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INTRODUCTION 
 

The aim of the present work is to explain the rationale of the lesson plan created to the final 

project of the students, which integrates the 4 skills and which is based on the textbook currently used 

by students of level 2 at a Bachelor school of the Universidad de la Salle Bajío Campus Americas in León, 

Guanajuato. Along with the rationale, it is presented the assessment of each one of the activities as 

well as the evidence of all the work done by the students. All this information is analyzed to determine 

how the form, meaning and use are integrated and presented to the student in the sessions. The 

complete analysis was done according to the information given in the three modules of the 

Specialization and to the textbook that it is used in the Campus.  

 

To begin the analysis the context of the students will be exposed.  La Salle Campus Americas is 

part of the Universidad de la Salle Bajío, which is one of the most important Universities not only in the 

City or in the State, but one of the most recognized in the Country and it is well known around the 

world. Campus Americas was founded more than 20 years ago, and it is a private Bachelor school, with 

more than 1,000 students in 2 shifts.  Although it is a private school, the Campus is located in a 

vulnerable area of the city, most of the students come from middle-low class families, besides that 

most of them have their own particular difficulties at home, but something that characterizes students 

from the Campus is their desire to continue studying in order to have a better life quality. Most of them 

are students that have a scholarship and that seek to get one at the University Campus to obtain a 

degree, so they are students willing to learn, they are creative and hard working.  

 

The Language Center of the Campus determined to change the books that are used by students 

last semester, this is a consequence of the continue efforts that are made at the school to change the 

methodology used in the classes to a communicative and task-based one. The methodology of the book 

is communicative and critical thinking. 

 

The present analysis is of the book Impact, by Katherine Stannett, by National Geographic foundation, 

it is used with a total of 32 students in 1 group of level 2, the lesson that will be analyzed is part of the 

Unit 8: “See the world”. The analysis was done including all the activities, the learning theories, 

methods and approaches, and the assessment theories seen during the Specialization.  
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The lesson plan was divided focusing on the 4 skills, to be taught in 7 sessions. In this unit the 

students talk about traveling abroad, and the different experiences people have when they travel. They 

read about the itineraries and will learn new vocabulary related to traveling. They will watch a video 

about a safari trip that students did and will give their opinion about these kind of experiences. They 

will investigate about their dream city and create an itinerary to an imaginary trip. At the end of the 

lesson plan, they will read about blogs, look on the web one that they find interesting, create their own 

blog and present it in a video call.  
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1.0 PHILOSOPHY AND THEORY 

1.01 Teaching identity and philosophy 
 

Being born in Mexico City and having studied the first years of my education in public schools, 

I didn´t have any formal contact to the language until I began studied in a private school, that was at 

the age of 10 when I was in 5th grade of Elementary school, obviously I was behind the rest of my 

classmates for at least 5 years, but thankfully it was not really shocking for me because the classes were 

in Spanish, so for me it was easy to catch up with them. Now when I look back I realize that I have 

always been interested in English, and even though I had very little knowledge at that time, those years 

helped me a lot in learning grammar structures, irregular verbs and vocabulary that were really useful 

during my University studies and are still very important when I am teaching. I was in the same school 

in secondary school so the classes were pretty much with the same structure, teacher-centered, if my 

memories are correct my teachers mostly used the grammar translation method. 

 

In University the classes were with the teacher leading the class, practicing the 4 main abilities 

but mainly focused in grammar. In University I remember having teachers from different parts of the 

world which help me to improve my listening skills, what I remember most about that stage, is having 

to present oral exams, that were the first time (at least that I remember) that I was forced to produce 

written and oral. I consider this is when I began losing the fear of expressing myself in other language. 

 

After University I went to the United Kingdom for 6 months, there I lived with a host family and 

I attended a school for 5 hours per day, that really helped me improving my English level, I think at that 

point I realized I could think in English and answer without translating to Spanish. I truly believe that 

being immerse in the culture has been one of the most significant parts of my learning experience, I 

was not afraid of using the language anymore and I could interact without problem with everybody 

there. The classes there were very fun, I had 2 excellent teachers with very different personalities, but 

with both of them I learned a lot. There I had the opportunity of studying with people from other 

countries, which allowed me to learn a lot about different cultures, accents, traditions, behaviors, etc.  

According to Mark K Smith, teaching is the process of attending to people’s needs, experiences 

and feelings, and intervening so that they learn particular things, and go beyond the give.  I really liked 
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this definition because it doesn’t mention anything related with knowledge, being a teacher is much 

more than just transmit knowledge. As teachers we must know our students, we must consider their 

background, their limitations, their strengths, we have to consider what they find interesting, and when 

we do, then all the process of transmitting knowledge can be done. 

 

My experience as a teacher began 6 years ago, when I decided to look for a job that allowed 

me to be with my kids in the afternoon. As I did not have any teaching experience, I studied the Teacher 

Diploma Course in which I learnt some teaching techniques but mainly gave me a paper to prove 

knowledge so I could be hired or given the opportunity to teach.  

 

So with no teaching experience I began working in a kinder garden with young kids from 1.5 to 

6 years old, in a high school with teenagers between 14 and 18 years and University students, from 17 

to 22 years old. At that time the profile of all my students was really different, but I can say that strange 

mixture of profiles helped me a lot practicing different techniques to accomplish my goals. 

 

Teaching young kids has been one of the most challenging and fun things I have done, there 

are so many good things that you learn by teaching them. It was excellent to know at the very beginning 

of my experience that you can learn thru games, songs, activation. This teaching experience really 

helped me to form my personality as a teacher because I tend to be very relaxed, I act, sing, play a lot 

with my students, I am not afraid to laugh of myself and I think is because of this. 

 

Reflecting on how would be a better version of my teaching identity and philosophy to cope 

with our current Mexican Teaching needs, I have to sincerely say that I wouldn´t change much about 

my teaching practice.  I am aware that I have a lot of areas of opportunities to improve my teaching 

practice and that we can always be a better version of ourselves, but we have to recognize our strengths 

and weaknesses but also pride ourselves for all the hard work that teaching represents. 

