant of his or her own learning process™.

It's necessary to mention that in a Communicative activity the role of the Teacher needs to be
a facilitator or guide that is always promoting the dialogue; the Teacher needs to walk around
the classroom while the teams are working to make specific questions and when a team is
presenting its work, the Teacher needs to be trying to make students get involved and make
questions to their colleagues.

o Task Based Approach

The Task based approach achievesits learning objective through “tasks”; which are any target
language resources students have in order to solve a problem, such as puzzles, games, or
make a chore. At secondary school, this approach has been applied with positive results;
mainly due to the class size of 40-45 students, it's more complex to find and implement

alternatives to use in classroom effectively.
o Kolb’s model of Experiential Learning

The Experiential Learning Model was proposed by Kolb; this model is specifically Sociocultural

in orientation and involves a 4-step-process.

3 Larsen-Freeman, D. (1986). Techniques and Principles in Language Teaching. Oxford: Oxford University Press.

11



People apply this process unconsciously in their daily lives when learning a new skill; such as
learning to ride a bike, trying a new recipe when cooking or baking or when learning to dance
a new music style. For this reason, itis interesting to find out that it can be used it in classroom.
As users, people do it unconsciously in their daily lives, now as Teachers, it's necessary to be

conscious of the process to know when and how to apply it with the students.

The following diagram shows the process stated by Kolb:

Concrete
experience
Ildoi ngll

pY

Active Reflective
experimentation observation
"planning" "observing"

/

Abstract

conceptualization
"thinking"

o Linguistic and Communicative Competence

Linguistic competence was studied by Noam Chomsky in 1965; according to this author this
competence can be defined as the knowledge of a language as an unconscious process, so
this is focused on first language acquisition.

When referring to a second language acquisition, this term focuses on the grammatical
competence of a student but not in the social context in which the structures are being used.

Communicative competence; this theory states the importance to learn a second language
with communicative purposes, so that students can be able to use the language in daily life
situations. It's important to mention that this concept refers to both verbal and nonverbal
communication. According to Hymes “the competence in a language includes not only
grammar, words, and sounds but also the social knowledge of when and how to use them
appropriately™.

4 Hymes, D.H. (1971). On communicative competence. Philadelphia: University of Pennsylvania Press.

12



o International or global language

It is established that English has become an international or global language, what makes it a
“lingua franca” which is defined as a language that is used for communicative purposes even
when the speakers may retain their first language they use English to communicate with others.

Talking about business, this concept of lingua francais really important because nowadays due
to Globalization; people around the world use English to communicate with others in order to
arrange meetings and agreements with business purposes. Consequently; intercultural
competence is about communicating effectively in a range of cross-cultural contexts.

o Model of Intercultural Competence (MIC)

What Byram thinks about intercultural competence is really brilliant because he says that the
main goal for a student who learns English is not to reach a native speaker proficiency, but to
be an “intercultural speaker” who retains his own culture but communicates in a second
language; it's necessary to mention that this goal talking about an educational context is
achievable. In the following diagram; it can be seen the MIC:

Intercultural competence (savoir étre)

eCuriosity and openness.

Knowledge of social groups (savoirs)

sKnowledge of social groups.

1 Skills of interpreting and relating (savoir comprendre)

eThe abilitytointerpretan eventfromanotherculture.

Skills of discovery and interaction (savoir apprendre/faire)

*The ability to acquire knowledgefromanew culture.

Critical cultural awareness (savoir s’engager)

eThe ability to evaluate ourown culture and a differentone.

13



In the lesson plan created for this work, the Model of Intercultural Competence plays an

important role, that is why the name of the project is “Cultures of the World”.

o Assessment

With the purpose to conclude this Theoretical Foundations section; it's necessary to talk about
assessment. The assessment criteria can be divided in the following categories:

Formal vs. Formative vs. Norm-based vs.
Informal Summative Criterion-based
Formal: Official ) ( Formative: Give ( Norm-based: Tests )
feedback about students' feedback on . )
- implemented to rank
—{ students performance —  their performance o
. - . students; it's
and achievement. Ex: whileacquiringthe e
tests language competitive.
. ’ y, _ ’ , _ J
e A s N e A
) Criterion-based: Tests
Informal;Tell students . ) -
) Summative: To implemented to give
what they aredoing ,
— measure the students — to eachstudent an
well and what they s S
. current abilities. individualscore &
need to improve. feedback
. J g J . ’ J

In Module 3 is explained that exists two common approaches of assessment; traditional and
performance based.

14



o Traditional assessment

It involves the most used tools in classroom by Teachers such as: multiple choice, true/false,

dictation, and cloze formats. It's important to mention that it provides an objective assessment

measure. In the following diagram, it's explained in detail each tool that has been mentioned

according to Kuhlman:

Multiple-choice test

+It's one of the most popular tests.

*Fast-check format because only one
answer is correct.

*It can be computer-based.
+|t focuses on language recognition and
not on language production.

Completion

*The main test types are: Fill in the
blanks & short answers.

» Students answer with an open
response or an answer from a word
bank.

*The disadvantage of this test is that
open answers may lead to a subjective
criteria.

Dictation

True & False

«It is mainly used to assess reading
comprehension, grammar and
vocabulary.

*The questions need to be clear to be
understood by students; who have
50% of possibility to get it right.

Cloze

«It consists on assessing the
predictability of language.

*They are mainly used in grammar.

«It includes exac word answers.

+It is helpful to asses listening
comprehension and writing skills.
+It assess the ability to understand the

spoken language.

o Performance based assessment

According to O’Malley and Valdez Pierce’s definition “it consists of any form of assessment in

which the student constructs a response orally or in writing” ®. Consequently, it can be shown

that this theory is focused on the production skills.

5 0'Malley and Valdez Pierce’s, cited by Kuhlman, N. (2008). An Introduction to Language Assessment in the K-

12 Classroom. ELT Advantage modules.

15



O’Malley’s is the author of this type of assessment, so he included some characteristics that it

may include:

Constructed response
Higher order thinking
Authentic assessment
Integrative assessment

Process and product

AN N N N SN

Depth over breadth

It is important to know that the Performance-based assessment approach is linked to the
Communicative Approach. Previously, it was explained that through this assessment method
a student is expected to construct a response orally or in writing; O’Malley stated that the
purpose of this model was that a student could apply his knowledge on solving problems and
using it in real situations and contexts.

o Instruments of learning assessment (rubrics, tests and others)

When it comes to the learning assessment is important to separate productive and receptive

skills, in the following diagram it will be explained how these different skills can be assessed:

RECEPTIVE
elijstening

*To assess it Comprehension formats are used.

