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INTRODUCTION. 

 
“I’m not a teacher, but an awakener”. 

Robert Frost. 

Teachers have tendencies and preferences when it comes to decide what teaching 

strategies to use in the classroom or how to design the learning sequences or learning 

environment for students, this is because all teachers have a set of beliefs regarding 

teaching and learning, it is built up from several aspects, from our previous learning 

experiences, to teaching development (knowledge of theories), and from the normative of 

the school and government requirements (if they work in public schools) to personal traits 

and education, teachers will be influenced by all these all the time; that is why in order to 

construct a solid and strong teaching philosophy teachers need to be well aware these 

factors. 

 

In this project the sum of all these characteristics will become the building blocks for the 

development of a personal Methodology and the design of a lesson plan that involves all 

necessary steps and activities to fully achieve a positive outcome of the students. 

 

After first presenting a Teaching Identity Philosophy and the Theoretical concepts and 

approaches to Language, Language Learning and Teaching that support this project, an 

integrated skills lesson plan for Secondary School students will be presented which is 

based mainly in The Communicative Approach, Sociolinguistics and the development of 

Intercultural Competence which is one of the most contemporary findings in language 

learning, Culture is important. 

 

To know all these proposals is crucial for language teachers because having all these 

background theories will permit them to be aware of the characteristics of all the factors 

that affect language learning processes and therefore it can be of great aid for teachers 

planning and practice.  

 

Finally, some evaluation theories that support the plan as well as the evaluation 

processes that were applied specifically to the it will be presented, the outcomes and 

conclusions after having applied the plan will be discussed in the final parts of the present 

project. 
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CHAPTER 1. PHILOSOPHY AND THEORY. 

 
1.1 MY TEACHING PHILOSOPHY. 

 
The approach to Second Language Learning with which I feel that I lean toward in a more 

regular basis would be The communicative approach (CLL); I work with the National 

Mexican Secondary Curriculum and this is the approach that it uses; where language is 

seen as a communicative and of social construction act; the learning of the language is 

therefore constructed by the users through Social Practices of the Language, and what 

Halliday called The functions of the language and also the development of Intercultural 

communicative skills (Byram’s model of Intercultural competence: savoirs) in order 

to become a better communicator; Having this as a base I build learning environments 

and design learning tasks that have as a priority to foster the actual use of language in a 

certain context usually based on real and natural language; my main concern is that 

learners develop their productive skills, speaking and writing although I give even more 

importance to oral production.  

 

I feel that my beliefs regarding teaching and learning are based on several experiences 

and the knowledge that I now have after having finish all modules of the EEAILEE 

Specialty, because although I already used some of these approaches and methodologies 

I didn’t have the whole outlook of theories and authors from where these specific 

strategies derived from; my  main goal now is to promote cognitive skills and 

different types of communication competences (Language form and Pragmatic 

knowledge: from grammatical and textual to functional and sociolinguistic, Intercultural 

and strategic competences) through tasks that let students construct and intake 

knowledge, in this case the ability to fully communicate in English. 

 

The following are a list of my teaching principles: 

1) Always put students physical and mental well-being first; to avoid all sort of 

bullying is fundamental as well as to keep a close contact with the school’s social work 

and psychology department so that we are aware of the student’s family environmental 

and personal problems. Also, to promote positive attitudes and values such as 

empathy, respect, curiosity, responsibility, resilience and openness towards 

learning the language but also our own and other’s people culture and beliefs.  

 



 6 

2) We are reality designers; Language is more than just words; language is a tool from 

which we construct and understand our reality, as well as we make ourselves understood 

by others, we construct social meaning and therefore language teaching and learning 

should always aim at developing oral communicative, pragmatic and Intercultural 

proficiency, yet all four language skills should be promoted.  

 

3) Teachers should organize learning environments and experiences that promote 

motivation and the development of Learning Strategies (Learning to learn, learning 

skills) as well as plan learning sequences that include tasks that appeal to all learning 

styles and that are correctly sequenced. 

 

4) Organization and Adaptation are crucial; We should organize teams in advance, 

especially for large classes, also we need to establish routines so that organization of 

activities doesn’t take as much time; and we should adapt when we are in the 

development of a class and something planned is not making the outcome that we 

expected, we should always have back up plans and reflect on those situations, so that 

we can better anticipate and re-plan. 

 

5) Evaluation and Assessment should be mainly formative; We need to establish 

evaluations that focus on the process that is taking place while our students are practicing 

language; this is because this will help us teachers provide feedback and to analyze 

results so that we can do the proper adaptations to our learning sequences. 

 

6) As teachers we should continue learning and updating ourselves within the most 

relevant and contemporary Approaches and Methodologies regarding Education and 

most importantly Second Language Learning and Teaching, in doing so we might have a 

better understanding of the teaching- learner process and also, we would broaden our set 

of skills and strategies to Language Teaching. 
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1.2 THEORIES UNDERLYING MY TEACHING PRACTICE. 

 
The approach to Second Language Learning selected for this planning was The 

Communicative Approach (CLL); where language is seen as a communicative and  

social construction act; the learning of the language is therefore constructed by the users 

through Social Practices of the Language (SEP:2006), and what Dell Hymes (1971) 

called Communicative competence, he states that language is more than grammar, 

words and sounds it is also about social knowledge of when and how to use language 

appropriately; This plan was also based in the development of Intercultural 

communicative skills proposed by Byram’s model of Intercultural competence 

(savoirs) (Bryam, M.,Gribkova, B., & Starkley H. 2002) 

 

The sequence of the objectives was developed according to Bloom’s taxonomy rank of 

cognitive tasks (1959), starting from knowledge (identification of facts) to 

comprehension (summarize, contrast) to apply (use). 