 

Sadly, I do not consider that we have a well-established Teaching system, therefore there are 

a lot of lacks and missing points in the programs and in the things that we are currently required to 

teach. For example our school is supposed to be preparing our students to be able to face the working 

life once they finish high school but the reality is that we are not doing it. We prepare them to continue 
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studying and they do not learn many abilities that can be used in the real world. So from that point of 

view my teaching practice is not according to what I supposedly have to do but according to the 

programs and the things that are evaluated. Obviously we do not only prepare our students to pass 

exams, but the reality is that we are forced to have a low percentage of students failing the subject, so 

within a month we have to make sure that we complete the program, teach them the best we can 

following the book and also fulfilling all the other administrative activities that we have to do after 

work. 

 

I think that a better version of my teaching practice is done day by day, because you can be 

sure that for me the wellbeing of my students is the most important and therefore I am always willing 

to learn, to improve, to listen to the critics and learn from them, to recognize when I make mistakes or 

when I am not doing enough.  

 

But also as educators, we have to be very proud of what we do daily, what we are seeding in 

the Mexicans that will run the country in the near future, we are preparing our Doctors, Engineers, 

Architects, Teachers, and the fact that besides all the things that are against us, all the hard work and 

non-paid work that we have to do, we are willing to keep learning and looking to new strategies to 

improve our practice is a proof that we are committed with our jobs and with our students. 
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1.02 Theory underlying your teaching practice and identity 
 

COMMUNICATIVE APPROACH, THE TASK BASED APPROACH  

AND KOLB’S MODEL OF  EXPERIENTIAL LEARNING 

APPROACH / METHOD CLASSROOM APPLICATION 

The Communicative approach emphasizes the ability 
to communicate the message in terms of its 
meaning, instead of concentrating exclusively on 
grammatical perfection or phonetics. Therefore, the 
understanding of the second language is evaluated in 
terms of how much the learners have developed 
their communicative abilities and competencies.1 

Every time my students produce 
something oral for me, the most important 
part is that their classmates and I are able 
to understand what they are trying to say 
even if the student has grammar or 
vocabulary mistakes. For me the most 
important thing when they are producing 
is that they are able to communicate their 
message. 

TBL (Task-based learning), or TBLT (Task-based 
language teaching) is an approach in which learning 
revolves around the completion of meaningful tasks. 
In the TBL approach, the main focus is the authentic 
use of language for genuine communication. In this 
post, we'll talk about what defines a task, the 
possible phases of a TBL lesson and give you an 
example of a TBL lesson.   
 In order for us to understand TBL, we need to define 
what a task is. According to Willis, tasks can be real-
life situations or have a pedagogical purpose. In both 
cases, a task should:  
 - provide opportunities for students to exchange 
information with a focus on meaning, not a specific 
form or pattern/structure;  
 - have a clear purpose: learners should know the 
outcome they are expected to produce when they 
finish performing the task. The outcome may vary. It 
might be making a YouTube video tutorial, finding a 
solution for a problem or writing an email requesting 
information;  
   
- result in an outcome that can be shared with more 
people;  
  - relate to real world activities.  
   
Phases of a TBL lesson  

For 2 years now, we have used this 
approach as part of our teaching practice 
in the school that I work and in my opinion 
it has worked pretty well with the students 
because as they have a “product” the 
language becomes kind of visible for them.  

 What we do in our school to the TBL is 
that according to the vocabulary and 
grammar topics of the partial we create a 
task. We do the 3 stages of the approach, 
the first one as a presentation of the topic 
normally with a reading and a listening and 
with the comprehension exercises we 
grade them.   

Then we explain them what the project is 
going to be about, all the requirements of 
the product, form the teams, etc. After 
that, we normally have a class in which we 
take the students to the computer lab or 
let them work on the project so we can 
supervise their work. After a week 
students present the project and with this 
we grade oral.  

 After the presentation we give them the 
feedback of the project and of their oral 

                                                           
1  Communicative Language Teaching by Alex Taylor  https://blog.tjtaylor.net/method-communicative/  

https://blog.tjtaylor.net/method-communicative/
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The framework of a TBL lesson may vary. It is usually 
composed of the following phases:  
  - Pre-task  
- Task (which can be sub-divided in different stages)  
- Post-task 2 
  
 

presentation as well as their classmates´ 
opinions. 

Effective learning is seen when a person progresses 
through a cycle of four stages: of (1) having a 
concrete experience followed by (2) observation of 
and reflection on that experience which leads to (3) 
the formation of abstract concepts (analysis) and 
generalizations (conclusions) which are then (4) used 
to test hypothesis in future situations, resulting in 
new experiences.  

  

Kolb (1974) views learning as an integrated process 
with each stage being mutually supportive of and 
feeding into the next. It is possible to enter the cycle 
at any stage and follow it through its logical 
sequence.   

However, effective learning only occurs when a 
learner can execute all four stages of the model. 
Therefore, no one stage of the cycle is effective as a 
learning procedure on its own.3 

This approach is related with the Bloom’s 
Taxonomy because it shows how the 
engagement of the student transforms 
when learning. One of the most important 
things in this approach is to take students 
previous experiences, make them reflect 
about those experiences, and once they 
are engaged, make them learn from the 
experience they already have. At the end 
students produce or try out what they 
have learnt. 