*These comprehension formats can be: "Selective" (Selective
listening tasks, specificinformation recording) or "Gist"
(comprehension questions, translation, making decisions,
dictation).

eReading

eTesting formats forreading: Cloze (A text to fulfill with the

missing words).

PRODUCTIVE

eUse of Rubrics

eUse of rubrics

16



2. Methodology and Practice

This work is going to be focused on the course “English IV” for University students; aged
between 18 and 23 years old. The book that is used is called “Touchstone IV”. The level IV can
be considered as upper intermediate.

The Touchstone’s Unit that the Teacher will work through these sessions is called “World
Cultures”; it was found suitable for the context of Intercultural communication analyzed in this
Specialization. According to the English IV syllabus; the grammar topic to be learned is Simple
Present Passive Voice, the general CLO will be the following:

CLO: At the end of these sessions students will use “Simple Present Passive Voice” to
explain what a foreign Country is known for.

It's important to mention that the productive skills; speaking and writing, as well as the

receptive ones; reading and listening, will be developed through three sessions.

Session Learning  Activities
skill
Session #1 Reading “What not to miss”
Session #1 Listening “Ice cream” (BBC)
Session #2 Writing “Cultures of the world written presentation”

Session #3 Speaking = “Cultures of the world oral presentation”

17



2.01 Teaching Sequence
| 1. Lesson plan identification cell.

Author Martinez Escutia, Alma
Educational stage Level: Upper intermediate

Title of your Lesson Cultures of the World

plan

Learning Objective of e General learning objective

the plan/Competency
At the end of these sessions students will use “Simple Present Passive

Voice” to explain what a foreign Country is known for.

a) Reading learning objective: At the end of this session you will learn
about manners and traditions in different cultures around the world,
using Passive voice simple present in context.

b) Listening learning objective: Atthe end of this session you will learn
how ice cream is made in UK through a video using “Simple Present
Passive Voice” to describe the process.

c) Writing learning objective: At the end of this session you will use
“Simple Present Passive Voice” to write about cultural aspects of a
foreign City or Country.

d) Speaking learning objective: At the end of this session you will use
“Simple Present Passive Voice” to explain what a foreign City or

Country is known for.

Com_municative skill ~ Listening - Writin'g
considered - Speaking - Reading
State of the following - Recycling topic: Cultures of the world (Unit 3)
options
Functions Cultures of the World
e Talk about your culture using the simple present passive voice.
e Read an article about manners and customs.
e Write a presentation about what a place is known for.
Main Grammar e The simple present passive voice
structure
Other Grammar e Giving suggestions
structures

18



e Vocabulary: cultural items, customs and manners and culturally
appropriate behaviour.

Brief description of the
plan

The objective of this lessons is to focus on promoting intercultural
awareness.

Hours of the plan
implementation

¢ Implementation: 5 hours
e Online evidences: 1 hour

Number of sessions

3 online sessions (5 hours a week)

Contents required for
the lesson

Kahoot website
Padlet website

- Microsoft Teams -
- Touchstone IV book -
- BBCvideo

- PowerPoint slides

Link of the content

BBC. (2021). Ice cream. April 28", 2021, retrieved on BBC Learn English
Teens website: https://learnenglishteens.britishcouncil.org/uk-now/video-
uk/ice-cream

Padlet. (2021). Passive Voice. May 11", 2021, retrieved on Padlet
website: https://padlet.com/almaescutia/wem56sktkdl6u4i0

EEAILE tutor on line

Norma Susana Herrera Rivera

2. Introduction to the Lesson.
Step of the

lesson

Activation

-Before the lesson

-During the lesson

Session
number

Students
activities

Teacher activities

-Teacher greets students and
calls the roll.

-Ss enter to the website

- T. asks through a poll. “In
which country coffee is the
most produced?”

- T. shows a picture from the
book; page 21, and ask “What
are some of the cultural
traditions in your country?”.

with a code given in
order to answer the
poll.

-Ss participate saying
the most popular
Mexican traditions.

Set the objective or
competencies of the
lesson

- Teacher presents the
learning objective of the
lesson.

-Ssread the CLO 01
together with the
Teacher.

19
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3. Communicative skills development

CLO: At the end of this session you will learn about manners and traditions in different cultures
around the world, using Passive voice simple present in context.

Step of
the
lesson

Vocabulary

Teacher
activities

-T. shows text from

Students
activities

-Ss give their own

Materials

Reading

Session| Evaluation

number

-Students’

Introduction | the book “What not | ideas about what “What not to participation

to miss”; page 22. they know about miss”.

. these Countries:

Pre-reading - T. asks Ss "What Japan, South Korea,

do you know about Peru and Australia. PowerPoint

these cultures?”. )

slides.
-Ss participate

-T. as_ks Ss the 3 guessing the

meaning of specific unkown vocabulary

SJgr'g:lg\égsvibiﬂagy word. Linking the

o words to the correct
PowerPoint slide :
. . picture.

with some pictures.

Ex: wrapped,

carved.
Information | -T. asks four Ss to -Ss takes turns to Reading 01 -Students’
processing participate reading read the four charts | “What not to participation
activity the charts; of the text. miss”.

correcting

pronunciation, stress
During and intonation. PowerPoint
reading slides.
Information | - T. asks Ss to -Ss participate Reading 01 -Exercise of
processing identify the Passive | saying what “What not to gap fill with
activity Voice sentences in sentences are in miss”. passive

the text. Present Simple voice.

Passive Voice.
: : -Checkin

After reading -T. asks Ss “What -Ss participate ;%VégrPomt answers gnd

aspects of their

saying what cultural
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Country’s culture
does each person
talk about?”

-T. ask to answer
individually a gap fill
exercise from page
22: T asks to rewrite
four sentences,
keeping the same
meaning, using
passive voice.

aspects in the text
are being explained.

-Ss rewrite the
sentences using
passive voice, based
on the text.

identifying
errors.

-Students’
participation

Grammar
focus

-Teacher explains
the main points of
the use of Passive
Voice Present
Simple using an
intercultural context
through some
PowerPoint slides.

