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Introduction 
 

This project called “Taking and making room reservations” is focused on students who 

are studying the fourth semester of their career in tourism, which is taught at Cecyt 13, a high 

school from Instituto Politécnico Nacional.  

These students have two subjects related to English: English IV, in which they learn 

grammar structures, vocabulary, etc., and English for Tourism, in which they learn how to use 

the language for touristic issues. The Lesson Plan was designed for this subject.  

This project has four chapters. In chapter one, talks about the Teaching Philosophy and 

the theories in the teaching practice and all that was learnt during this specialty. 

Chapter number contains the Lesson Plan I developed, which was divided in four sections: 

1. Listening. To activate schemata and learn new vocabulary and which was developed 

during session 1.  

2. Reading. In which we take into consideration de cultural part during session 2. 

3. Writing. Here, students made a CLIL Project and present it during session 3 and 4. 

4. Speaking. Where students gather all their knowledge to present a final conversation. 

This last ability was settled through session 5 and 6. 

Also, the design of assessment tools is presented in this chapter, as well as the evidences 

obtained during the online classes and the rubric already evaluated. 

Chapter number three is a report of the results got during the implementation of this Lesson 

Plan. 

Finally, chapter number talks about the conclusion of all the work done during all the 

specialty.  
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Chapter 1: Philosophy and theory 

1.01 Teaching identity and philosophy 

This Project was carried out for students who are studying the fourth semester of 

tourism at Cecyt 13 “Ricardo Flores Magón from Instituto Politécnico Nacional, which is a High 

School and I have been teaching here since 2009. 

These students need to learn English for different purposes, that in this case is English 

for Tourism I and which aim is “to prepare the students to develop competencies in establishing 

and managing  conversations in English focused on customer service in hotels and 

restaurants”,  so it is oriented to the use of language. 

Teaching English for Specific Purposes involves a restricted use of this language for 

members of a discursive community who share a common professional field (Asher and 

Simpson, 1994). Alcaraz (2006) mentions that the teaching of this type of foreign language is 

not only based on restricted vocabulary, but also requires a different methodology because the 

teaching materials, the tasks and the motivation will be different. Other authors such as Dudley 

and St, John (1998) affirm: this type of English focuses on the appropriate language, skills, 

discourse and gender. In addition, the students have other needs and, for this reason, the 

proposed activities will be presented in a real and meaningful context for the students' 

profession because this is how it will allow them to reach the real content or aspect of the 

language that is intended to be taught. 

Now a days we have a lot of theories which explains the processes people use to learn a 

second language.   

One of the authors who have had the greatest influence within the framework of the study 

of the Second Languages Acquisition, and whom I based my Lesson Plans on, is Stephen 

Krashen who developed his model in the following five hypotheses: 

1. He analysed the difference between “acquisition” and “learning”. 

2. The natural order hypothesis, which states that language structures are acquired in 

predictable order. 
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3. The monitor hypothesis that states that conscious learning plays a very limited role in 

the linguistic performance of the student because it can only be used as mummies or 

correct. 

4. The comprehensible input hypothesis, which stipulates that a language is acquired by 

understanding messages that are slightly above the current level of acquired 

competence, which is i + 1 (input +1). 

5. And finally, we have the emotional filter hypothesis that states that students who are 

motivated, self-confident and with low levels of anxiety obtain better results in language 

learning. 

I have seen this through my classes every day since I started planning my classes for this 

specialty. If my students are motivated and I make them feel comfortable and confident in class, 

they get much better results. I get this motivation by using Gaming techniques, technology, 

which is something they manage perfectly, using topic which are interesting for them and task-

based activities.  

I have been working since last semester with this last technique, I can see that my students 

really use the language when they have a task to develop. They do not memorize; they use 

what they have learnt no solve a problem. 

Fortunately, my subject which is English for Tourism, works perfectly with this kind of 

methods and techniques because they are studying something they love, which is tourism, and 

they apply what they have learnt in other subjects here. 

Other theories which I think are important for my teaching philosophy, are the ones stated 

by Vygotsky.  

According to Vygotsky (Cited in Shabani et al, 2010), "the zone of proximal development 

has a more direct value for the dynamics of intellectual evolution and for the success of 

instruction than the current level of its development". Vygotsky considers that development and 

learning are closely linked. And to define precisely the relationship between these two 

dimensions of the student, it is necessary to determine at least two levels of development: the 
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first corresponds to the current development, reached by the child alone, and the second to the 

potential development, reached by the child under the direction and adult help. 