 

 

 

 

 

 

 

 

 

                                                           
2 What is the Task-based learning? By Andreia Zakeime, 2018 https://www.whatiselt.com/single-
post/2018/01/19/What-is-Task-based-learning  
3 Kolb's Learning Styles and Experiential Learning Cycle by Saul McLeod, updated 2017 
https://www.simplypsychology.org/learning-kolb.html  

https://www.whatiselt.com/single-post/2018/01/19/What-is-Task-based-learning
https://www.whatiselt.com/single-post/2018/01/19/What-is-Task-based-learning
https://www.simplypsychology.org/learning-kolb.html
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2.0 METHODOLOGY AND PRACTICE 

2.01 A practical and useful lesson plan 

 

PRE-PLANNING CONSIDERATIONS 

 

The group is formed by 32 2nd semester High School students from the Universidad de la Salle 

Bajío campus Americas in León Guanajuato, which is one of the 5 campuses of the University. It was 

founded 20 years ago to provide high quality education to the students of the South of the City, who 

did not have access to the other campuses. Approximately 30% of the students comes from public 

schools which means that, before getting into the school, they had never had an English class in English, 

and the ones who did, know little English, mostly vocabulary and few grammar structures. Therefore 

most of the students are true beginners. 

 

Taking into account Unit 8 “See the World” of the Impact book, in which students learn travel 

vocabulary, they read about an itinerary to a trip to China and a blog, watch a video of a student trip to 

Tanzania and listen about UNESCO World Heritage Sites, it was decided to plan a semestral project that 

included all the abilities and the topics seen during the semester. As the “product“ students have to 

create a blog and it was also determined that students would work in pairs. Due the currently teaching 

situation most of the work is done by the students in the class hour with the teacher as a monitor or 

guide just clarifying doubts.  

 

LESSON PLAN 

 

General information 

Level: II.    Number of students: 32  Semester: 2nd 

Name of the task: My dream city.  Grammar focus: future be going to.   

Skills developed: reading, writing, listening, and oral. 
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Author Aydee Nayeli Martínez González 

Educational stage 2nd Semester. High School. 

Title of your Lesson plan My dream city 

Learning Objective of the plan / 
competency 

Grammar focus 
Students will learn and be able to use the grammar structure 
of future be going to. 
 
Intercultural task 
Students will investigate about their dream city, plan an 
itinerary, create a blog to present the information and 
explain all the work in an oral presentation. 

Communicative skills considered Reading / Listening / Writing  / Oral Skills 

State of the following options New and recycled grammar topics 

Functions 
- Express past experiences 
- Tell future plans 
-  Travel vocabulary 

Main Grammar structure Future be going to 

Other grammar structures 
Past simple 
Present simple 

Brief description of the plan 

The following lesson plan is the one that students are 
following to complete their semestral event. Students will 
prepare a blog in which they will present an imaginary 
previous travel to their dream city which information they 
investigated. They are also presenting an itinerary of an 
imaginary trip to the same city. All this information will be 
presented by the students in their final oral exam by a video 
call. 

Hours of the plan implementation  7 class hours of 50 minutes each 

Number of sessions  7 

Contents required for the lesson Impact By National Geographic 
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Link of the content 
 https://sites.google.com/a/g.upn.mx/eeaile8_6amartinez/ho
me/sesion-4 

EEAILE tutor online Norma Susana Rivera Herrera 

 

 

 

2. Introduction to the lesson 

Step of the lesson Teacher activities Students activities 
Session  
number 

Before the lesson 

- Teacher asks students to 
think on a city they would like 
to visit if money wasn't a 
problem. 
 -Teacher requires students to 
share the name of their 
dream city and why they 
chose it. 

 * Students share the 
information with their 
teacher and classmates. 

0 

During the lesson 

 - Teacher asks students to 
investigate the following 
questions about the city they 
chose: 
    1.Where is it? 
    2. What can you do there? 
Top 10 attractions. 
    3. Where can you eat? Top 
10 restaurants. 
- Teacher shows a power 
point presentation with an 
example of how they have to 
present the information. 

* Students look on the 
internet for the 
information about their 
dream city. 
* Students copy and 
paste the information 
about their city in a word 
document. 
* Students send the 
document to their 
teacher. 

0 

https://sites.google.com/a/g.upn.mx/eeaile8_6amartinez/home/sesion-4
https://sites.google.com/a/g.upn.mx/eeaile8_6amartinez/home/sesion-4


11 
 

Set the objective or 
competence of the 
lesson 

 - Teacher presents the 
objective and also shows 
students a document with the 
specifications of the 
semestral event in a video 
conference. 

 * Students ask their 
teacher their doubts 
about the task. 

1 
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3. Communicative skills development. 

READING 
Objective:  
*Students will restate the main ideas of the Reading. 

  

Step of the 
lesson 

Teacher activities Students activities Materials 
Session  
number 

Evaluation 

1. Vocabulary 
introduction 

 - Teacher gives students a list of 
words that are on the reading. 
- Teacher asks students to make 
a graphic representation of each 
word. 
-  In a video conference by 
teams, teacher asks some 
students to read the text on 
page 147 of their book, to check 
pronunciation and correct 
important mistakes. 
- Students are asked by the 
teacher to underline any word 
they do not understand. 

 * Students make drawings of 
the vocabulary. 
 * Students read the text. 
* Students ask their teacher 
about any other word they do 
not understand 

Impact Book, 
Unit 8, See the 
World, Lesson 

1. 
 

Computer 

1 

The reading activities 
programmed in the lesson 
plan are part of the 
student's portfolio, which 
is 20% of the student's 
final grade.  
 
All the activities in the 
lesson plan are aimed to 
introduce, present, and 
immerse the student in 
the topic of which he will 
do his project about. 
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2. Use of 
vocabulary 

 - Teacher asks students to 
answer exercise 4 on page 148, 
in which they have to use the 
vocabulary they learnt.  

 * Students complete the 
exercise with the given 
vocabulary. 

1 

The assessment for both 
activities, the graphic 
representation and the fill-
in-the blank exercise, was 
informal and formative 
due the fact that its main 
goal is to give student a 
feedback that can be used 
to improve his learning. 

 
WRITING 

Objective:  
* Students will be able to apply what they have learnt about itineraries and create one. 
* Students will be able to express the itinerary in sentences using the grammar seen in the unit be going to. 