Ex: Wine and
cheese are
produced by French
people.

-T. asks students to
rewrite some
sentences from
Active to Passive
Voice.

Ex: “Children prefer
chocolate” (active).

“Chocolate is
preferred by
children” (passive).

-T. shows some
pictures with
international dishes
and asks students to
describe their
ingredients and if
they are eaten
hot/cold; using

-Ss listen and read
the Passive Voice
use and examples.

-Ss participate
rewriting sentences
from Active to
Passive voice.

-Ss participate
explaining how
some international
dishes are made.

-Ss write individually
at least 2 sentences
below the category
they choose on
Padlet; using
Passive Voice.

-St can read their
classmates’
sentences on the
website before and
after they have
written theirs.

PowerPoint
slides.

Padlet
website

-Cheking the
exercises
answers.

-Groupal
feedback on
Padlet.

-Students’
participation
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passive voice
present simple.

Ex: Sushi is made
with rice and fish.
It's eaten cold.

-T. asks students to
write at least 2
sentences according
to the category they
choose on “Padlet’;
which is an online
board.

Ex: A national food
(category)

“Tacos are made
with corn and meat”.

-T. asks students to
read their
classmates’
sentences on
Padlet.

-T. gives feedback at
that moment, so
students can identify
some common
errors.

Summary

Teacher monitors
the reading skill and
the use of grammar
through the
proposed exercises
and practice.

Teacher monitors
the use of passive
voice and promotes
the use of
technology in
classroom.

Students can clarify
their understanding
of the grammatr topic
when they are
reading their
classmates
sentences on the
online board.

Students’
participat

ion
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CLO: At the end of this session you will learn how ice cream is made in UK through a video using
“Simple Present Passive Voice” to describe the process.

Step of the
lesson
Information
processing
activity

Pre-listening

Activity 1

Preparation
matching

Teacher

activities
-T. asks Ss the
following questions
as a Warm up
activity: Do you like
ice cream? What's
your favorite flavor?
Do you prefer a
cone or a tub?
Describe your
perfectice cream.

-T. shows a
PowerPoint slide
with a matching
vocabulary activity.

Ex: thick milk that
has a lot of fat and
flavour -> rich,
creamy.

-T. gives 3 minutes
to match the
vocabulary words
with its definition.

-T. asks them to
raise their hand to
participate.

-T. shares the link
for two activities Ss
will do after watching
the video; T.
explains the
activities and gives
some time to read.

Students

activities
-Ss participate
saying what their
favorite ice cream is
and what is their
perfectice cream.

-Ss match the
vocabulary words
with its definition
writing the answers
in their notebooks.

-Ss participate giving
their answers in
group, just after they
finished the activity
individually.

-Ss read the
questions they will
answer after
watching the video.

-Ss ask for any
vocabulary they
don’t know to clarify
it; generally among
students help each
other due to their
level upper
intermediate.

WS

-PowerPoint
slides

-lce cream:
Video UK
exercises
(PDF).

Session
number

01

Evaluation

-Activate
previous
knowledge

-Checking
answers and
identifying
errors.

-Students’
participation
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-T. asks if there are
unknown words in
the text.

-T. plays the video -Students watchthe | BBC. (2021). | 01
about how ice cream | video and pay Ice cream.
is made in UK from attention on specific | April 28",
During- the BBC website. details and writing 2021,
listening on their notebook. retrieved on
BBC Learn
English
Listening for Teens
details website:
https://learne
nglishteens.b
ritishcouncil.o
rg/uk-
now/video-
uk/ice-cream
-T. gives 5 minutes -Ss answer some Microsoft 01 -Exercise of
Post- to answer the first questions form listening
listening | section thatis a individually comprehensi
7 questions for video they have just _
listening . watched. -Checking
Activity 2 comprehension. answers and
Listening -Ss answer the fr?(r)l:gylng
comprehensi | £y. |ce cream s exerc.ise andh.I . : |
on. popular all over the g?/rgglgla;riw et _itrl':i?:ienatzon
world (T/F) feedback. P P
-T. gives 5 minutes to | -Ss answer six Microsoft 01 -Exercise of
Post- answer a gap fill | questions form checking
listening | activity of 6 | individually grammar:
questions in order to0 | according to the gap fill.
check their grammar; | jideo and to the
) particularly the use of | 5-ammar knowledge
Activity 3 B?essgﬁ simple. voice they got. Checking
Grammar answers and
focus Ex: The milkk __is | -T.and Ss answer identifying
produced__ together the errors.

(produce) on a
neighbour dairy farm.

exercise
participating and
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https://learnenglishteens.britishcouncil.org/uk-now/video-uk/ice-cream
https://learnenglishteens.britishcouncil.org/uk-now/video-uk/ice-cream
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https://learnenglishteens.britishcouncil.org/uk-now/video-uk/ice-cream
https://learnenglishteens.britishcouncil.org/uk-now/video-uk/ice-cream
https://learnenglishteens.britishcouncil.org/uk-now/video-uk/ice-cream

giving the correct
answers.

- T. correctsis
necessary; also
explains and clarifies
common errors in
the use of Passive
Voice (feedback).

-Students’
participation

Summary

-T. mentions the
importance of
focusing on key
words and how to
justify answers
having a clear idea
of it.

-Ss reflect on the
importance of
developing the
ability of focusing on
key words and
getting the general
idea.

01

CLO: At the end of this session you will use “Simple Present Passive Voice” to write about cultural
aspects of a foreign City or Country.

Step of the

lesson

Teacher activities ‘ Students activities ‘ Materials

Session
number

Evaluation

Information
processing
activity

Pre-writing

Critical
cultural
awareness

-T. asks Ss “What is
Mexico known for?”
in order to know
what they would say
to a foreigner visiting
Mexico for the first
time; this discussion
has the purpose to
activate the schema
and promote
intercultural
communication and
talk about prejudices
and stereotypes.

-T. previously asked
to choose 1 foreign
City or Country in
order to bring

-Ss participate giving
ideas about what is
Mexico known for.

-Previously Ss got
information about
the City, region or
Country they will
write about.

Book
Touchstone
V.

02

-Students’
participation

- Writing
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general information
about it.

Grammar
focus

Activity 1

Critical
cultural
awareness

-T. shows a slide
with world traditions;
and ask Ss:

How the Day of the
Dead is celebrated?

How the Chinese
New Year is
celebrated?