The difference between these two levels of development is what Vygotsky (Cited in Shabani 

et al, 2010) called the "zone of proximal development", which constitutes a privileged place of 

mediation and transmission and internalization of the associated culture. In addition, it 

constitutes the place of development of higher mental functions (memory and voluntary 

attention, reasoning, metacognition), which arise in contact with the community within the 

framework of collaboration with other people and social experiences. Mediation, which is 

produced at the social level, should favour the development of the corresponding internalized 

function in the student. 

I have noticed that most of my students feel confident when they work in collaboration with 

other students. In this part, I can mention that the culture is something very important in my 

classes. Before studying this specialty, I didn’t like or didn’t pay much attention to culture, I 

thought it was not important. However, reading Nazarenko, I understood how important culture 

for the learning process is.  

Nazarenko (2015), mentions that when teaching a foreign language, it is advisable not 

to force students to learn by heart any specific vocabulary but help them develop frames of 

studied notions, situations. etc., and pinpoint various correlations and cultural discrepancies 

between similar frames in both their native and the foreign language. That is why, in the Lesson 

Plan I developed I asked the students to search for information about holidays and develop 

their own digital material so everybody in the group can share and see the information and they 

were able to use this cultural information with the expression and structures we are learning to 

make a reservation and the do not memorize anything, they use their what they know.  

And in a subject where tourism is involved, culture is fundamental to be learnt and 

taught. It is important that students know how people live and act in different parts of the world 

so they can sell and offer services to each kind of person according to their need, likes, dislike 

and the way they live.  

Communicative skills are always implemented in discourse, for example, in the moment 

the students participate in class and when they practice a conversation. When working with 
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language material, its cultural component should be focused, and linguistic tasks should be 

complemented with culture-tasks based on the speech and behavioural models of native 

speakers (Nazarenko, 2015), so, as I said before, students will use the project to make 

reservations using that cultural point, which is holidays.  

At this point, I take into consideration my students’ learning styles. It is very important 

to identify how my students work and understand that not all of them learn in the same, that is 

the reason why I use different activities for each learning style. I learnt this through Kolb's 

learning theory (cited in McLeod, 2017), which sets out four distinct learning styles and explains 

that different people naturally prefer a different learning style. Various factors influence a 

person's preferred style.  For instance, social environment, educational experiences, or the 

basic cognitive structure of the person.  

David Kolb published his learning styles model in 1984 from which he developed his 

learning style inventory. 

 

1.02 Theory underlying your teaching practice and identity 

English for tourism, in addition to promoting the learning of a second language, is 

designed for practice in real and fictitious situations related to tourism in which they can help a 

tourist, a passenger, a guest or a diner. Therefore, the communicative dimension of tourism is 

broader due to its aspect oriented towards the clients who use its services. This aspect has its 

pedagogical implication in the importance of oral and written skills that must be taken into 

account in the process of acquiring tourist English. Within the tourism industry, professionals 

have to deal with clients by phone, face to face or in writing (Alonso, 2006). 

According to Mendez (2007), there are three main approaches proposed by various 

authors, which must be taken into account to teach this type of language, which are: 

• Language-focused learning. Where linguistic themes dominate programming. 

• Skills-centered approach, which provides students with the skills and strategies necessary to 

develop in a given situation. 
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• Learning-center approach, it is considered that it is necessary to learn the conceptual content 

but it is also considered the appropriate activities for learning the content. Other factors are 

also taken into account, such as: the student's motivation, interest and attitude to learn 

(Hutchinson and Waters, 1987). 

It is important that students work with materials and activities that they can associate 

with their knowledge of the world, thus achieving meaningful learning, which is “that which leads 

to the creation of knowledge structures through the substantive relationship between students’ 

new information and previews knowledge ”(Díaz-Barriga & Hernández, 2002, p. 39). In order 

for this learning to be achieved, the teacher creates a motivating educational environment for 

the student, thus new knowledge is linked to the student's previous experience. In other words, 

the teacher must introduce the new knowledge in a logical and orderly way, allowing 

association with one or more antecedents of the cognitive field of the student (Díaz-Barriga & 

Hernández, 1998). 