 

Having these theories as a base, learning tasks are designed to have as a priority the 

fostering of the actual use of language in a certain context usually based on real and 

natural language; the main concern is that learners develop their productive skills, 

speaking and writing although an emphasis in oral production is promoted in the final 

projects/activities, in this case a dialogue and an oral presentation. 

 

Under this focus to language teaching and learning the role of the student changes from 

being no more than a passive receiver of the knowledge to have an active role, where he 

or she has to use their cognition and learning strategies to socially construct knowledge 

with which they would be able to solve the tasks presented (use the correct 

word/vocabulary) and hopefully develop intake.    

 

The planning consists of three stages, opening where past knowledge or schema is 

reviewed, this also builds up students’ interest for the topic, then there is the development 

part where vocabulary and grammar to be used is presented, then students practice  and 

or  apply it to certain tasks and finally the closure stage where students regularly produce 

some language or mini dialogues in groups or pairs; in this case that students are not 

receiving face to face classes, pair or group work is different because sometimes they 

can’t log in to virtual classes and they have to work with their families or by themselves. 
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The plan’s unit/topic is developed throughout three weeks’ worth of classwork, when 

students finish the three sessions, students develop a project (oral presentation) where 

they apply the language functions acquired, Group or teamwork is often times promoted in 

this phase, making use of the Vygotsky’s Zone of proximal development or ZPD, this 

theory focuses on what the student can do under the guidance of a more expert peer. 

(Vygotsky;1978) although sometimes it becomes difficult with such large classes, 

however previous organization of teams can facilitate things, for this plan students work in 

pairs for a final activity of session one, but on their final project they will present the video 

individually. 

 

Some of the materials used were authentic materials, (Nunan 1988) YouTube videos 

that were created for different purposes than teaching English as a Foreign Language and 

other text and listening input were selected from the student’s textbook as well, the 

interaction with all these materials and technology such as Facebook, Kahoot and Zoom 

platforms allowed the students to have very real and contextual facts and information as 

well as to listen and watch language being talked by native speakers.  

  

The development of different language acquisition and language learning theories has 

been evolving, in the next diagram, a presentation of the most studied ones and their most 

important characteristics as well as their authors or main developers will be summarized. 

 

 
For a better look at the diagram, please log into: 

https://drive.google.com/file/d/1Li22dwq0tIYCqjzNR8IxZmNnUwr2OJbv/view?usp=sharing 

https://drive.google.com/file/d/1Li22dwq0tIYCqjzNR8IxZmNnUwr2OJbv/view?usp=sharing
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CHAPTER 2. METHODOLOGY AND PRACTICE. 

 

 

 

 

2.1 AN INTEGRATED SKILLS, COMMUNICATIVE AND INTERCULTURAL BASED 
LESSON PLAN. 

1. Lesson plan identification cell. 

Author Lidia Virginia Ibarra Martinez 

Educational stage  Level: A1- A2 

Title of your Lesson 
plan 

Comparing Cultural Aspects  

Learning Objective of 
the plan/Competency 

- MAIN OBJECTIVE: To identify some relevant 
cultural facts about USA, UK, Japan. 

- Identify the concept of Intercultural awareness 
and main vocabulary of the literary essays that 
will be presented during the unit (about culture) 

- Identify differences in the vocabulary of 
American and British English. 

- Use the appropriate term/word for American or 
British scenarios. 

- Identify general meaning, main ideas and details 
of literary essays (about culture). 

- Summarize cultural information into comparative 
charts. 

- Contrast and correlate cultural information using 
written sentences and charts. 

- Create a video presentation about cultural 
aspects using summarized information in a 
chart. 
 

Communicative skill 
considered  

- Listening 

- Speaking 

- Writing 

- Reading 

  

Functions To compare / contrast information about different 
cultures.  

Main Grammar 
structure 

1- Modals: would and could for polite requests. 
 
2- The simple present used for general or main 
information/facts about cultural aspects of countries. 
 
3- The simple past used for telling specific details about 
information/experiences about cultural aspects of countries. 

 

Other Grammar 
structures 

Conjunctions: ¨both… and¨ for correlating cultural aspects; 
and ¨while¨ for comparing and contrasting cultural aspects.  

 



 10 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. Introduction to the Lesson. 

Brief description of 
the plan 

This lesson plan is about discovering intercultural 
awareness and cultural aspects of some countries and then 
to be able to make contrasting sentences to describe 
similarities or differences amongst them. 
This lesson plan will be executed within two modalities: 
Asynchronic and synchronic classes via Zoom meetings 
(due to the COVID-19 pandemic) 

Hours of the plan 
implementation 

-Implementation: 3 weeks  
Asynchronic class of 20 minutes and synchronic zoom 
class 40min per week. 
  
TOTAL: 3 hours 3 sessions. 
 

Number of sessions 3 sessions. 

Materials required for 
the lesson  

- WhatsApp for video recorded classes. 

- Facebook platform 

- Zoom platform for online sessions 

- YouTube Videos 

- Kahoot 

Link of the content https://youtu.be/sg_YIqqprB4 

 

EEAILE tutor online Norma Susana Herrera Rivera 

https://youtu.be/sg_YIqqprB4
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Step of the 
lesson 

Teacher activities Students’ 
activities 

Session 
number 

Activation of 
Schema  
 

-Before the lesson 
 
 
 
 
 

Teacher activates previous 
knowledge though the use 
of a Facebook forum 
where T posts activating 
questions for students to 
comment on at the 
beginning of each week. 
 
Session 1: What are these 
people doing? 

They’re ____________. 
a) greeting each other. 
b) kissing 

c) crying 

 
 
Session 2: Do you know 
how to play cricket? 

 
 
 
Session 3: Do you think tips 
are important for the waiter 
or waitress after giving you a 
service at a restaurant? 

Why? 

 
 

Ss log into Facebook 
forum and comment 
their ideas. 
 
With this pre-activity 
questions ss post 
their knowledge 
about the topic and 
become interested in 
the following parts of 
the class.  
 