3. Checking 
understanding 

 - Teacher asks students to 
create a 3 days itinerary to their 
dream city including the places 
to visit and restaurants they 
investigated.  

 * Students write an itinerary for 3 
days indicating the places to visit 
and eat. 
 
* Students create their itinerary in a 
word document. 

Computer 2 

The 2 reading activities 
programmed in the 
lesson part are part of 
the student's portfolio 
which represents 20% 
of his final grade.  
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4. Grammar 

- Teacher asks students to 
imagine they are traveling to 
their dream city and  write in a 
word document 10 sentences 
using the grammar seen in the 
unit "be going to", indicating the 
places "they are going to visit". 

 * Students write 10 sentences 
using the itinerary they just created 
and the grammar seen in the unit 
"be going to". 

Computer 2 

Positive feedback in 
writing is very 
important, due the fact 
that, along with 
speaking, is the skill in 
which students tend to 
feel more frustrated 
with; owing to they 
have many troubles 
organizing their ideas. 
Student receives 
informal and formative 
assessment due to 
their main goal is to 
give student a feedback 
that can be used to 
improve his learning. 

5. Feedback 

 - Teacher gives students 
feedback indicating the most 
important mistakes in their 
writing activities. 

 * Students check and correct their 
mistakes. 

  2 

LISTENING 
Objective  
* Students will identify the vocabulary in a video. 
* Students will be able to determine if some information is true or false. 
* Students will demonstrate their understanding of the listening by answering some questions. 
* Students will learn about UNESCO world heritage sites in the World. 
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6. Vocabulary  

 - In a video conference teacher 
ask students what they know 
about Safaris. 
- Teacher asks students about 
the vocabulary of the lesson on 
page154 and ask them to 
investigate any word they do not 
understand. 

* Students tell teacher the 
information they know about 
safaris. 
 
* Students read the vocabulary and 
investigate any other word they do 
not understand. 

Computer  
Book 

3 

 
The listening activities 
programmed are part 
of the student's 
portfolio.  
 
The assessment for the 
activities was informal 
and formative due the 
fact that its main goal is 
to give student a 
feedback that can be 
used to improve his 
learning. 

7. Listening 

 - Teacher requires students to 
listen and watch a video called 
"Student Expedition: Tanzania" 
and to indicate the words of the 
vocabulary that was presented 
previously they hear. 

 * Students mark the words they 
hear during the video 

Book 3 

8.  Listening 
comprehension 

 -Teacher asks students to read 5 
sentences of the exercise 24 on 
page 155.  
 -Teacher asks students to listen 
and watch the video again.   
 - Teacher requires students to 
decide if they are true or false 
according to the video. 

* Students answer the exercise 
indicating if the sentences are True 
or false. 

Book 3 
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9. Expressing 
themselves 

 - Teacher indicates students to 
answer the following questions: 
     1. Would you like to take part 
in an expedition like this?  
     2. Why or why not? 
     3. Which part of the video 
looked most interesting or 
exciting? 
     4. Which problems or 
difficulties may you have on this 
kind of expedition. 
     5. How do you think a trip to 
another country might change 
your life?" 

* Students answer the questions 
with their honest opinion. 

Book 
Notebook 

3 & 4 

10. New 
perspective 

 - Teacher asks students the 
meaning of UNESCO. 
 - Teacher asks if they know what 
does "World Heritage sites" 
mean. 
- Teacher plays the listenings on 
page 151 in which students will 
learn about UNESCO and 2 
World Heritage Sites. 

* Students tell the teacher what 
they know about UNESCO and 
World Heritage sites. 
 
 * Students listen about UNESCO. 

  4 
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11. Presentation 
and investigation 

 - Teacher explains students 
what UNESCO and World 
Heritage sites mean and shows 
them some examples. 
- Teacher requires students to 
investigate 5 World Heritage 
sites in Mexico. 

* Students investigate 5 World 
Heritage sites in Mexico and write 
them in their notebook. 

Notebook 4 

ORAL EXPRESSION 
Objective: 
* Students will express their language knowledge about their blog in an oral presentation. 

12. Reading 

 - Teacher asks students to read 
My Life, My Music, My World, 
My Blog! That is on page 157 of 
their book. 
 - Teacher informs the students 
that they have to look on the 
internet for a blog they find 
interesting, and they have to 
choose a post of the blog, take a 
screen shot and send it to the 
teacher. 

* Students read the text on page 
157. 
 
* Students find a blog they find 
interesting and they choose a post 
of the blog. 
 
* Students take a screen shot of the 
post and share it with the teacher. 

Book 5 

The blog, which is their 
term project, 
represents 15% of the 
final grade of the 
partial. The assessment 
is formal, summative 
and criterion based. 
The blog is graded with 
a rubric consisting in 
checking the following 
aspects.  
1. General information 
about the city. 
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2. 5 photo shopped 
pictures of the previous 
trip. 
3. Itinerary. 
4. All the information is 
in English. 
5. Delivery on time. 
 
The oral presentation is 
their oral exam, which 
is 20% of their final 
grade. The assessment 
is formal, summative 
and criterion based. 
The oral expression is 
graded with a rubric 
including the following 
aspects. 
1. Accuracy. 
2. Fluency. 
3. Vocabulary. 
4. Pronunciation 
 

13. Team 
formation 

 - Teacher indicates students to 
form teams of 2 people. 
- Teacher asks students to 
present each other their dream 
city and decide which city they 
will use to the project. 

 * Students decide who they are 
going to work with. 
 
* In teams students decide which 
city they will present in the blog. 

  6 
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14. Team work 

 - Teacher informs students that 
they have to create a blog. 
- Teacher asks students to create 
3 posts in the blog: 
        1.  including general and 
interesting information of the 
city they chose. 
        2. including photo shopped 
pictures of them in 5 places of 
the city. 
        3. with the itinerary for the 
future trip. 