-T. shows a
PowerPoint slide
with 10 sentences
and asks students to
identify which of
those contains an
example of passive
voice.

Ex: “Chinese New
Year begins on the
first day of spring”
(active).

“A gala is televised
each year.”
(passive).

-T. asks some Ss to
read the sentences
aloud and say if it's
active of passive
voice. Through this
activity Ss are
learning about
cultural traditions, at
the same time that
they are practicing

-Ss participate giving
some ideas about
Mexican and
Chinese traditions.

-Ss read aloud and
participate through
an exercise to
identify the structure
of active and
passive voice.

PowerPoint
slides

02

Students’
participat

ion
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the grammar
structure in context.

-T. asks Ss to write | -Ss write at least 10 | Book 02 -Writing on
at least 10 sentences to Touchstone Microsoft
sentences to express what a v Teams
express what a foreign City or
foreign City or Country is known
Country is known for, using Passive Language
for, using Passive Voice Present structure -
Voice Present Simple. Free writing

Writing Simple.
Examples: -Ss search in the

Activity 2 | Switzerland is dictionary any

known for its vocabulary doubt
chocolate. they may have while

What_a Brazil is known for they are writing.

place is : :

, | their carnivals.
known for

-T. asks some -Ss asks any
students to read the | grammar doubts
examples from the they may have while
book, page 23. writing.
-T. posts the activity
on Microsoft Teams .
in order to upload -Ss upload their
the writing once they activity on Microsoft
finish. Teams.
- T. monitors the
activity to make sure
students generate
ideas and guide
them.
-Teacher reads and
corrects the
student’s writings.
-T. asks Ss to make | -Ss do a PowerPoint | PowerPoint 02 PowerPoint
as homework a short | presentation as presentation.

presentation in

homework to include
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Activity 3

PowerPoint
presentation

PowerPoint with the
10 general ideas
they wrote in class
to express what it is
known for.

-T. asks to include
some pictures in
their presentation.

- T. explains Ss that
they will present
next class their
assignment.

their 10 main ideas
in passive voice.

Summary

- The Teacher asks
what Mexico and
China are known for.

-The Teacher’s
mentions the
importance of
learning about
prejudices and
stereotypes of
different cultures.

- Ss participate in a
brainstorm activity
giving ideas about
what China is known
for.

02

CLO: At the end of this session you will use “Simple Present Passive Voice” to explain what a
foreign City or Country is known for.

Step of the

lesson

Teacher activities Students activities Materials

Session
number

Evaluation

Information

processing
activity

Pre-speaking

Activity 1

-T. shows a slide
with the Chinese flag
and ask “What is
China known for?” to
get acquainted to
what they will
present during this
lesson and to
promote talking
about what
prejudices and
stereotypes are and
where they come
from (media).

-Ss participate giving
their own ideas
about what China is
known for and what
stereotypes and
prejudices they
know.

-Ss give their ideas
about where
stereotypes come
from.

Ex: The media and
TV create

PowerPoint
slides

03

Students’
participation

Improvise
speaking.
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https://www.youtube.com/watch?v=ef75eXBFIyA

Ex: Dogs, cats and
rats are part of the
diet.

stereotypes about
different cultures.

-T. asks Ss to -Students present PowerPoint 03 Student’s
_ present their work their work using Slides & speaking skill

Speaking during this lesson; PowerPoint. Microsoft through a
presenting 10 ideas Teams rubric
using passive voice

Activity 2 | to explain what a

During place is known for,
presentation including some
examples to support
the main ideas.
-T. explains the -Students will ask if | PowerPoint 03 Students’
importance of they have any Slides & participation
respecting other doubts about their Microsoft
Social people’s ideas and peer’s presentation Teams

interaction | traditions about traditions of
considering we live other cultures
in a Globalized around the world,;
world; consequently, | always with respect
exists different and using the
cultures around the | respective

- world. vocabulary and

Activity 3 -T. allows students grammar structure.
to participate while
their classmates’
presentations as
much as possible to
make some
guestions.
-The Teacher asks | -Students will 03

Summary | what prejudices and | develop the ability to

stereotypes Ss know
about different
cultures.

-The Teacher asks
students to present
their work about what
a place is known for.

talk about what a
place is known for;
using passive voice
present simple.
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2.02 Rationale behind the activities

In terms of Input Hypothesis i+1, it can be said that these activities fit well because students
were requested to write about what a foreign Country is known for using new vocabulary,
interpreting events from a different culture and using a new grammatical form that is Passive
Voice Present Simple. Additionally, when students presented their work through PowerPoint
slides to their classmates, they had the chance to give their own opinions and discuss about
prejudices and stereotypes.

When it comesto the filter hypothesis; it was promoted a suitable learning environment in online
classes by using the filter hypothesis; which stated that in order to receive the language input,
students needed to have a low affective filter, which involves to keep students comfortable in
order to motivate students, but at the same time, to keep a good classroom management;
during these lessons an appropriate balance between these elements was found by promoting
the participation in class and doing online interactive activities with the objective to engage
students.

Regarding the Zone of Proximal Development; it was used at the “collaborative board” activity
on the Padlet website; in which the actual development zone would be represented by those
students with some difficulties to build sentences using Passive voice, and the ZPD would be
represented by those students who read their colleagues’ sentences on the board to compare
the structure and consequently correct theirs. Additionally, the Teacher reads some well-
structured sentences and explains the most common mistakes committed in order to prove an
immediate feedback.

The following chart has the purpose to show the rationale behind for each of the four skills.

Skill/ Aspect to

Activity  be analized Rationale behind the activity
Reading: = Accordingto o Skills of interpreting and relating (savoir comprendre)
What not = the Model of Students were asked to read and interpret events from
to miss Intercultural another cultures.

Competence:
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Listening:

Ice cream

Writing:

Cultures

of

world

the

Reading
approach:

According to
the Model of
Intercultural
Competence:

Listening

strategy

According to
the Model of
Intercultural

Competence:

Writing
approach:

Interactive Model of Reading; the Teacher wants to
activate previous knowledge and experiences about
cultural traditions (Top-down), at the same time they are
thinking about prior knowledge of words and meanings
(bottom-up).

Skills of discovery and interaction (savoir apprendre/faire)
Students were asked to listen how the process of making
ice cream is done in a different culture.