 
 

1, 2 and 
3 

Set the objective or 
competencies of the 
lesson  

Teacher presents the 
learning purposes of the 
Unit 8: Comparing Cultural 
Aspects. 
 

Ss copy them on 
their notebooks. 

1 

 

 

 

 

 

 

 

 

 

 



 12 

3- Communicative skills development 
Listening. 
1st objective: Identify general meaning, main ideas and details of literary 
essays (about culture). 

- 2nd objective: Contrast and correlate cultural information using sentences and 
charts. 

 

 

Step of 
the 
lesson 

Teacher 
activities 

Students’ 
activities 

Materials 

Sess
ion 

num
ber 

Evaluation 

Information 
processing  
 
Language 
focus. 
 
 
Activity 2 
 
 

T reads for the first 
time; then, presents 
grammar focus: 
Simple present and 
simple past use in 
essays. 
 
T reads the text for 

the second time and 
emphasizes with a 
different intonation 
the simple present 
and simple past 
sentences.   

 
 
 
 
 
 
 
 
 
 
  

SS listen to the 
teacher reading the 
essay and then after 
having understood 
the language focus, 
ss underline (while 
listening) with color 
blue the main ideas 

and facts about USA 
and UK (simple 
present), and 
underline with color 
red specific details 
or experiences that 
the person lived. 
(Simple past) 
 
 
SS Copy the 
Language Focus 1 

use and form and 
the examples. 

 
 
 

SS book 

Yes, we 

can 2 

page 68 

 

2 SS 
underlined 
the correct 
sentences 
on their 
books. 
 
Bottom-
up 
processin
g listening 
for details 
present 
and past 
tense 
(Richards 
2008) 

Information 
Processing  
Charts as 
summarizing 
tools 
questions. 
 
Language 

focus. 
 
 
Activity 3:  
 
Audio: Two 

T has ss analyze the 
comparative chart 
on page 69 by 
asking reflection 
questions about the 
details on the chart.  
 
T makes sure ss 

understand that 
charts can be used 
for summarizing 
information.  

 
T presents 

SS answer some 
questions 
reflecting on the 
use of charts for 
summarizing 
information. 
 
 
SS Copy the 
Language Focus 2 
use and form and 
the examples. 

 

SS book 
page 69  
 
 
Listening 
track 18. 
https://drive.

google.com/f
ile/d/1LL-
derdu3OXm-

zgckE5lC6H
BZIddUIwc/vi
ew?usp=sha

ring 

2 SS 
complete 
the blanks 
with the 
correct 
information 
from the 
listening. 

 

https://drive.google.com/file/d/1LL-derdu3OXm-zgckE5lC6HBZIddUIwc/view?usp=sharing
https://drive.google.com/file/d/1LL-derdu3OXm-zgckE5lC6HBZIddUIwc/view?usp=sharing
https://drive.google.com/file/d/1LL-derdu3OXm-zgckE5lC6HBZIddUIwc/view?usp=sharing
https://drive.google.com/file/d/1LL-derdu3OXm-zgckE5lC6HBZIddUIwc/view?usp=sharing
https://drive.google.com/file/d/1LL-derdu3OXm-zgckE5lC6HBZIddUIwc/view?usp=sharing
https://drive.google.com/file/d/1LL-derdu3OXm-zgckE5lC6HBZIddUIwc/view?usp=sharing
https://drive.google.com/file/d/1LL-derdu3OXm-zgckE5lC6HBZIddUIwc/view?usp=sharing
https://drive.google.com/file/d/1LL-derdu3OXm-zgckE5lC6HBZIddUIwc/view?usp=sharing
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students 
present the 
comparative 
chart in an 
audio 
presentation. 
 

 
 

Language focus 
about the use of 
the Conjuctions: 
while, for 
contrasting and 
both for correlating 
some cultural 
aspects between 
USA and the UK. 

 
 
SS complete the 
blanks of the 
sentences with the 
correct cultural 
information that 
appears in the 
audio (about the 
chart.)  
 
(guided practice)  

Reading. 
1st objective: Identify differences in the vocabulary of American and British 
English. 
2nd objective: Use the appropriate term/word for American or British scenarios. 
3rd objective: Summarize cultural information into comparative charts. 

 

Step of the 
lesson 

Teacher 
activities 

Students’ 
activities 

Materials Sessi
on 

numb
er 

Evaluation 

Information 
processing 
activity 2 
(Introducto
ry week) 

Teacher presents 
a Kahoot game to 
review vocabulary 
learnt (British and 
American English)  

Ss select the 
correct answers on 
the game. 
 
 
 

 

https://k
ahoot.it/
challen
ge/0339
4094?c
halleng
e-
id=21e9
b839-
8efe-
449a-
bcce-
75dab1
26a7ca_
1615949
646896 

1 SS 
answers 
on the 
game. 

Language 
Focus. 
 
Activity 4 
(introductio
n week) 

T explains in a video 
class the use of 
modals could and 
would for polite 
requests and asks 
ss to imagine they 
travel to either 
country, and have to 
complete the short 

dialogues with the 
correct vocabulary. 

SS copy the 
Language focus on 
their notebooks. 
 
SS write/complete 
the short dialogues 
on their notebooks. 
And read them aloud 
once they finished at 

least two times to 
practice for the final 

Dialogues: 

 

1 SS 
complete 
the 
dialogues 
on their 
notebooks 
with the 
appropriat
e 
vocabulary

https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896
https://kahoot.it/challenge/03394094?challenge-id=21e9b839-8efe-449a-bcce-75dab126a7ca_1615949646896


 14 

(Either British or 
American English) 
 

 

activity. 

 
. 
(word/term
) 

Information 
processing 
 
Activity 6 
 
 
 
 
 
 

T presents an essay 
called “Cultural 
differences between 
Japan and the USA” 
(T reads it aloud and 
then ss read it aloud 
too) 

 
 
 
Then T presents a 
blank comparative 
chart with specific 
cultural aspects that 
ss have to find in the 
text about Japan 
and USA. 