* Students create a blog to present 
the city of their dreams. 
 
* Students create 3 posts on the 
blog according to the requirements 
of the teacher. 

Computer 6 

The assessment for 
both activities was 
formal, summative, 
which goal is to 
evaluate student 
learning at the end of 
an instructional unit  
and criterion based, 
give the students the  
feedback of their work 
is essential. 
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15. Oral 
presentation 

 - Teacher indicates students that 
they have to present their 
semestral project in a video call, 
in which they will show and 
explain the blog they created 
and they have to talk about the 
following topics: 
 * Explain the reasons to choose 
that city. 
 * Present general and 
interesting information about 
the city using simple present. 
 * Describe the places they 
visited in the previous visit using 
simple past. 
 * Explain the itinerary they 
prepare to the following trip to 
the city using "be going to". 

* Students present their blog. 
 
* Students narrate their previous 
trip to  their classmates and 
teacher. 
 
*  Students expose the itinerary 
they created to the class.  

Computer 
Video call 

7 

 

4. Intercultural component.  Most of the activities of the lesson include cultural components. Thru all the steps students are learning, 

investigating and presenting information about other countries which helps them be more aware of the differences and similarities with their 

own culture. 

5. Evaluation The product of the project (blog) represents 15% of the final grade and will be graded as follows: 

* General and interesting information of the city. 3% 
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* 5 Photo shopped pictures with information of the previous trip. 3% 

* 3-days itinerary. 3 % 

* English used in all the website. 3 % 

* Product delivered on time. 3% 

 

The oral exam represents 20% of their final grade and will be graded with the following institutional rubric:  

 

 

6. Conclusion The conclusion of the project is the final oral presentation of the blog in which students will explain the blog they created and will 

talk about the required topics. 

7. Follow up activities After each team presents their oral exam and blog, the teacher gives each student a feedback of their oral performance 

and inform them the % obtained of the blog according to the aspects specified above. 
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RATIONALE OF THE ACTIVITIES 

 READING. 

 

SKILL OBJECTIVE ACTIVITIES RATIONALE BEHIND THE ACTIVITIES 

*Students will restate 
the main ideas of the 
Reading. 

 * Students make drawings 
of the vocabulary given. 
 * Students read the text 
aloud. 
 * Students complete the 
exercise with the given 
vocabulary. 

 
Once students see the images, read the 
title, and notice the structure of the text 
their previous knowledge is activated, with 
their experience they can infer what the 
text is going to be about. 
 
Top-down processing holds that 
comprehension begins with more global 
aspects, (the title, the basic idea of each 
paragraph, etc.) and subsequently, goes 
into smaller linguistic units. In this way, this 
type of processing is principally based on 
the prior knowledge the speaker has and in 
the communicative situation. To understand 
a message, we first start from the meaning 
of a paragraph (or chunk of text), and later 
turn to the sentences and words that make 
up the message. Top-down 
processing, therefore, allows the 
understanding of an ambiguous 
text because it activates high level schemas 
that guide the reading 
process. In this way, prior knowledge and 
reader expectations 
become essential elements in the 
comprehension process. Thus, 
when we confront a text, our previous 
experience guides our 
comprehension process.4 
 
"Post reading" exercises first check 
students' comprehension and then lead 
students to a deeper analysis of the text, 
when warranted. Because the goals of most 

                                                           
4  Evidence for Top-Down Processing in Reading Comprehension of Children by Alberto Angosto*, Patricia 
Sánchez, María Álvarez, Irene Cuevas, and & José Antonio León 
https://pdf.sciencedirectassets.com/287547/ 

https://pdf.sciencedirectassets.com/287547/
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real world reading are not to memorize an 
author's point of view or to summarize text 
content, but rather to see into another 
mind, or to mesh new information into 
what one already knows, second language 
reading must go beyond detail-eliciting 
comprehension drills to help students 
recognize that different strategies are 
appropriate with different text types. 5 

 

 

LISTENING 

SKILL OBJECTIVE ACTIVITIES RATIONALE BEHIND THE ACTIVITIES 

 
* Students will identify 
the vocabulary in a 
video. 
* Students will be able to 
determine if some 
information is true or 
false. 
* Students will 
demonstrate their 
understanding of the 
listening by answering 
some questions. 
* Students will learn 
about UNESCO world 
heritage sites in the 
World. 

* Students tell teacher the 
information they know 
about safaris. 
 
* Students read the 
vocabulary and investigate 
any other word they do not 
understand. 

The top down technique is defined by the 
British Council: “Top-down processing of 
language happens when someone uses 
background information to predict the 
meaning of language they are going to listen 
to or read. Rather than relying first on the 
actual words or sounds (bottom up), they 
develop expectations about what they will 
hear or read, and confirm or reject these as 
they listen or read. Top-down processing is 
thought to be an effective way of 
processing language; it makes the most of 
what the person brings to the situation.” 6 

 * Students mark the words 
they hear during the video 
* Students answer the 
exercise indicating if the 
sentences are true or false. 
* Students answer the 
questions with their honest 
opinion. 
* Students tell the teacher 

Hoven (1999) correlates listening 
comprehension to visual comprehension 
and argues that LC and VC are 
complementary and should both be 
incorporated in teaching listening and 
speaking in L2. Technology has evolved and 
the use of visual media will bridge visual 
comprehension to listening comprehension 
to help learners listen to oral input while 

                                                           
5    Teaching Reading in a Foreign Language by Barnett, Marva A (1988)  
https://files.eric.ed.gov/fulltext/ED305829.pdf 
 
6 British Council/BBC (ND), Retrieved from  
https://www.teachingenglish.org.uk/article/top-down 
 
 

https://files.eric.ed.gov/fulltext/ED305829.pdf
https://www.teachingenglish.org.uk/article/top-down
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what they know about 
UNESCO and World 
Heritage sites. 
* Students investigate 5 
World Heritage sites in 
Mexico and write them in 
their notebook. 

negotiating meaning from visual cues. She 
also makes reference to gestures and body 
language as a significant part of the visual 
input learners receive while listening 
(Hoven, 1999). 
 