It is also transcendental that these materials refer to culture, since professionals in the 

sector have to deal daily with clients from different countries, and they require knowledge about 

their customs, needs and, as much as possible, about their countries of origin. As well as the 

own culture to transmit and inform tourists about the aspects of the country that they are curious 

about (Mendez, 2007). This will help students to be more analytical when comparing a different 

culture with their own, and also appreciate their own values such as: environmental protection, 

tolerance and coexistence (Castañeda 2012). 

According to the article “Encouraging Teenagers to Improve Speaking Skills through 

Games in a Colombian Public School”, which investigated the reasons why students do not 

speak English, it was reported that most of the participating students said that the ability of 

expression Oral is the most difficult to develop and they rarely use the language in class, so 

the reasons why they do not speak are: shyness, fear of being humiliated and lack of 

vocabulary. One of the assessment instruments that are most used to assess oral ability are: 

rubrics, since it is practical, useful and easy for teachers, and there is a certain relationship 

between what is taught and what is assessed (Pineda, 2014) .  

According to a study carried out by  Universidad Autonoma de Tlaxcala, two out of three 

students believe that it is easier to learn new vocabulary through ICT and the Internet. They 
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also think that learning grammar is more interesting with web tools than in class. Similarly, they 

prefer to memorize words using websites rather than lists on the board, but still many students 

considered themselves neutral and there is still some dependence on face-to-face learning. 

This study concludes that teachers require training in the use of ICTs as a resource to develop 

student learning skills, in addition to the combination of face-to-face classes; and with ICT it is 

a strategy to promote autonomous learning and at the same time it allows mediating the correct 

use of the language (Bonilla, Corona and Cuevas, 2017). 

Hymes proposed the concept of "communicative competence"  which  presents four 

dimensions:  

1. the degree in which something is formally possible (grammatical), 

2. the degree in which something is feasible, 

3. the degree in which something is appropriate 

4. the degree in which something occurs in reality. 

Therefore, we can see that concepts such as being appropriate or acceptable are part, as 

well as being grammatically correct, of communicative competence. Hymes states that 

competence is the general underlying knowledge and ability to use the language possessed by 

the speaker-listener. According to this author, speakers consider factors that interfere in 

communication when they use the language. Depending on different situations, speakers may 

use different records (Cenoz, 2004). 

This concept proposed by Hymes has great strength as an organizing tool in the social 

sciences and is frequently used in linguistics and psycholinguistics, especially concerning the 

acquisition of the first and second languages.  

Hyme’s model of communications that he purposes are the acronym for speaking: Setting 

and scene, Participant, Ends, Act sequence, Key, Instrumentalities, Norms, and Genre. 

According to Hymes and his model of communication and taking the previous listening 

presented, we have the following: 
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▪ Setting and scene.  A conversation among two people who are a couple, they are 

talking in a no formal situation at the reception of a hotel where they spent their last 

holidays. 

▪ Participants. Only a couple, one woman and one man. 

▪ Ends. To qualify the experience, they got in the hotel they stayed their last holidays. 

Agree and disagree about the service they had at the hotel and its restaurant. 

▪ Act sequence. They check out at the hotel, the receptionist gives them a form to qualify 

the service, they start talking about the receptionist, and they agree that the attention 

was good. They talk about the room and how it was. Afterward, they continue talking 

about breakfast agreeing that it was good quality including the service the staff offered 

them which they agreed was efficient.  Finally, they talk about the restaurant and the 

meals served there and they agreed it was not good for them, but the waiter was 

efficient. 

▪ Key. It is oral communication and they speak very confident, so they are a couple, they 

are respectful to each other's ideas and opinions. 

▪ Instrumentalities. They speak in an informal register. 

▪ Norms. The two people involved in the conversation can interrupt the other and say 

what they think.  

▪ Genre. It is just a conversation between two people, who are a couple, discussing and 

agreeing about the service they got at the hotel. 

These kind of texts are very important to my students because they can see how to use the 

language they have learned in their other course of English, the also remember and use the 

vocabulary they have acquired for four semesters and that they do not need to be so formal 

every time they speak.  

In this case, my students can learn conventions by creating their conversations and talking 

about the real situations they have experienced, for instance, when they have been on holiday. 