The listening strategy to use is “Bottom-top” because
students need to listen to the message to extract
particular vocabulary and phrases, particularly for the
True/False activity.

Skills of discovery and interaction (savoir apprendre/faire)
Students were asked to read and learn interesting facts
from a new culture.

Critical cultural awareness (savoir s’engager) Students
developed the ability to evaluate their own culture and a
different one.

The intention of this activity is that students learn about
prejudices and stereotypes; the only antidote to prevent
these possible consequences of Ethnocentrism is get to
know different cultures, researching information and
understand their customs and beliefs.

Language structure - Free writing: students need to use
the patterns they learned previously “Passive Voice” to
produce new texts.

The Teaching strategy for writing is “Real writing-
academic” because is a text produced in classroom and

shared with the Teacher.
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Speaking: = According to
Cultures  the MIC:

of the

world

Speaking
strategies:

-The purpose of the activity was to develop students’ intercultural
communicative competence because as it was mentioned they
needed to make a research about cultural aspects of a different
country and present it to the group.
-The intention of this intercultural lesson is to motivate students
to get to know new and different cultures of the world, which can
be helpful to avoid stereotypes and prejudices that come from the
media.
During the presentations, all the class has the opportunity to learn
about different cultures, what will contribute to avoid stereotypes
students may have from certain cultures.
o Communicative activity: students need to explain the
reasons by which a country is known for.
o Semi-controlled activity: students need to make a short
presentation about a Country based on their previous

writing.

32



2.03 Evaluation models

First of all, it's necessary to emphasize that the assessment types and approaches were
explained in the Theoretical foundations section with the purpose to analyse in this part the

assessment and evaluation aspects in the Teacher’s professional practice.

Regarding the two common approaches of assessment used through these lessons, can be

mentioned the traditional and performance based.
o Traditional assessment

At the current English 1V course, the traditional assessment criteria is based on the use of two
bimonthly exams and book exercises mainly in the following formats: multiple-choice, true/false

and cloze.
o Performance based assessment

O’Malley is the author of this type of assessment; which is focused on the production skills
because it implies any form of assessment in which the student constructs a response orally or

in writing.

Based on the assessment approaches; the assessment criteria stated by the University is 50%
based on PBA and 50% on Traditional assessment. On the one hand, the 50% regarding the
Traditional assessment approach is basically a written exam and a series of online exercises
in a Cambridge platform. On the other hand, the 50% regarding the PBA is composed by an
oral project, a writing test, portfolio exercises, participation and laboratory activities.

Concept % Assessment Method
Online exam 40% Traditional assessment
LMS 10% Traditional assessment
Oral project 20% Performance-based assessment
Portfolio (homework) 10% Performance-based assessment
Lab (Work in class) 20% Performance-based assessment
TOTAL 100%

It is interesting to analyse how the school stated the percentages because these assessment
criteria make sense now; it's a perfect match of two models that provide valuable information

about the student’s learning. Even when the PBA is based on the Communicative approach; in
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which is essential to elaborate products to show writing and speaking progress, it is not possible
to set aside the Traditional assessment approach because it provides objective information to
measure students’ learning, for this reason the English tests from Cambridge and the British
Council take into account these formats (multiple-choice, cloze, true/false) of this approach to

assess students’ proficiency.
o Instruments of learning assessment (rubrics, tests and others)

When it comes to the learning assessment is important to separate productive and receptive
skills, it will be explained how these different skills were assessed:

a) Productive (Writing & Speaking): Performance-based assessment (PBA) through the
evaluation with rubrics of the products “Cultures of the world”; which were based on a
real situation.

b) Receptive (Reading & Listening): Traditional assessment through an exam and different
online exercises such as multiple-choice, true/false and gap-fill.
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o Rece

ptive skills’ rubrics

The following rubrics are going to be used for evaluating the speaking and writing activities

from the lesson plan; they were taken and adapted from the assignments in Module 2:

o Assessment for the writing activity “Cultures of the World”

Element /
Score

Content
2/ .

knowledgeable; substantive;

development of thesis; relevant
to assigned topic about Cultures

Excellent to very good

thorough |

of the World.

Cultures of the World, but lacks

Good to average

some knowledge of subject;
adequate range;

imited development of thesis;

mostly relevant to topic about

detail.

Fair to poor

limited knowledge of subject;

little substance, inadequate

development of topic about
Cultures of the World.

does not show knowledge of
subject; not-substantive; not
pertinent; OR not enough to

Very poor

evaluate

|
Organization |

2/ .

logical sequencing; cohesive.

ent expression; ideas clearly/
supported; well-organized,;

ideas stand out; limited support;

somewhat choppy; loosely
organized but main

logical but incomplete
sequencing.

not-fluent, ideas confused or
disconnected, lacks logical
sequencing and development

does not communicate; no
organization; OR not enough to

evaluate.

Vocabulary
2/ .

sophisticated range; effective

idiom choice and usage; word

word/

form mastery; appropriate
register: formal - academic .

adequate range; occasional
errors of word/
idiom form, choice, usage but
meaning not obscured.

limited range; frequent errors of
word/idiom form, choice,
usage; meaning confused or
obscured

essentially translation; litte
knowledge of English
vocabulary,
ldioms, word form; OR not
enough to evaluate

effective complex constructions;

Language
Use
2/

few
errors of agreement, tense,
number, word order/function,
articles, pronouns,
prepositions

effective but simple
constructions; minor problems
in complex constructions;
several errors of agreement,
tense, number, word
order/function, articles,
pronouns, prepositions but
meaning seldom obscured.

major problems in simple
complex/constructions; frequent

virtually no mastery of sentence

errors of negation, agreement,
tense, number, word
order/function, articles,
pronouns, prepositions and/or
fragments, run-ons,
deletions; meaning confused or
obscured.

dominated by errors; does not
communicate; OR not enough to

construction

evaluate

Mechanics
2/ .

demonstrates mastery of
conventions; few

errors of spelling, punctuation,

capitalization, paragraphing

occasional errors of spelling,
punctuation,
capitalization, paragraphing but
meaning not obscured

frequent errors of spelling,
punctuation,
capitalization, paragraphing;
poor handwriting; meaning
confused or obscured

d

no mastery of conventions;
ominated by errors of spelling,
punctuation, capitalization,
paragraphing; handwriting
ilegible; OR not enough
to evaluate
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Element /
Score

o Assessment for the speaking activity “Cultures of the World”