In the early 1980's, Mezirow, Freire and 
others stressed that the heart of all learning 
lies in the way we process experience, in 
particular, our critical reflection of 
experience. They spoke of learning as a 
cycle that begins with experience, continues 
with reflection and later leads to action, 
which itself becomes a concrete experience 
for reflection (Rogers, 1996).speaking in L2. 
Technology has evolved and the use of 
visual media will bridge visual 
comprehension to listening comprehension 
to help learners listen to oral input while 
negotiating meaning from visual cues. She 
also makes reference to gestures and body 
language as a significant part of the visual 
input learners receive while listening 
(Hoven, 1999).7 
 
Listeners also use 'bottom-up' processes 
when they use linguistic knowledge to 
understand the meaning of a message. They 
build meaning from lower level sounds to 
words to grammatical relationships to 
lexical meanings in order to arrive at the 
final message.8 

 

 

 

 

                                                           
7 The Effect of Visual Cues in Listening Comprehension: Pedagogical Implications for Non-Native Speakers of 
English by Soraya Folley (2015) 
https://repository.stcloudstate.edu/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&artic
le=1037&context=engl_etds 
 
8  Listening: theory and practice in modern foreign language competence by Prof. Larry Vandergrift 
 https://www.llas.ac.uk/resources/gpg/67 
 

https://repository.stcloudstate.edu/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1037&context=engl_etds
https://repository.stcloudstate.edu/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1037&context=engl_etds
https://www.llas.ac.uk/resources/gpg/67
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WRITING 

SKILL OBJECTIVE ACTIVITIES RATIONALE BEHIND THE ACTIVITIES 

* Students will be able to 
apply what they have 
learnt about itineraries 
and create one. 
* Students will be able to 
express the itinerary in 
sentences using the 
grammar seen in the unit 
be going to. 

 * Students write an 
itinerary for 3 days 
indicating the places to visit 
and eat. 
 
* Students create their 
itinerary in a word 
document 

According to the writing product approach, 
in which students are encouraged to mimic 
a model text, which is usually presented and 
analyzed at an early stage. A model for such 
an approach is outlined below: 
  
Stage 1.  
Model texts are read, and then features of 
the genre are highlighted.  
 
Stage 2. 
This consists of controlled practice of the 
highlighted features, usually in isolation.  
 
Stage 3 
Organization of ideas. This stage is very 
important. Those who favor this approach 
believe that the organization of ideas is 
more important than the ideas themselves 
and as important as the control of language. 
 
Stage 4 
The end result of the learning process. 
Students use the skills, structures and 
vocabulary they have been taught to 
produce the product; to show what they 
can do as fluent and competent users of the 
language.9 
 

 * Students write 10 
sentences using the 
itinerary they just created 
and the grammar seen in 
the unit "be going to". 

 * Students check the 
feedback of the teacher and 
correct their mistakes. 

 

 

 

 

 

                                                           
9 Product and process writing: A comparison by Vanessa Steele 
 https://www.teachingenglish.org.uk/article/product-process-writing-a-comparison 
 

https://www.teachingenglish.org.uk/article/product-process-writing-a-comparison
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SPEAKING 

SKILL OBJECTIVE ACTIVITIES RATIONALE BEHIND THE ACTIVITIES 

* Students will express 
their language 
knowledge about their 
blog in an oral 
presentation. 

* Students read the text on 
page 157. 
* Students find a blog they 
find interesting and they 
choose a post of the blog. 
* Students take a screen 
shot of the post and share it 
with the teacher. 
* In teams students decide 
which city they will present 
in the blog. 
* Students create a blog to 
present the city of their 
dreams. 
* Students create 3 posts on 
the blog according to the 
requirements of the 
teacher. 
* Students present their 
blog. 
* Students narrate their 
previous trip to  their 
classmates and teacher. 
* Students expose to the 
class the itinerary they 
created.  

Action-oriented tasks are purposeful acts 
set in a context that students could face in 
everyday life in a variety of situations. These 
tasks are open-ended and complex, 
requiring a variety of knowledge and skills, 
and there are many possible paths leading 
to attaining the specific end goal. To 
accomplish these action-oriented tasks, 
students 
require knowledge of the language and 
appropriate use of that language within a 
given cultural and social context. Each of 
these social tasks consists of acts of speech, 
or words and groups of words that enable 
them to communicate for a specific purpose 
in a real-life interaction.  
 
Action-oriented tasks actively involve 
learners in meaningful communication, are 
relevant and challenging but feasible, and 
have identifiable outcomes which are real 
and practical. 
 
Students can track their progress in 
developing language skills by their ability to 
carry out realistic tasks. 
  
The motivation to communicate is 
enhanced through having a genuine 
purpose: “a task to be accomplished, a 
problem to be resolved, an obligation to be 
fulfilled, or an objective to be achieved.” 
rather than their ability to complete 
grammar quizzes on verbs. Learning how to 
get something done in English empowers 
students. 10 

 

                                                           
10  A Guide to Reflective Practice for Core French Teachers 
http://www.edugains.ca/resourcesFSL/PDF/AGuideToReflectivePractice/Module3_ActionOrientedApproach_En
glish.pdf 
 

http://www.edugains.ca/resourcesFSL/PDF/AGuideToReflectivePractice/Module3_ActionOrientedApproach_English.pdf
http://www.edugains.ca/resourcesFSL/PDF/AGuideToReflectivePractice/Module3_ActionOrientedApproach_English.pdf
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2.02 Designing of necessary tools to assess/test the progress of 
students.  

ASSESSING AND EVALUATING TOOLS 

 

As learning progresses, assessment is used to gather evidence about where the learners are in 

their learning so that teaching and learning can be adapted to meet learner needs. Assessment is again 

carried out at the completion of developmental activities or units of work to determine the extent of 

progress and achievement. 