 

SS read and then try 
to identify the 
missing cultural 
information of the 
chart. 
 
Reading strategy: 

Scanning the text 
for specific info (HD 
Brown 2007) 
 
SS complete the 
chart. 

 
 
Here ss develop 

cultural awareness 
of different aspects 
of Japan and the 
USA by identifying 
and then 
summarizing the 
differences in 
certain cultural 
aspects in the 
chart. 

SS book 
yes, we 
can 2-
page 70 
 
Chart: 

 

3 SS fill in 
the blanks 
of the 
chart. 
Summariz
e 
information 
of an 
essay. 

Final Unit 8 
formal 
assessment 

 SS select the 
correct answers 
after reading the 
questions. 

https://cr
eate.kah
oot.it/det
ails/489d
1855-
799e-
473b-
b6a1-
cc7952a
52c77 

 

3 Total of 
points of 
evaluation. 
 
 
 
 
 
 
 
 
 
 
 
 
 

Writing: 
1st objective: Identify the concept of Intercultural awareness and main 
vocabulary of the literary essays that will be presented during the unit (about 

https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
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culture) 
2nd objective: Identify differences in the vocabulary of American and British 
English. 
3rd objective: Summarize cultural information into comparative charts 
4th objective: Contrast and correlate cultural information using written 
sentences and charts. 

 

Step of the 
lesson 

Teacher activities Students’ activities Materials 

Sessi
on 

numb
er 

Evaluation 

Information 
processing 
activity  
Before the 
lessons. 
Students 
activate 
schema. 
 
Activity 1 of 
Introduction  
week  
 
Activity 1 
and 5 of 
developmen
t weeks. 
 
Cultural 
awareness 
 

Teacher presents 
ss with a video 
about intercultural 
awareness and 
ways to foster it. 
 
 
 
 
T presents a video 
class and explains 
the particular 
vocabulary needed 
for the essays of 
the unit. 
 

SS watch the 
video and classes 
about the concept 
Intercultural 
Awareness and 
also about 
vocabulary needed 
and identify words 
with the pictures 
shown. 

Video: 

https://yo
utu.be/sg
_YIqqprB
4 
 
 

 
 
 

 

1,2
,3 

SS writing 
of the 
vocabulary 
(glossaries
) on their 
notebooks, 
creating 
vocabulary 
lists. 

Activity 2 (of 
introductory 
week) 
 
Intercultural 
attitudes  
 
-Vocabulary 
of British 
and 
American 
English. 
 

Teacher explains 
to ss that even if 
countries speak 
the same 
language, they 
sometimes name 
the things 
differently and 
presents a video 
where students are 
able to identify 
some items in both 
British and 
American English. 
 
 
 

Ss realize that 
even with the 
cultural aspect of 
language people in 
different countries 
may have different 
ways to call things. 
 
(developing 
intercultural 
awareness 
Byram’s model of 
Intercultural 
competence savoir 
apprendre/fare 
2002) 

Video 
https://y
outu.be/
vTSdnh
BtQUM 
 

1 Completio
n of a 
chart.   

 

https://youtu.be/sg_YIqqprB4
https://youtu.be/sg_YIqqprB4
https://youtu.be/sg_YIqqprB4
https://youtu.be/sg_YIqqprB4
https://youtu.be/vTSdnhBtQUM
https://youtu.be/vTSdnhBtQUM
https://youtu.be/vTSdnhBtQUM
https://youtu.be/vTSdnhBtQUM
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Contrast 
cultural 
information 
using 
sentences 
and charts. 
 
 
SS guided 
production.  
 

 
Activity 4: 
Add another 
part to the 
chart about 
Mexico. And 
write 
comparative 
sentences. 

 

T asks ss to copy 
the chart on their 
notebooks but this 
time they have to 
add an extra column 
about Mexico.  
 
And finally, they 
write five contrasting 
sentences (about 
Mexico and the 

other two countries) 
using both and 
while. 

 

SS add an extra 
column for 
completing about 
Mexico and write 
about the 
differences and 
similarities between 
Mexico and USA 
and UK.  
 
(asynchronous 

activity, Homework) 

Chart 

 
 
Guided 
producti
on 
sentenc
es 
1-Both the 
US and 
Mexico play 

__________
_, while in 
The UK they 

also play 
__________
__. 

 
2- Both 
Mexico and 

The US drive 
on the 
__________

__, while in 
the UK they 
drive 

__________
____. 
 

3-While the 
British and 
Mexicans 

watch 
__________
__________, 

The 
Americans 
watch 

________. 
 
4- While 

Americans 
and British 
speak 

__________
__, Mexicans 
speak 

__________
____ 

2  Rubric. 
About the 
characteris
tic of the 
writing of 
the 
sentences. 

Activity 7 
Controlled 
writing 
production. 
 
(SS practice 
following 
patterns 
Hyland 
2002) 

T presents 
sentences prompts 
so that ss complete 
about USA and 
Japan. So that ss 
may contrast the 
summarized 

information on the 
chart previously 
made. 

 

SS write contrasting 
sentences about 
USA and Japan, 
using conjunctions 
while and both.  

 Guided 
producti
on: 
1- In Japan 
people are 

__________
___. While in 
the USA 

people 
are________
______. 

 
2- Japanese 

3 SS 
completion 
of the 
sentences 
on their 
notebooks. 
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people move 

out of  
parent’s 
house when 

they 
__________
___ while 

Americans 
move out of  
parent’s 

house when 
they 
__________

__________
___ 
 

3-American’s 
culture is 
more 

__________
_________w
hile 

Japanese 
culture is 
__________

_______. 
 
4-While 

people in 
Japan f ind 
satisfaction 

in 
__________
___, people 

in USA f ind 
satisfaction 
in 

__________
_______. 
 

5-Both 
Japan and 
USA are 

__________
__ and 
__________

_____ cities. 

 

Speaking: 
1st objective: Use the appropriate term/word for American or British scenarios. 
2nd objective: Create a video presentation about cultural aspects using 
summarized information in a chart. 
 