For students of tourism is really easy to establish communities of practice because they do 

practices at hotels and restaurants, so they can speak with natives of the language, and at the 

same time they can negotiate the meaning with them because they are not very advanced in 

using the language, but they can start learning more and more.  
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There are several theories that explain the complex processes that allow people to learn 

a second language. One of these theories is the behaviourism, in which, according to Skinner 

(1957), all learning takes place through a process of forming behaviour habits based on the 

stimulus - response - reinforcement mechanism. When a second language is learned, the 

stimulus is the language which the learner is exposed to; the answer is the student's production 

and the reinforcement can be presented in the form of approval or correction by the interlocutor 

(which can be an adult, a native speaker or a teacher), or success or failure in communication. 

For behaviourists, mastery of a foreign language consists on learning a set of new linguistic 

habits that may collide with the linguistic habits corresponding to the mother tongue, previously 

acquired. 

Another of the theories is Chomsky's cognitive, which was based on the postulates of 

generative grammar that strongly clashed with the behavioural perspective. Chomsky argued 

that the only explanation worthy of the efficiency with which children acquire the mother tongue 

is that children are born with an innate ability to learn the language, just as it comes to the world 

with the innate ability to learn. In other words, children have a special ability to discover the 

grammatical rules that govern language from the linguistic input which they are exposed to. 

This capacity was called a language acquisition device. These Chomsky theories, initially 

proposed to explain the acquisition of the mother tongue, were extended to second language 

learning by Krashen in his monitor model. 

One of the authors who have had the greatest influence within the framework of the study 

of the Second Languages Acquisition is Stephen Krashen who developed his model in the 

following five hypotheses: 

6. He analysed the difference between “acquisition” and “learning”, which are shown in 

the following table: 

Table 1. Differences between acquisition and learning 

ACQUISITION LEARNING 

It occurs in an unconscious and 

spontaneous way 

Conscious knowledge of rules 

It is associated with formal language 
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It occurs in a natural contact 

It focuses on the meaning and the form is 

acquired incidentally 

Produce fluent speech 

It focuses on the way 

It requires the effort of the apprentice 

Searching of linguistic forms 

Communication resources are accessed 

7. The natural order hypothesis, which states that language structures are acquired in 

predictable order. 

8. The monitor hypothesis that states that conscious learning plays a very limited role in 

the linguistic performance of the student because it can only be used as mummies or 

correct. 

9. The comprehensible input hypothesis, which stipulates that a language is acquired by 

understanding messages that are slightly above the current level of acquired 

competence, which is i + 1 (input +1). 

10. And finally, we have the emotional filter hypothesis that states that students who are 

motivated, self-confident and with low levels of anxiety obtain better results in language 

learning. 

 

Figure 1. Diagram of SLA theories 
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According to Vygotsky (1934/1990), "the zone of proximal development has a more 

direct value for the dynamics of intellectual evolution and for the success of instruction than the 

current level of its development" (p. 239). Vygotsky considers that development and learning 

are closely linked. And to define precisely the relationship between these two dimensions of 

the student, it is necessary to determine at least two levels of development: the first 

corresponds to the current development, reached by the child alone, and the second to the 

potential development, reached by the child under the direction and adult help. 

The difference between these two levels of development is what Vygotsky (1934/1985) 

called the "zone of proximal development", which constitutes a privileged place of mediation 

and transmission and internalization of the associated culture. In addition, it constitutes the 

place of development of higher mental functions (memory and voluntary attention, reasoning, 

metacognition), which arise in contact with the community within the framework of collaboration 

with other people and social experiences. Mediation, which is produced at the social level, 

should favour the development of the corresponding internalized function in the student. 

 

Figure 2. Zone of proximal development 

 

Independent 
learning

Zone of 
Proximal 

Development

Assisted 
learning



 17 

 Input is all the spoken and written forms of language to which students are exposed to; 

interaction, for example the book and the booklet used in class and the hangouts provided to 

the students, as well as the listening activities and videos used in class; intake is what my 

students learn that in this case, can be new vocabulary about holidays and taking room 

reservations;  output is  a way of practicing already existing knowledge, when our students can 

use linguistic structures, for example when they fill in an exercise, they make a speech, they 

make a role play; and finally we have interaction  when students have the opportunity to 

negotiate communications breakdowns and meaning, students must modify their input. 