 

Foundational principles 

Principle 1: Learning and development are continuous, lifelong processes. 

Assessment should be ongoing and based on a continuum of learning/development.  Learning and 

development are maximized when opportunities are matched to current readiness, building on what 

has already been experienced, learned and developed. 

 

Principle 2: Assessment should provide information about where individuals are in their learning and 

development, and inform practitioners in planning and delivering progressive learning opportunities.  

Emotions, beliefs and relationships play a crucial role in learning and development 

 

Principle 3: Assessment should build positive attitudes and self-confidence in children, young people 

and learners by assisting them to see what they have achieved and the progress they are making. 

Feedback and reflection are important elements of effective learning and development 

 

Principle 4: Assessment should promote further learning and development when combined with 

constructive feedback and opportunities for reflection. It should enable individuals to see and 

appreciate the progress that they have made and recognize that they are being successful in their 

learning. Learning and development is advanced with opportunities, support and engagement within 

families and in partnership with practitioners 
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Principle 5: Approaches to assessment should maximize collaboration and sharing of knowledge 

between families and practitioners, to allow all parties to support and participate in children and young 

people's learning and development.11 

 

 To the summative assessment, the percentages and rubrics are given by the coordination.  

 

Evaluating students is a process which helps both teachers and students to understand the 

learning stage and progress of the students. It is a tool that teachers use to adapt, modify and improve 

their performance in the classroom but also to measure students’ strengths and weaknesses.  

 

The following charts express the form activities were evaluated. 

READING 

 OBJECTIVE: PRODUCT EVALUATION 

*Students will restate the 
main ideas of the Reading. 

* Students will make a 
graphic representation of 
the new vocabulary and 
then they will 
demonstrate their 
understanding of the 
vocabulary by completing 
a fill-in exercise. 

The reading activities programmed in the 
lesson plan are part of the student's 
portfolio, which is 20% of the student's 
final grade.  
 
All the activities in the lesson plan are 
aimed to introduce, present, and immerse 
the student in the topic of which he will 
do his project about. 
 
The assessment for both activities, the 
graphic representation and the fill-in-the 
blank exercise, was informal and 
formative due the fact that its main goal is 
to give student a feedback that can be 
used to improve his learning. 

 

WRITING 

OBJECTIVE PRODUCT EVALUATION 

                                                           
11Assessment, theory and practice within the teaching and learning cycle, Developed by, and adapted in 
consultation with Professor Geoff Masters, Australian Council for Educational Research  
 https://www.education.vic.gov.au/school/teachers/teachingresources/practice/Pages/insight-portal.aspx 

https://www.education.vic.gov.au/school/teachers/teachingresources/practice/Pages/insight-portal.aspx
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* Students will be able to 
apply what they have 
learnt about itineraries 
and create one. 
* Students will be able to 
express the itinerary in 
sentences using the 
grammar seen in the unit 
be going to. 

* Students will create a 3-
days itinerary. 
*Students will express the 
information on the 
itinerary using future be 
going to. 

The 2 reading activities programmed in 
the lesson part are part of the student's 
portfolio which represents 20% of his final 
grade.  
 
Positive feedback in writing is very 
important, due the fact that, along with 
speaking, is the skill in which students 
tend to feel more frustrated with, owing 
to they have many troubles organizing 
their ideas. Student receives informal and 
formative assessment due to its main goal 
is to give student a feedback that can be 
used to improve his learning. 
 

 

 

 

LISTENING 

OBJECTIVE PRODUCT EVALUATION 

* Students will identify the 
vocabulary in a video. 
* Students will be able to 
determine if some 
information is true or 
false. 
* Students will 
demonstrate their 
understanding of the 
listening by answering 
some questions. 
* Students will learn about 
UNESCO world heritage 
sites in the World. 

* Students will investigate 
vocabulary they don't 
understand. 
* Students will mark the 
words they hear in the 
video. 
* Students will report if 
the information in an 
exercise is true or false 
* Students will answer 
some questions with their 
opinion. 
* Students will learn about 
UNESCO. 
* Students will investigate 
about 5 world heritage 
sites in Mexico. 
 

As it is expressed in the lesson plan, the 
listening was done in the same class but it 
included 2 different videos. Although the 
focus of these activities was listening, 
students are able to practice oral, reading 
and writing as well. The listening activities 
programmed are part of the student's 
portfolio.  
 
The assessment for the activities was 
formative due the fact that its main goal is 
to give student a feedback that can be 
used to improve his learning. 
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 SPEAKING 

OBJECTIVE PRODUCT EVALUATION 

* Students will express 
their language knowledge 
about their blog in an oral 
presentation. 

* In pairs, students will 
create a blog including 3 
posts of their favorite city:       
      - 1 containing general 
information of the city.  
       - 1 with photo 
shopped pictures of an 
imaginary previous trip 
and,  
        -1 with an itinerary 
for and imaginary future 
trip. 

The blog, which is their term project, 
represents 15% of the final grade of the 
partial. The assessment is formal, 
summative and criterion based. The blog 
is graded with a rubric consisting in 
checking the following aspects.  
1. General information about the city. 
2. 5 photo shopped pictures of the 
previous trip. 
3. Itinerary. 
4. All the information is in English. 
5. Delivery on time. 
 