Step of the 
lesson 

Teacher activities Students’ activities Materials 

Sessi
on 

numb
er 

Evaluation 

Closure of 
session 1: 
Final 
Activity 
 
SS guided 
production. 

 

T will ask ss in a 
zoom session to say 
the mini dialogues 
aloud, according to 
the country (flag that 
the teacher shows 
up) and use the 

appropriate 
vocabulary word. 

SS will log into a 
virtual session and 
complete the 
conversation using 
the appropriate 
vocabulary 
(American or 

British).  
 

Mini 
dialogue
s 
template
s and 
flags. 
(USA 
and UK) 

1 Rubrics for 
speaking 
performan
ce. 
(Intelligibilit
y: stress, 
rhythm and 
intonation 



 18 

Mini 

dialogues. 
 

 If ss can’t log in, 
they will send a 
video or audio 
saying the two mini 

dialogues in the UK 
and two in USA 

 

Brown HD 
2007) 

Closure of 
session 3: 
Final 
activity 
 
SS guided 
production. 
 
Cultural 
aspects oral 
presentation 
videos. 

T presents the two 
charts previously 
studied and another 
extra chart 

summarizing the 
difference between 
“Día de los Muertos” 
and Halloween; and 
proposes ss for the 
final activity to 
create an oral 
presentation talking 
about the cultural 
differences of one of 
the charts.  

 
 

Ss choose a chart 
and create an oral 
presentation of the 
cultural differences 

of their chosen 
countries and 
cultural aspects in a 
video so that they 
talk about several 
cultural aspects of 
the chosen 
countries. 
 
H.W Asynchronous 
activity. 

Previous
ly 
studied 
charts. 

 

3 
 
 
 
 

Rubrics for 
speaking 
performan
ce.  
(Intelligibilit
y: stress, 
rhythm and 
intonation 
Brown HD 
2007) 

      

 

 

2.2 ASSESSMENT THEORIES AND PLAN RATIONALE. 

 
Evaluation is an activity that teachers have to use in order to identify our students’ 

capacities and abilities with a certain content, we evaluate through different types of 

evaluating tools, whether we use formal or informal tests to apply a summative 

evaluation which is often times done at the end of each unit or trimester (a specific time 

period) to identify the students’ level of ability and to determine an average for the official 

grading cards, or we are continuously evaluating the process of learning through 

formative evaluation assessment tools/tasks, like guided practices and activities that 

also help the teachers and the students identify their current capacities but the difference 

is that assessment strategies are often times applied in an informal manner, and feedback 

is given in the moment while checking correct answers; this type of evaluation is crucial 

because it is done on daily bases and it can provide teachers and students with several 

benefits if feedback is done in a positive and correct way; instant student motivation for 

example. 
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According to Brown (2004) There are five principles for designing and implementing good 

quality tests: 

• Practicality: not too expensive, meet time constraints, easy to administer, follow 

an accurate scoring procedure (whether objective or subjective: rubric scoring) 

• Reliability: consistent and dependable. 

• Validity: a test should measure something in particular and the testing activities 

should go in accordance with this objective of evaluation; we need to consider 

content validity (targeted skill, select appropriate items and content), criterion-

related validity (pre-specified criteria), construct validity, consequential validity and 

face validity.  

• Authenticity: simile of an authentic real-life situation or context. 

• Washback: the impact of the testing for the teaching practices and on the 

students learning.  

Teachers should have all these principles in mind in order to design well balanced testing 

or assessment tools and tests, it is also important to identify global standardized 

descriptors of language proficiency like the ones provided by the Council of Europe 

“Common European Framework of Reference for Languages” (CEFR) so that teachers 

have a point of reference for student’s performance and level (from A1, A2, B1, B2, C1 to 

C2); Finally, there are plenty of Standardized Language Tests provided by several 

International institutions like Cambridge (First, Advanced, Proficiency, IELTS), Trinity 

College (TESOL), English Testing Services (TOEFL), and SEPA Inglés all of which 

certificate your current English proficiency and also with this certification you are able to 

process the Certificacion Nacional de Nivel de Idioma CENNI with SEP Mexico. 

Teachers also need to be aware of the differences between Traditional Assessment (TA) 

or Performance based Assessment (PBA) which is usually for more advanced students as 

it according to O’Malley (2008) assesses productive skills (Constructed response, higher 

order thinking, integrative, process, etc.)  

Kuhlman, N (2008) presents four Quadrants for collecting information for an assessment; 

1, Observation of the Process, 2. Observation of the product, 3- Classroom Measures and 

Decontextualized Measures. 

In the following lines some specific evaluating tools regarding each of the language skills 

plus vocabulary and grammar will be explained, these tools/activities or techniques can be 

http://eeaile.upnvirtual.edu.mx/pluginfile.php/7567/mod_scorm/content/12/1/start.html?width=792&height=536


 20 

used with either formal or informal, summative or formative, traditional or Process based 

evaluation types. Brown (2007) and Ramirez (1995): 

 

Traditional Assessment tools: Multiple choice, True/False, Dictation, Cloze, 

Completion. 

 

Process Based Assessment tools: listen to a story, conversation about a passage, 

questions, summary, formulate questions, suggest a tittle, carry actions and Portfolios 

(planning, information gathering, analyzing and interpreting and finally decision and 

reporting stage). 