As mentioned in the previous paragraph, these concepts are applied as follows: 

 

Figure 3. Concepts 

It is the first time my students start learning English for tourism and they have different 

reasons to study English and different kinds of motivation are observed in my classroom: 

All of them have instrumental motivation because they want to get a degree as technicians 

and finish high school. In this case, not all them are very successful in learning English even 

though is very important for their career. The reward they get is a grade every month: grades 

for speaking, listening, reading, vocabulary and writing. They are prized with stamps every time 

they participate in class. And I can say that it is a big motivation for them, they really love 

stamps. 

Most of them are observed to have integrative motivation because they really want to 

belong to the tourism industry, they want to be certificated, they want to travel and communicate 
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with people all around the world. These students are doing well in their classes, they are never 

absent, and I see they really enjoy staying in the classroom. Thus, the intrinsic motivation is 

observed here, too.  Some of these same students, love learning English, are taking 

extracurricular classes at the Language Centre (CELEX). In this case, I can say that these 

students are the best in the class, they do not struggle with learning the language and they get 

the best grades each period. 

 

1.02.01 Teaching methodologies and Approaches 

When teaching English, we need to know the difference between approach, method, 

and technique.  An approach, according to the BBC Teaching Knowledge database, is “a way 

of looking at teaching and learning. Underlying any language teaching approach is a theoretical 

view of what language is, and of how it can be learned. An approach gives rise to methods, the 

way of teaching something, which uses classroom activities or techniques to help learners learn 

(2019)”.  

Methods are the combination of techniques that are used and plasticized by the 

teachers in the classrooms in order to teach their students and approaches are the philosophies 

of teachers about language teaching that can be applied in the classrooms by using different 

techniques of language teaching (Asher and James, 1982 cited in Essays UK, 2018).  

And finally, techniques “are the actual moment-to-moment classroom steps that lead to 

a specified outcome. Every procedure is realized through a series of techniques. They could 

take the form of an exercise or just any activity that you must do to complete a task. For 

instance, when using videos” (Rhalmi, 2018). 

The teaching methodologies and approaches studied during this Module were:  

• The Grammar translation method,  

• the Direct Method,  

• the Audiolingual Method,  

• the Communicative Language Teaching approach, and  

• the Task-Based Language Teaching Approach.  
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In the following mind map, we can see a summary of each of these methods and 

approaches, highlighting the most important concepts of each one.  

 

 

Figure 4. Methods and approaches mind map 

The Grammar translation method has a purpose which is to help students read and 

understand foreign language literature (Larsen-Freeman, 2000). And, it was an easy and 

efficient way to learn grammar and vocabulary (Mart, 2013).  According to Hell, translation in 

the foreign language learning process promotes understanding. This method has been 

considered useful for students in second language acquisition because  it enriches students’ 

vocabulary, increases the number of figures of speech one can use, develops the ability of 

interpretation, and it makes students able to produce good texts through the imitation of the 

best writers, because translation forces us to notice these details as would escape the attention 

of a simple reader (Hell, 2009, p. 9).   
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However, The Grammar-Translation method has been criticized for not giving enough 

opportunity for students to get involved in the target language (Mart, 2013), but translation holds 

an important place in language learning, and, in order to let students realize difficulties in 

language learning, translation is a useful resource so that students can see the similarities and 

differences between L1 and L2, and they can understand the language system better (Stern, 

1992).  

I think that providing students accurate translation of an English word will help them 

understand quickly, and they can acquire the target language easily. Translation makes 

learning meaningful and better comprehension promotes foreign language proficiency, and in 

this way, students become active participants in the learning process. Also, the use of 

translation will contribute to the use of the target language effectively. The Grammar-

Translation method is useful because the learning process is clearer, thus accuracy will be 

acquired by students. 

The Direct Method was developed as a response to the Grammar Translation Method, 

and some of its characteristics are the use of the mother tongue is not permitted, lessons start 

with dialogues, actions and pictures are used to make meaning clear, grammar and target 

culture is learned inductively, the teacher must be a native speaker of the language or at least, 

nativelike proficiency speaker of the language (Celce-Murcia, 2001). I think that the weakness 

in  this method is its assumption that a second language can be learned in exactly the same 

way as a first, when in fact the conditions under which a second language is learned are very 

different, for instance, the age of the learner, their needs, their abilities, context, among others. 