Excellent to very good

The student's message can
be followed entirely. No

Good to average

The student message can be

Fair to poor

The student message can be
followed with some

Very poor

The student message can not
be followed. Plenty of

Accur . ) followed. Some conjugation | ... " . . . . -
Zc/cu acy conjugation or other or other gramm zitigal difficulties. Many conjugation conjugation or other
I grammatical mistakes are ) d ) or other grammatical grammatical mistakes are
) mistakes are commited. ) ) ;
commited. mistakes are commited. commited.
Range of The student's message The student's message The student's message The student's message
9 contains lots of vocabulary contains some key of contains few vocabulary doesn't contain lots of
vocabulary
by words related to cultural vocabulary words related to words related to cultural vocabulary words related to
i aspects. cultural aspects. aspects. cultural aspects.
The student follows the The student follows with some
The student follows the P The student doesn't follow the
Task structure and format of a difficulties the structure and
o structure and format of ) : structure and format of a
completition ; presentation but lacks some | format of a presentation. The :
presentation. The message ) ) ) presentation. The message
2/ . elements of it. The message message and dialogue is

and dialogue is clear.

and dialogue is clear.

clear.

and dialogue is not clear.

Communication
2/ .

The student's volume of woice
and pronunciation is good.

The student's volume of voice
and pronunciation is good.

The student's volume of woice
and pronunciation is not
clear.

The student's volume of voice
and pronunciation is not
clear.

Cohesion
2/ .

The student uses short
sentences that are
understood, connected and
organized. The student uses
linking words.

The student uses short
sentences that are
understood, connected and
organized. The student uses
enough linking words.

The student uses short
sentences, many of them are
not understood, connected
and organized. The student
uses few linking words.

The student uses short
sentences that are not
understood, connected and
organized. The student
doesn't use linking words.

o Formative and Summative assessment in classroom

The following assessment criteria is used and applied in classroom with the purpose to get
information about the student’s learning and progress; which helps to implement some
changes or adjustments to the lesson plans. Through these evaluations students get
information about their strengths and weaknesses, with the intention to motivate them to
improve.

o Formative: Give students' feedback on their performance while acquiring the language.
It's continuous and informal. In classroom, it has been done through laboratory
activities that imply to do exercises in classroom and participate; the Teacher gives
individual or class feedback during online sessions.

o Academic: To measure the students’ current abilities in English. The instruments used

in English IV are two bimonthly tests that are designed to evaluate what they have

learned during the semester.
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2.04 Real evidences of the assessment

In this section real evidence was taken from Microsoft Teams in order to show the assessment

process.

o Receptive skills assessment:
o Listening activity: lce cream — True/False exercise; the feedback was given after

students finished the activity, additionally students received their score in

o e s - (‘-
0
fided Uniit Il Ice cream (N342021751200 INGLES GENERAL IV TEGRIA) Cerrar
(=
=
o Guardado
e .
| wm
o Check your understanding: true or false
) Circle True or False for these sentences
=) 2. Ice cream is popular all over the world. 1 /1pto 0]
o Calificada de forma
- True v automatica
)
Usmmaciss ke
o 3. People call the county of Kent ‘the farm of England". 1 /ipto @
Calificada de forma
True automatica
False v
4. Ice cream has three main ingredients. @
True N3
False
B 5. Stephen Solley thinks people like ice cream because it is sweet. 1pto o)
True e
@
b False v
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o Listening activity: Ice cream — Gap-fill exercise.

+ Universidad del Valle de México ...

ll —

Unit I1l. Ice cream (N342021751200 INGLES GENERAL IV TEORIA)

Check your grammar: gap fill

Joe uses the passive ('be’ + past participle) tc
passive form

12. The milk

is produced

13. It then comes here to

(produce) on a neighbouring dairy farm.

(make) into ice cream.

Guardada

ibe the process of making ice cream. Complete thesentences with the

be made o
14. First the milk (heat) to kill off any bacteria. )]
is heated g
150t _ ___ (mix) with the flavours and then poured into 1 /1pto @
cartons. Calificacla e
automdtica
is mixed v

16. Inside this giant freezer is where all the ice cream

(store).

®

Cerrar

o Reading activity: What not to miss; students turned some sentences from

active to passive voice in a book’s exercise, in the picture the Teacher can

be seen giving feedback when students participate giving their answers.

SOUTH KOREA

“Oh, Korean food! We have so

many different dishes. One typical dish is kimbap. It's
made with rice and vegetables and wrapped in dried
seaweed. And it's eaten cold. It's delicious” -Min-hee Park

WE ASKED PEOPLE:
What's one thing you shouldn’t miss
onavisitto...?

“Well, Peru has some beautiful handicrafts.
A lot of them are exported nowadays, and
they're sold all over the world. But it’s still
worth visiting a local market. These earrings
are made locally. They're made of silver”
~Elena Camacho

Rewrite the sentences below, but keep the same meaning. Use the comments above to help you.

Kimbapcold.
Earrings like theselocally.
A lot of handicrafts.

You eat kimbap cold.
People make earrings like these locally.
They export a lot of handicrafts.

Teams from all over the world carve
the sculptures.

The sculptures by teams

from all over the world.
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o Productive skills assessment:

o Writing: Cultures of the World; the feedback and grade are marked in the red

chart. Also, is included the rubric to support this grade.

_ Q i

Homework 3. Passive Voice.pdf

Universidad del Valle de México

Japan is known for its culture and traditions. Some of these
traditions we can mention are the martial arts, the calligraphy,
sumo wrestling, kimonos, etc.
In Japan, the streets are covered with colors and lights, and the
city of Tokyo offers the most modern part of the country and is
considered the first most populated city in the world, with more
than 37 million people.

Japan has Shinto shrines and Buddhist temples. These temples are
visited by tourists for hundreds of years, and, in case you don’t
know, the Shinto is a culture that is based on the worship of the

=auil

el Peeddltome haliaiaa Te antatbealii: amd cafeaeem- atam

o Rubric for assessing the writing activity

Element /
Score

Content
2/_2 .

Excellent to very good

knowledgeable; substantive;
thorough
development of thesis; relevant
to assigned topic about Cultures
of the World.

Good to average

some knowledge of subject;
adequate range;
limited development of thesis;
mostly relevant to topic about
Cultures of the World, but lacks
detail.