 

Alternative assessment. (Ghaith 2002): cooperative learning assessment, founded on 

the principles of positive interdependence, individual accountability, face to face 

interaction, interpersonal skills, group skills. This approach proposes groups of four where 

one student is the runner, other the explainer, another is the accuracy checker, another 

one is the reporter. Learner centered assessment (Coombe and Kinney 1999); sharing 

with the students some assessment responsibilities may reinforce other areas, it may 

motivate students.  

 

Listening Comprehension assessment tools:  Selective listening: Recording specific 

information, dictation, transcription. Gist (comprehension questions, translation, making 

decisions, identifying sociolinguistic factors) Intensive tasks, cloze passages, information 

transfer, chart completion, sentence repetition, open ended question, short responses. 

 

Reading comprehension assessment tools (Grabe 2009): Cloze, rational cloze 

(specific classes of words), modified cloze (offers multiple choice) C-test (supply randomly 

selected information, cloze elide (extra words meant to struck out), texts segment or text 

gap (moving around of whole sentences or paragraphs, free recall, summaries, alternative 

summary formats and information transfer formats (from text to graphics).  

 

Speaking assessment tools (O’Malley 1996): tracking charts, picture cued descriptions 

or stories, radio broadcasts, video clips, information-gap activities, improvisations, oral 

reports, interviews, debates, presentations, story re-telling, and role plays, and these 

activities can be assessed using holistic (general aspects) or analytic rubrics (specific 

aspects). 
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Writing assessment tools (O’Malley 1996): should be assessed according to the writing 

stage. Stage 1 prewriting: choose the topic, brainstorm ideas, choose vocabulary or key 

concepts, write a rough draft of the piece. Stage 2 starting the writing process, accuracy is 

not the goal, ss should type all the ideas, then students may change papers and provide 

feedback; finally in stage 3 post writing or revising and corrects errors and stage 4 editing 

process is when students should focus on mechanics grammar, punctuation, spelling and 

capitalization and these activities can be assessed using holistic (general aspects) or 

analytic rubrics (specific aspects). 

 

Vocabulary assessment tools (Read J.A.S 2000): role plays, word journals, discussions 

and vocabulary quizzes. There are three types of lexicon: Unknown, acquainted and 

established. It is important for vocabulary evaluation to take into account two 

components of communicative language ability: language knowledge and strategic 

competence as Read J.A.S mentions “learners need to know about vocabulary, 

grammar, sound system and spelling of the target language but they also need to be able 

to draw on vocabulary effectively for communicative purposes under normal time 

constrains”. This means teachers should evaluate vocabulary in the context of its use. 

Some other strategies to assess vocabulary within the classroom are review vocabulary 

in the first minutes of the class (five to ten words), partner quizzes, self-rubrics to 

track their progress over new vocabulary.  

 

The following are the dimensions of vocabulary assessment according to Read J.A.S 

2000: 

 

 

To have a better look at the map and to display each dimension characteristics please log 

into: https://gitmind.com/app/doc/3942160257A 

https://gitmind.com/app/doc/3942160257
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Grammar assessment: grammar assessment should always consider the three 

dimensions framework proposed by Larsen-Freeman (2001):  

Form/structure: morphemes, phonemic/graphemic patterns, syntactic patterns. 

Meaning/Semantics: Lexical meaning, grammatical meaning. 

Pragmatics: Social context, linguistics discourse context and presuppositions context. 

This means teachers should take into consideration that grammar is not only about form, 

but also about meaning and context, therefore we should design grammar tasks/tests that 

resemble a language function or real communication outside the classroom. 

Within the context of Mexican Middle School Scenarios, a more traditional approach to 

assessment could be considered better, this is because of the level students present, 

which is A1 or A2 elementary users. Some TA like specific short answer tests could be 

better. Although, some production activities (like the unit products) can be used as well, 

even if they are mostly guided, and not autonomous activities students will be able to have 

a more authentic Process Based Assessment and therefore a more complete evaluation 

and feedback. 

This is why it is crucial to include all kinds of evaluation tools to assess learning 

sequences; summative or more Traditional Assessment (Kuhlman, N 2008: like Multiple 

choice, cloze, true or false, fill in the gaps) and formative or more PBA or Process Based 

Assessment (O’ Malley 1996; with writing or oral products that can be  evaluated at the 

end of each unit, through holistic rubric indicators, all of these help teachers to give a 

more integral and complete assessment of students). 

 
Formative Evaluation: 
 

This evaluation will be assessed during the process of the class, while developing guided 

readings, writings and listenings and while presenting grammar focus, this type of 

assessment is mainly informal because it is done in the moment when students practice 

the language with the activities proposed; this is an important part of the evaluation 

because it can provide motivation for students to continue learning. 

 

Formative evaluation will also be provided for the final activities of the lessons with the 

use of a rubric to assess the characteristics of the final presentations for these three-

week lesson students will present a video where they will talk about the differences and 

similarities of some cultural aspects of different countries, the rubric will assess the 
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characteristics of these oral presentations with speaking speed, intonation and stress and 

rhythm (intelligibility level). And students will receive a written feedback according to their 

performance in the videos sent. When teachers work in a public secondary school it is 

very important the use of rubrics and to offer a written feedback; although sometimes 

especially when classes are face-to-face classes teachers might give assessment orally 

when teams or individually students present a final project.  

 

Summative Evaluation:  

 

The summative evaluation will be obtained through the recount of the points achieved with 

the activities provided throughout the lessons (checklist) and the final formal test, in the 

activities proposed there are several types of exercises, beginning from vocabulary 

glossaries, cloze activities and completing the charts. 

 

Average of session one points plus session 2 and session 3 of UNIT 8 and the grade 

obtained in the Final Test https://create.kahoot.it/details/489d1855-799e-473b-b6a1-

cc7952a52c77.  

 

Final test was designed to evaluate learner’s abilities/knowledge of the following: 

 

• To identify some relevant cultural facts about USA, UK, Japan and Mexico. 

 

• To identify the simple present and the simple past in sentences. 
 