Richards (cited in Castagnaro, 2006) states that ‘Audiolingualism was derived from 

research on learning associated with behaviourist psychology. Translated into a teaching 

method, this led to the Audiolingual Method, in which language learning was seen as a process 

of habit formation and in which target language patterns were presented for memorization and 

learning through dialogue and drills.’ 

Some characteristics of this method are drills used to teach structural patterns, set 

phrases are memorized with a focus on intonation, grammatical explanations are minimum, 

vocabulary is taught in context, audio-visual aids are used, the focus is on pronunciation and 

correct responses are positively reinforced immediately (Taylor, 2014).  
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The Communicative Approach in language teaching is based on the idea that learning 

a language successfully comes through having to communicate real meaning. When learners 

are involved in real communication, their natural strategies for language acquisition will be 

used, and this will allow them to learn to use the language. Communicative language teaching 

sets as its goal the teaching of communicative competence. 

This approach sets as its goal the teaching of communicative competence which 

includes  the following aspects of language: to know how to use language for a range of 

different purposes and functions,  how to vary our use of language according to the setting and 

the participants,  how to produce and understand different types of texts  how to maintain 

communication despite having limitations in one’s language knowledge  (Richards, 2006). 

Richards (2006) also states that our understanding of the processes of second 

language learning has changed in the last 30 years and the communicative approach is partly 

a response to these changes in understanding. Earlier views of language learning focused 

primarily on the mastery of grammatical competence and as a process of mechanical habit 

formation. Good habits are formed by having students produce correct sentences and not 

through making mistakes. Errors were to be avoided through controlled opportunities for 

production. By memorizing dialogs and performing drills, the chances of making mistakes were 

minimized. The teacher was the person who controlled learning.  

But, in recent years, language learning has been viewed from a very different 

perspective: there is an interaction between the learner and users of the language, there is also 

a collaborative creation of meaning. Students create meaningful and purposeful interaction 

through language and negotiation of meaning as the learner and his or her interlocutor arrive 

at understanding. There is feedback, students pay attention to the language one hears (the 

input) and try to incorporate new forms into one’s developing communicative competence and 

they try and experiment with different ways of saying things. 

In the case of my classroom, as I said before, I teach English for tourism and my 

students have a lot of input to learn from, since textbooks to authentic material as webpages 

related to tourism, and they have to communicate to offer a service to customers from different 

areas such as hotels, restaurants, airports, travel agencies, etc. They also must know how to 

solve problems and give solutions to customers. 
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And finally, we have the Tasked Based Approach which offers an alternative for 

language teachers. In a task-based lesson, the teacher doesn't pre-determine what language 

will be studied, the lesson is based around the completion of a central task and the language 

studied is determined by what happens as the students complete it. The lesson follows certain 

stages which are pre-task, task, planning, report, analysis and practice. 

In order to understand Task-Based Learning, we need to define what a task is. 

According to Willis (2007), tasks can be real-life situations or have a pedagogical purpose and 

should  provide opportunities for students to exchange information with a focus on meaning, 

not a specific form or structure; have a clear purpose: learners should know the outcome they 

are expected to produce when they finish performing the task. The outcome may vary; result 

in an outcome that can be shared with more people and relate to real-world activities. 

According to the British Council, it has 6 phases which are: pre-task, task, planning, 

report, analysis, and practice. 

In the pre-task, the teacher introduces the topic and gives the students clear instructions 

on what they will have to do at the task stage and may help the students to recall some 

language that may be useful for the task. 

The second phase, the task, students complete a task in groups using the language 

resources and the teacher monitors and helps them 

In the planning stage, students prepare a short oral or written report to tell the class 

what happened during their task. They then practice what they are going to say in their groups.  

Students then report back to the class orally or read the written report they prepared in 

the previous stage. this is the fourth phase: report 

Then we have the analysis phase in which the teacher highlights relevant parts from the 

text and can also highlight the language that the students used during the report phase for 

analysis. 

Finally, in the practice phase, the teacher selects language areas to practice based 

upon the needs of the students and what emerged from the task and report phases. The 
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students then do practice activities to increase their confidence and make a note of useful 

language. 

Other authors only mention three phases of this process which are pre-task, task and 

post-task. 

My students like working with projects and I try to plan some during the semester. These 

projects are very short because we have to fulfil a program and it is very complicated to do it. 