Fair to poor

limited knowledge of subject;

little substance, inadequate

development of topic about
Cultures of the World.

Cerrar

6 Rodrigo Jesus Gon../

Trabajo del alumno

Ver historial

«+ Homework 3. Passive Voic

Comentarios

Japan.

Voice, great!

10
/10

Devolver

You underlined the Passive

Hello! Well done. Your ideas are
clear and | can see you are using
Passive Voice structures as it
was requested. Additionally, you
described with strong
arguments the cultural aspect of

does not show knowledge of

subject; not-substantive; not

pertinent; OR not enough to
evaluate

Organization
2/_2_.

fluent expression; ideas clearly/
supported; well-organized;
logical sequencing; cohesive.

somewhat choppy; loosely
organized but main
ideas stand out; limited support;
logical but incomplete
sequencing.

not-fluent, ideas confused or
disconnected, lacks logical
sequencing and development

does not communicate; no
organization; OR not enough to
evaluate.

Vocabulary
2/_2 .

sophisticated range; effective
word/
idiom choice and usage; word
form mastery; appropriate
register: formal - academic .

adequate range; occasional
errors of word/
idiom form, choice, usage but
meaning not obscured.

limited range; frequent errors of
word/idiom form, choice,
usage; meaning confused or
obscured

essentially translation; little
knowledge of English
vocabulary,
Idioms, word form; OR not
enough to evaluate

Language
Use
2/_2

effective complex constructions;
few
errors of agreement, tense,
number, word order/function,
articles, pronouns,
prepositions

effective but simple
constructions; minor problems
in complex constructions;
several errors of agreement,
tense, number, word
order/function, articles,
pronouns, prepositions but
meaning seldom obscured.

major problems in simple
complex/constructions; frequent
errors of negation, agreement,
tense, number, word
order/function, articles,
pronouns, prepositions and/or
fragments, run-ons,
deletions; meaning confused or
obscured.

virtually no mastery of sentence
construction
dominated by errors; does not
communicate; OR not enough to
evaluate

Mechanics
2/_2 .

demonstrates mastery of
conventions; few
errors of spelling, punctuation,
capitalization, paragraphing

occasional errors of spelling,
punctuation,
capitalization, paragraphing but
meaning not obscured

frequent errors of spelling,
punctuation,
capitalization, paragraphing;
poor handwriting; meaning
confused or obscured

no mastery of conventions;
dominated by errors of spelling,
punctuation, capitalization,
paragraphing; handwriting
illegible; OR not enough
to evaluate
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o Productive skills assessment

o Speaking: Cultures of the World; first is presented the picture with the student’s
exposition, then is presented the feedback given in Microsoft Teams.

2.- Germany is known by

having a great gastronomy,
sausaae, pretzel and beer
are some of its most

traditional icons.

b SRR ( ‘. S

Q

Homework of germany.pptx

B
hat PowerPoint  Homework of germany 22 - Guardado v 557 Aurscar g ()
i . Diego Moises Her.
> ol

Cerrar

25 s :
‘lll Archivo lnicio  Insertar  Dibujo  Diseio  Transiciones  Animaciones v Abrir en la aplicacién de escritorio

v B~ X | 3 Nuevadiaposiva E1 [@ =v | Bv| O 2| 8~

s @) Homework of germanypp ***

having a great gastronomy,
Comentarios

sausage. preieel and: besf Hello! Well done. Your ideas are
are some of its most clear, so | could understand and
follow the message. Your
pronunciation and volume voice
was good and you used
different vocabulary to describe
cultural aspects. Additionally,
you used Passive Voice
structures as it was requested

traditional icons

10

53]

O]

40



o

Element / Score

Rubric for assessing the speaking activity

Excellent to very good

Good to average

Fair to poor

Very poor

Accuracy
2/ 2

The student's message can
be followed entirely. No
conjugation or other
grammatical mistakes are
commited.

The student message can be
followed. Some conjugation
or other grammatical
mistakes are commited.

The student message can be
followed with some
difficulties. Many conjugation
or other grammatical
mistakes are commited.

The student message can not
be followed. Plenty of
conjugation or other

grammatical mistakes are
commited.

Range of
vocabulary
2/ _2

The student's message
contains lots of vocabulary
words related to cultural
aspects.

The student's message
contains some key of
vocabulary words related to
cultural aspects.

The student's message

contains few vocabulary

words related to cultural
aspects.

The student's message
doesn't contain lots of
vocabulary words related to
cultural aspects.

Task
completition
2/_2_ .

The student follows the
structure and format of
presentation. The message
and dialogue is clear.

The student follows the
structure and format of a
presentation but lacks some
elements of it. The message
and dialogue is clear.

The student follows with some
difficulties the structure and
format of a presentation. The
message and dialogue is
clear.

The student doesn't follow the
structure and format of a
presentation. The message
and dialogue is not clear.

Communication

The student's volume of voice
and pronunciation is good.

The student's volume of woice
and pronunciation is good.

The student's volume of voice
and pronunciation is not
clear.

The student's volume of voice
and pronunciation is not
clear.

2/ _2 .
Cohesion
2/_2 .

The student uses short
sentences that are
understood, connected and
organized. The student uses

linking words.

The student uses short
sentences that are
understood, connected and
organized. The student uses
enough linking words.

The student uses short
sentences, many of them are
not understood, connected
and organized. The student

uses few linking words.

The student uses short
sentences that are not
understood, connected and
organized. The student
doesn't use linking words.
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2.05 Recorded activities & outcomes

Once the lesson plan had been set, it was implemented and recorded in a video. Regarding

the outcomes, it can be said that students learned the use of Passive Voice Present Simple

through different exercises and the use of interactive tools that can be applied in a real cultural

context. In the following chart it will be described briefly the development and outcome of the

activities that were planned in terms of the students’ learning process.

Learning

skill
Reading

Listening

Writing

Speaking

Activities

“What not to

miss”

“lce cream”
(BBC)

“Cultures of
the world
written

presentation”

“Cultures of
the world oral

presentation”

Development / Outcome

Students were able to read a text and identify sentences in
Passive Voice Simple Present.

Students practiced through some activities and tasks such
as a collaborative board, and some quizzes to turn
sentences from Active to Passive voice.

Students were able to give their own opinions about ice
cream; through a brainstorm activity.

Students listened and watched a video about “how ice
cream is made”.