• To identify correct conjunctions in contrasting sentences. (While or Both) 
 

 

Final Test is a traditional assessment tool that contains multiple-choice and cloze 

activities, it has content validity because it is about the unit 8 content. It has reliability 

because it has cloze exercises that resemble activities previously made in class for 

practice, and it is also practical because it is applied through a virtual platform which is 

Kahoot, this platform permits the teacher to have each student’s results at hand and 

organized in the teacher’s profile of the platform, the test format is also like some of the 

activities already proposed during classes, and the gamification of the test allows it to be 

less stressful for our students, and hopefully they would perform their best. 

 

 

https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
https://create.kahoot.it/details/489d1855-799e-473b-b6a1-cc7952a52c77
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2.3 CLASS MATERIALS AND EVIDENCE. 

 
For the presentation of input, which was provided through receptive skills by authentic 

materials like videos, and texts. 
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For the practicing of language points several exercises were provided; all of them were 

guided practices because of the level of the students, it’s not very common that they can 

do free activities although sometimes certain options for liberty in writing is provided, for 

the students that feel they can add some ideas of their own. 

 

 

 
 
 

 
 
For the presentation of speaking activities students were also provided with guided 

practice scripts but in the following case the student decided by herself to compare these 

two countries and to add some extra cultural aspects like sports in Japan which was not 

presented during classes. 
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2.4 ASSESSMENT TOOLS REFLECTIONS. 
 
As stated before, there were two types of evaluation, a formative and a summative 

evaluation for this plan, formative evaluation of student’s output were assessed through 

the speaking skill and with the use of the following rubric. 

 

Formative evaluation rubric for Mini dialogues and Presenting Cultural Aspects video. 

Needs improvement 

(1 point) 

 

Pronunciation and speaking speed, intonation and stress is 

not accurate, has several mistakes in rhythm as well. Low 

Intelligibility  

 

Feedback: You need to practice by listening in English 

as much as you can; try listening or watching the video 

class two or three times again, then say the mini 

dialogues aloud several times. Thank you. 

Regular 

(2 points) 

Pronunciation and speaking speed intonation and stress is 

sometimes accurate and sometimes is not, has some 

mistakes in rhythm as well.  Medium Intelligibility. 

 

Feedback: You did ok, you need to practice by listening 

in English as much as you can; try listening or 

watching the video class two or three times again, then 

say the mini dialogues aloud several times. Thank you. 

Good 

(3 points) 

Pronunciation and speaking speed intonation and stress is 

generally good and accurate, has few to non-mistakes in 

rhythm. Good Intelligibility. 

 

Feedback: You did good, but it is never wrong to 

continue listening or watching things in English for 

pleasure. Try listening or watching monologues, music 

and or tv shows that you’re interested in. Thank you. 

 

This rubric allowed the teacher to provide feedback to students and of course this 

assessment tool also let teachers know the level of proficiency that students have obtain, 
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in this case, the students in general had from “needs improvement” to “regular” 

performance during the presentation of their dialogues and video presentations, this is 

somehow expected because most of them are beginner users of the language, this is why 

it is fostered by the teacher and by the teacher’s feedback to continue practicing. 

 
The formative assessment was provided with the use of several exercises throughout the 

unit, these exercises were provided with a number ponderation, which is stablished on the 

flowing checklist format, this helped to convert overall performance into a required formal 

number, only about 50% of students handed in all activities, the other 50% only handed in 

some or even none of the activities, the reasons vary as it has been stated before in the 

context presentation of this project. 

 
 
Summative evaluation checklist: 
 

STUDENT’S NAME:  

SESSION 1 CHECKLIST POINTS 

OBTAINED 

Forum activity  _____/1 

Activity 1; Intercultural awareness tips   

_____/2 

Activity 2; Chart with American and British 

vocabulary.  

 

_____/1 

Activity 3; Kahoot game about vocabulary.   

_____/1 

Activity 4; Short mini dialogues written task  

_____/2 

Final activity. Saying the mini dialogues in 

England or USA.  

 

_____/3 

TOTAL _____/10 
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STUDENT’S NAME:  

SESSION 2 & 3 CHECKLIST POINTS 

OBTAINED 

Activity 1; Vocabulary essay “Two Countries Divided by a 

Common Language” 

_____/1 

Activity 2; Simple present and simple past underlined 

sentences book page 68 

 

_____/1 

Activity 3; Comparing and contrasting sentences about 

USA/UK. 

 

_____/1 

Activity 4; Complete aspects about Mexico in the chart and fill 

in the gaps about comparing sentences about USA, UK and 

Mexico. 

 

_____/1 

Activity 5; Vocabulary essay “Cultural differences between 

Japan and the USA”. 

 

_____/1 

Activity 6; Complete the chart Japan/USA  

_____/1 

Activity 7; Comparing and contrasting sentences about 

USA/JAPAN 

 

_____/1 

Final activity. Presenting Cultural aspects video.  

_____/3 

TOTAL _____/10 

 

For a formal final evaluation, a test was provided, this was done via Kahoot: 

 

Students like the tests that are provided using this platform because it is motivating as it is 

presented in a game format.  
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The results here allowed the teacher to have a general view of the groups and their 

performance with the main grammar and objectives of the unit. In this case a few students 

got the top note while most obtained a medium note and some also got low grades, after 

having analyzed the results of this evaluation, a final fourth week of the unit will be used to 

reinforce/review the content that had the major problems withing the results of learner’s 

evaluations. 

 

 

Unit 8 Final Evaluation chart. 