In English for tourism, I have made videos and long role-plays. My students also have made 

short speeches and presentations in which they talk about different topics related to tourism. 

They have created picture dictionaries using technology and it was project we developed during 

all the semester. 

This is a good approach to work with; however, the times and the programs are against 

us.  

In my opinion, I can say that there are some links between some methodologies. For 

me, it is very important that my students learn grammar, that is why part of the Grammar 

Translation Method was used and then, the structures learned to make a project were used. 

Here, a link between methods can be stablished: the tasked-based and the grammar-

translation method. A link between the Grammar Translation Method and the Communicative 

Approach can be made because as it was mentioned before, students need to learn grammar, 

so they are able to communicate. I am convinced of this because  I teach English for Tourism, 

and the goal of this subject is to communicate but I have seen that if my students do not have 

basic structures of grammar, they are not able to speak in English. 

 

1.02.02 Kolb’s model of Experiential Learning  

David Kolb published his learning styles model in 1984 from which he developed his 

learning style inventory. 

Kolb's experiential learning theory works on two levels: a four-stage cycle of learning 

and four separate learning styles.  Much of Kolb’s theory is concerned with the learner’s internal 

cognitive processes (McLeod, 2017). 
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Kolb's experiential learning style theory is represented by a four-stage learning cycle in 

which the learner 'touches all the bases'. These stages are concrete experience, reflective 

observation, abstract conceptualization, and active experimentation.  

  

 

Figure 5. Kolb's diagram 

  

In the concrete experience phase a new experience or situation is encountered, or a 

reinterpretation of existing experience.  

The Reflective Observation of the New Experience is any inconsistencies between 

experience and understanding. 

 In the Abstract Conceptualization stage, the reflection gives rise to a new idea or a 

modification of an existing abstract concept. in other words, the person has learned from their 

experience. 

And finally, in Active Experimentation, the learner applies their ideas to the world around 

them to see what happens. 

Concrete 
experience

Refelctive 
observation

Abstract 
Conceptualization 

Active 
Experimentation
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Kolb (1974) views learning as an integrated process with each stage being mutually 

supportive of and feeding into the next. It is possible to enter the cycle at any stage and follow 

it through its logical sequence (McLeod, 2017). 

Kolb's learning theory (cited in McLeod, 2017) sets out four distinct learning styles and 

explains that different people naturally prefer a different learning style. Various factors influence 

a person's preferred style.  For instance, social environment, educational experiences, or the 

basic cognitive structure of the person.  

These learning styles are diverging, assimilating, converging and accommodating. 

The diverging people are able to look at things from different perspectives. They are 

sensitive. They prefer to watch rather than do, tending to gather information and use 

imagination to solve problems. They are best at viewing concrete situations from several 

different viewpoints. 

Assimilating learners prefer involving a concise, logical approach. Ideas and concepts 

are more important than people. These people require good clear explanation rather than a 

practical opportunity, they are also less focused on people and more interested in ideas and 

abstract concepts.  People with this style are more attracted to logically sound theories than 

approaches based on practical value. 

People with a converging learning style can solve problems, they prefer technical tasks, 

and are less concerned with people and interpersonal aspects. 

And finally, the Accommodating learning style relies on intuition rather than logic. These 

people use other people's analysis and prefer to take a practical, experiential approach. They 

are attracted to new challenges and experiences, and to carrying out plans (McLeod, 2017). 

I think I have never used this approach in my class, this is new for me, but I try to make 

my classes so all the learning styles that my students have, are integrated and everybody can 

work in class.  
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1.02.03 Roles 

First of all, it is important to know what a role is. A role can be defined as the set of 

actions that are expected or anticipated for a certain setting or task. 

We as teachers play a lot of roles inside and outside the classroom. In the last unit, we 

checked some roles and I identified myself with several of them, for example, curriculum 

developer: some years ago, I participated to create the new program for English for the IPN, 

we worked for more than a year to create them. However, because of the strike in 2014 these 

plans were never applied. Another role that I have played is the “material developer” because 

I do not like working only with the book, so I create new material, I look for material in the 

internet and I use them. I make my students create their own material and we use it in class.  