The oral presentation is their oral exam, 
which is 20% of their final grade. The 
assessment is formal, summative and 
criterion based. The oral expression is 
graded with a rubric including the 
following aspects. 
1. Accuracy. 
2. Fluency. 
3. Vocabulary. 
4. Pronunciation 
 
The assessment for both activities was 
formal, summative, which goal is to 
evaluate student learning at the end of an 
instructional unit  and criterion based, give 
the students the  feedback of their work is 
essential. 
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RUBRIC OF THE BLOG 

DIMENSION GIVEN % 

General information about the city. 3% 

5 photo shopped pictures of the previous trip. 3% 

 Itinerary. 3% 

 All the information is in English. 3% 

 Delivery on time. 3% 

 

RUBRIC OF THE SPEAKING 
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2.03 Attached evidences of the lesson plan 

Introduction 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Example of the activity 
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Students work 
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1. Vocabulary introduction.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reading 
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2. Use of vocabulary 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. Checking understanding 
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4. Writing 

 

 

 

 

 

 

 

 

 

 

 

 

 

5. Feedback 
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6. Vocabulary. Exercise 22. 

7. Listening (video) 

8. Listening comprehension. Exercise 24 

9. Expressing themselves. Exercises 25 and 26. 
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Student’s work 
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10. New perspective 
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11. Presentation and investigation 
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Students’ investigation. 
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12. Reading  
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13. Team formation 

14. Blogs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



44 
 

BLOGS’ LINKS 

 

https://valezuniluna20.wixsite.com/misitio/paris-2 

https://03358509.wixsite.com/semestraleventms 

https://donitas2300.wixsite.com/two-travelers 

https://pau29martinez.wixsite.com/misitio-2 

https://samacami011.wixsite.com/misitio 

 

2.04 Assessment 

The reading, listening and writing activities programmed in the lesson plan are part of the 

student's portfolio, which is 20% of the student's final grade. All the activities in the lesson plan are 

aimed to introduce, present, and immerse the student in the topic of which he will do his project about. 

 

The assessment of those activities was informal and formative due the fact that its main goal is 

to give student a feedback that can be used to improve his learning. 

 

The blog, which is their term project, represents 15% of the final grade of the partial. The 

assessment is formal, summative and criterion based. The blog is graded with a rubric consisting in 

checking the following aspects.  

1. General information about the city. 

2. 5 photo shopped pictures of the previous trip. 

3. Itinerary. 

4. All the information is in English. 

5. Delivery on time. 

 

The oral presentation is their oral exam, which is 20% of their final grade. The assessment is 

formal, summative and criterion based. The oral expression is graded with a rubric including the 

following aspects. 

1. Accuracy. 

2. Fluency. 

https://valezuniluna20.wixsite.com/misitio/paris-2
https://03358509.wixsite.com/semestraleventms
https://donitas2300.wixsite.com/two-travelers
https://pau29martinez.wixsite.com/misitio-2
https://samacami011.wixsite.com/misitio
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3. Vocabulary. 

4. Pronunciation 

 

The assessment for both activities was formal, summative, which goal is to evaluate student 

learning at the end of an instructional unit  and criterion based, give the students the  feedback of their 

work is essential.  

 

The following charts show the students’ grades in the oral exam, they also contain some notes 

the teacher includes to remember the most important mistakes of the students during their 

performance. 
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 This chart shows the grades of the blogs. There are some notes in some of the cells in which 

students can know the reason of their grade. 
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2.05 Video 

The following video shows the explanation of the lesson plan, includes all the activities and 

students results, as well as the oral presentation of a  team. 

https://www.loom.com/share/c784aa577d5e401e8c4746d9bab5b5a0 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.loom.com/share/c784aa577d5e401e8c4746d9bab5b5a0
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3.0 EXPERIENCE REPORT 

 

OUTCOME OF THE ACTIVITIES 

 

 Even though all the situation we are living students were always willing to learn, work and do 

all the activities, which at the end, was reflected in the quality of the projects. Students were interested 

in every stage of the lesson plan. 

 

They were very enthusiastic and their final projects were well done, although the grammar 

focus was not correctly done in all the projects, but for me that is the least important, because the 

whole process was really meaningful for them. They expressed that felt very proud of their projects 

and they performed better in the speaking exam, the fluency and accuracy improved significantly, it 

might have been due they were talking about something they worked on for several lessons and was 

interesting for them. 

 

 The most significant outcomes were: 

 Students were motivated all the time. 

 They handed in assignments on time. 

 They were willing to listen the feedback of the activities. 

 They worked well in teams even if the work was remote. 

 They were very proud with their blogs. 

 The oral presentations were better than in previous partials. 

 The students improved their results in grammar exam.  

 Students expressed they enjoyed doing the activities and the final project. 
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4.0 CONCLUSION 

 

 The whole experience of the Specialization has been a real challenge since the beginning, 

mainly due the fact it was online, managing the time to read, and work along with all the rest of the 

activities I have to do was very difficult, but fortunately I managed to get to the end. 

  

 One of the most challenging issues I had to deal with were all the theories, methods and 

approaches that were completely new for me. It was a lot of information and few time to understand 

and investigate it.  But even if I didn´t know the names of the theories I was using them in my classes, 

so it was revealing to learn their names. 

   

Regarding the last lesson plan, fortunately for me, the term event planned to the level perfectly 

matched the last unit of the book, so the whole process was easy to do and natural because all the 

activities were taken from the book. The only thing I had to do, was changing the order of some 

activities to an order that was better from my point of view, and I also included some extra materials 

and presentations to complement the book. 

  

 The most difficult and time consuming part, as always, is assessing the students, and it was 

even more difficult due the situation we are currently living. I always try to motivate my students with 

positive phrases and it was very difficult to do in the same way thru a computer, but when grading the 

activities on teams I always tried to include motivational phrases. 

 

 I consider the task-based approach one of the most effective ones to assess students as they 

use the language in a more realistic way and they create meaningful products. We have worked with 

that approach for almost 2 years with very good results both in grades and in students’ performance. 

 

 This specialization motivates me to keep preparing myself, to become a better teacher and to 

be more aware of all the methods and approaches I use when planning my classes. It has definitely 

been difficult, but all the hard work is worth.  
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https://repository.stcloudstate.edu/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1037&context=engl_etds
https://repository.stcloudstate.edu/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1037&context=engl_etds
https://www.whatiselt.com/single-post/2018/01/19/What-is-Task-based-learning
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