 

 

 

 

 

 
 
 

 
 
 
 
 
 
 
 

2.5 CLASS RECORDINGS. 

 

https://drive.google.com/file/d/1LfouiPYDl0ktYW7myknTt12JN2HvOnmV/view?usp=sh

aring 

 

 

 

 

 

 

 

 

 

 

 

 

 

UNIT 8 SUMMATIVE 
EVALUATION 

TOTAL 
POINTS 

SS 
OBTAINED: 

SESSION 1  10  

SESSION 2 AND 3 10  

UNIT 8 KAHOOT FINAL TEST 10  

TOTAL / AVERAGE 30/3  

https://drive.google.com/file/d/1LfouiPYDl0ktYW7myknTt12JN2HvOnmV/view?usp=sharing
https://drive.google.com/file/d/1LfouiPYDl0ktYW7myknTt12JN2HvOnmV/view?usp=sharing
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CHAPTER 3: EXPERIENCE REPORT. 

 

The plan was implemented through a hybrid system, every week there were two types of 

classes, one was provided recorded in video class and the other one was provided though 

Zoom platform. 

In session 1 the recorded video class presented grammar and activities that students 

developed on their own and the zoom class provided a space for checking and correcting 

the activities and also students presented the final activity, the mini dialogues were 

students worked in pairs online and presented the mini dialogues, here the students 

choose a scenario (restaurant, clothes store, car or sports related) and had to use polite 

questions for requests and the appropriate vocabulary (American or British English). This 

activity was fun for the students because they like to choose from options and not knowing 

what flag (USA or UK) flag they were going to get makes things more dynamic, most of 

the students got a score of one to two points in the rubric, meaning that most are in the 

area of needing improvement to regular performance.  

In session 2 and 3 the recorded video classes presented were mainly to introduce schema 

activation questions and vocabulary needed for the zoom class, then the zoom session 

was provided where students were presented with some written texts (essays about 

culture) and the grammar focuses. Students got to do some listening, reading and writing 

activities mainly that were corrected and assessed right in the class through group 

participations, and finally, students presented a project video where they talked about 

cultural aspects of different countries using a summarized chart. This activity showed 

students integration of the knowledge of the unit because they presented cultural facts of 

two different countries using the unit’s grammar. Most of the students got a score of one 

to two points in the rubric, meaning that most are in the area of needing improvement to 

regular performance, and these results are expected because most have very basic 

proficiency levels and need to continue practicing. 
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CHAPTER 4: CONCLUSIONS. 

 

It has been a thought school this 2020-2021 cycle, because there hasn’t been face to face 

classes due to the COVID pandemic, however students and teachers have adapted to 

some degree to this situation.  

The development of this plan was mostly successful with students, unfortunately, most 

students in this context couldn’t connect to the Zoom platform classes due to many 

different reasons, from economic to situational and so on, therefore, most of the students 

weren’t able to receive the informal feedback of activities in progress that teachers often 

provide in face-to-face classes.  

Through virtual classes it is also less possible to have students engage into group or pair 

dynamics. Even so the main objective of the plan which was: To identify some relevant 

cultural facts about USA, UK, Japan was achieved because no matter the proficiency level 

reached by the students  (through all assessment and testing), they were able to know 

and identify some relevant cultural information of other countries; this will impact on their 

Intercultural awareness skills because they are learning that people are and behave 

differently in different cultures and in different aspects. It is ok to be different and thus this 

will foster the values of respect and tolerance, which are the base for a better society. 

 
Finally, teachers should always be trying to motivate students, and more importantly to 

promote intrinsic motivation (the one that comes within oneself) so that students find 

learning enjoyable by creating positive learning environments, also constant updating and 

improvement of teachers is crucial, this is why specializations like this one provided by 

Universidad Pedagogica Nacional are of high importance to improve Mexican teacher’s 

knowledge and preparation which will, without a doubt, impact positively in Mexican 

classrooms. 
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CHAPTER 5. APPENDIXXES AND REFERENCES. 

 

 
5.1 STUDENTS EVIDENCE. 

Session 1: 
 

Forum activity (1 point) 
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Activity 1; Intercultural awareness tips (2 points) 
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Activity 2; Chart with American and British vocabulary. (1 points) 
 

 
 
Activity 3; Kahoot game about vocabulary. (1 point) 
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Language focus. 
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Activity 4; Short mini dialogues written task. (2 points) 
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Final activity. ZOOM class saying the mini dialogues in England or USA. (3 points) 

https://drive.google.com/file/d/1LVnfw4Ftje2fpw8ejNLLxxPzND5dmECX/view?usp=sharin
g 

 

https://drive.google.com/file/d/1LVnfw4Ftje2fpw8ejNLLxxPzND5dmECX/view?usp=sharing
https://drive.google.com/file/d/1LVnfw4Ftje2fpw8ejNLLxxPzND5dmECX/view?usp=sharing
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Sessions 2 and 3: 

 
Activity 1; Vocabulary essay “Two Countries Divided by a Common Language” (1 point) 
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Activity 2; Simple present and simple past underlined sentences book page 68. (1 point) 

 

 

 

 

 

 



 40 

 

Activity 3; Comparing and contrasting sentences about USA/UK. (1 point) 
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Activity 4; Complete aspects about Mexico in the chart and fill in the gaps about 

comparing sentences about USA, UK and Mexico.  (1 points) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Americans watch only American shows. 

Mexicans speak Spanish. 
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Activity 5; Vocabulary essay “Cultural differences between Japan and the USA”. (1 point) 
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Activity 6; Complete the chart Japan/USA. (1 point) 
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Activity 7; Comparing and contrasting sentences about USA/JAPAN. (1 point) 

 

 

 

 

Final activity. Presenting Cultural aspects video. (3 points) 

 

 

https://drive.google.com/file/d/1LP4GRpn2usGlX6Jge1phAN_46bzgeccA/view?usp=shari

ng 

 

 

 

 

 

https://drive.google.com/file/d/1LP4GRpn2usGlX6Jge1phAN_46bzgeccA/view?usp=sharing
https://drive.google.com/file/d/1LP4GRpn2usGlX6Jge1phAN_46bzgeccA/view?usp=sharing
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