Students answered a True/False exercise and a Fill the
gap exercise in order to assess listening comprehension.
Students wrote about a City or Country to explain what a
place is known for; using Passive Voice Present Simple.
Teacher gave feedback based on a rubric about the writing
drafts before students did their PowerPoint presentation,
so they could rewrite some information.

Students participated in a discussion about prejudices and
stereotypes.

Students presented their work in PowerPoint in order to
explain what a City or Country is known for; giving
examples and using Passive Voice.

Teacher gave feedback based on a rubric, so students

could know and work on their strengths and weaknesses.
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3. Experience report

3.01 Reflections on the implemented lesson plans

Planning these sessions focused on Culture that involved the four skills was a challenge but at
the same time it was a good experience, because it could be seen that the outcome of a class
will always reflect the lesson plan that the Teacher made. All the activities that were done were
supported with a rationale that involved theories and methodologies behind learned through
this Specialization. It's important to mention that every single step in a lesson plan has a
purpose to exists; for example, doing an exercise to activate schemata is essential because is
the moment when the Teacher can provide valuable tools to use in the main exercise, besides
this engages students and helps to prepare their minds to receive knowledge. In other words,
it has been learned through this Specialization that teaching and learning a language follows a
process in which every step needs to have behind a rationale to follow; which goes beyond
than to be an empirical Teacher.

During the application of the lesson plans; students were participating in the class, they were
engaged, giving their opinion and answering grammar exercises. Student’s participation in
online classes is valuable because it can be observed if they are learning or if they have doubts.
Undoubtedly is valuable to make interactive lessons using PowerPoint presentations in which
students take time to answer different exercises and then receive feedback from the Teacher;
it allows to have a good practice and to clarify doubts, generally if some points were not clear

enough, the next session some minutes can be taken to review those specific topics.

It can be seen during the video that it was provided formative assessment when a student made
a mistake by saying “Chocolate are produced” instead of “Chocolate is produced”; the student
was told that the noun “chocolate” was singular, consequently the student knew what the
mistake was, so she corrected the sentence. Something that is considered to be really
important is always give immediate and positive feedback; that is why all the exercises are

answered and if there are any doubts, they are clarified at that moment.

In these lesson plans different materials were included due to the fact that online lessons allow
to use plenty of learning resources; consequently, the use of technology is essential during the
class. In terms of interactive tools, a collaborative board called “Padlet” was used, it is not

shown in the video but the online games at “Kahoot” were played too. The reading text was
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taken from the book Touchstone, and the audio-visual was taken from internet (BBC website)

with the intention to have updated and interesting material.
3.02 Reflections on the challenges faced in this Specialty.

During this Specialization and due to the COVID lockdown, it has been learned the importance
of taking advantage of the tools and materials Teachers have; particularly the use of
Technology in classroom and the use of interactive tools, during these sessions different
learning resources were included such as online polls, quizzes, collaborative boards and

games, reading texts from the book, and listening activities taken from learning websites.



4. Conclusions

After the analysis made in this work, it can be said that the objective of this lesson plan as a
whole was to increase cultural awareness among students and it was achieved. Furthermore,
it can be said that important concepts and theories have become part of the Teaching
Philosophy such as the Model of Intercultural Competence by Byram, Vygotsky and Krashen’s
theories, the importance of cultural awareness and the use of technology in classroom.

The main outcomes after this analysis as a professional are the following;

o Being a Teacher involves to be a guide and to be engaged to keep a continuous
professional development in order to be ready to face different challenges.

o It can be said that being aware of the rationale behind the activities helps to gain
confidence when teaching a second language.

o It waslearnt that teaching the four skills is essential; it’ s a learning cycle, in which every
step in the chain is important to follow in order to learn how to communicatein a second

language.

The teaching philosophy recently adopted has to do more with promoting intercultural speakers
who use English as a lingua franca; the important thing is not to speak as a native speaker, but
to be capable to communicate in real social contexts with people of different cultures. It's for

sure that this perspective will motivate and engage students to learn English.

Nowadays, learning about intercultural communication is essential because the whole world is
immersed on a Globalization process; it is known that business will continue to be global, so
students need to learn how to communicate in English. That is why, through this general lesson
plan called “Cultures of the World” it was intended to learn that all cultures are as valuable and

important as ours, with the purpose to avoid discrimination.

When it comesto the use of technology in classroom, it can be said that it has become really
important due to the continuous changing conditions in the world and the importance of the
idea that the future of education is technology oriented; consequently, Teachers can takeit as

an advantage to study and learn new tools and methods.
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5. Appendixes and bibliography

5.01 Appendixes

o Collaborative board “Padlet”

padiet Q [ CLONAR # COMPARTR X = ‘

# aimaescutia « 1me

——— °‘PASSIVE VOICE - SIMPLE PRESENT (PRONOUN + VERB TO BE + VERB IN PARTICIPLE + COMPLEM.)

— Write 2 ces us resent Passive Vol

% MOST VISITED i A NATIONAL FOOD OR A NATIONAL OR H A NATIONAL OR H MOST WATCHED TV H
8 COUNTRIES DISH INTERNATIONAL SPORT INTERNATIONAL SHOWS
; HOLIDAY

:

Martinez, Alma

& Ana Paola Rodriguez Avalos

& Abraham Guadal
Le A

. @ Mariana Fernénd|
@ Gerardo Lira Mejia 1 o b

o Bottom-up
o Skills of discovery and interaction
(savoir apprendre/faire).

o Free writing
o Real writing- academic o Communicative activity.
o Skills( of di.scovery a:d/inhtere;ction LESSON PLAN ° o . Ssn;i;contrc:jll:td activity
it i

o Critical cultural awareness (savoir
s’engager) SPEAKING communicative competence.
o Prejudices and stereotypes

READING

¥

o Top-down
o Bottom-up
o Skills of interpreting and relating
(savoir comprendre).
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o Outcomes presented in the Colloquium

OUTCOMES

530 @+ @@ @

Reading Writing Speaking

(-Students identified\ (Students producecl\ (Students

Passive Voice a writing about participated in a

Listening

(Students practiced\

listening

\

Simple Present.

-Students practiced
use of grammar.

comprehension
through True/False
and Gap-fill
exercises.

cultures of the
world.

- Students
explained what a
Country in known
for.

discussion about
prejudices and
stereotypes.

- Students
explained what a
Country is known
for.
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