This semester I was a counsellor of my students. In this case, I have to look after them, 

solve certain kinds of academic and personal problems they face in the school and sometimes 

outside the school. This has been a very difficult semester for me and my students, I have 

faced problems such as bad grades, bad behaviour, problems with teacher and a pandemic. I 

have to write report weekly so the people in charge of the tutors make plans to attend these 

problems. I also have to organise meeting with my students’ parents and inform them their 

grades and problems they have. 

I am part of a team, so the role of a team member is part of my teaching experience. I 

have one more partner for English for Tourism and we have to agree on how to evaluate, which 

book to use, what to teach, what kinds of exams students are going to take, etc. 

I am also a researcher due to I am doing my master’s degree and my thesis is based 

on research I am doing with my students who were in the fifth semester. I am creating Lesson 

Plans whose aim is to make my students speak and make them interested in English for 

tourism. Thus, they think it is not an important subject. 

And finally, I play de role of professional because I am studying this specialization, the 

master’s degree and I have been to Anupi Congresses twice where I have learned a lot of 

things. I always try to learn new things and apply them to my classroom.  
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My students play all the roles we saw during this specialization. I have noticed I have a 

few task-oriented students. They like learning English and they are very good at it. And I can 

see they do the same in the other subjects. I hope all my students were like this, but it is not 

the case. 

I have one phantom student in one of my groups. This girl is excellent in English, but I 

had not noticed that until the day I told them their grades. She is very quiet, she does not 

participate in class, but she got excellent marks and when she had to present her speaking 

exam, she did it wonderfully.  

This semester I have a lot of social students in my classroom. They cannot stop talking 

with other students, and sometimes they do not talk about what we are learning. It is a huge 

problem because they do not pay attention and I must explain three or four times the 

instructions.  

I also have a lot of dependent students. These students always ask their partner what 

they must do, how to do it and never work alone. They also ask me questions and ask for extra 

classes so they can understand better. 

We have to consider these roles our students play so we can plan our classes in a better 

way, and we involve all of them. 
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Chapter 2: Methodology and practice 

2.01 Lesson Plan 
 

In this chapter, the Lesson Plan which was implemented is presented. The four skills 

were taken into consideration for the development of the students’ abilities. 

Listening is a difficult skill for teachers to teach because when students listen to 

authentic language, there are so many unfamiliar words for them and also, these words are 

spoken quickly. They say is the most challenging of all skills in English. 

I can say that in my classroom I have the three kinds of listeners: Active listeners are 

the ones who have studied English before and know more about this topic or the ones who 

loves learning English. Most of them are passive listeners, I have noticed that because they 

have the correct answers, but they do not like to participate or share the information. And, there 

are impatient listeners, which are the ones who do not like learning English, or their English 

level is below the other’s. 

For this reason, the listening activities we have in English for tourism are short and with 

interesting topics about tourism.  

According to Kolker (2008), we have some theories that are important related to 

listening. The ones that I use the most are Input Hypothesis and the Conversation Theory 

because I need my students to speak, and they have to notice the importance of second 

language listening since it is not possible to fully participate in a conversation and take 

advantage of conversational feedback without understanding what your classmate is saying 

(Kolker, 2008). 

They are filling a registration form in a hotel, so they are using the bottom -up processing 

due to the fact they are decoding”, that is, constructing a message from sounds, words, and 

phrases. 

Fortunately, nowadays we have access to the internet, and we can find authentic 

material which can help our students face these problems and get used to different intonation, 

speed, etc. 
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There are several models for reading, one that I want to mention is the interactive model. 

This model, according to Goodman (1981) is the one which has text as input and the output is 

the meaning got by the reader by interacting with the text selecting the necessary cues from 

the text. 

There is a concept that is very important to mention, which is, schema. Schema is 

knowledge about the topic that students have acquired through several experiences and are 

activated when they are reading and help them connect previous experiences to the content of 

the text.  

Taking into consideration this, the activities I designed include the three types of 

schema: content, because the students know little about tourism when they have travelled and 

they have studied English and they have the knowledge to communicate in this language, so 

the linguistic schema is here, too. And in the formal schema because they will read articles, 

and they know what an article is. 

I based this Lesson Plan on the whole-language approach which seeks to incorporate 

listening, reading, speaking, and writing. In this case, I am going to teach these skills through 

a content area, which is tourism. I took some ideas and techniques that I thought were useful. 

These strategies are the ones used by the Cognitive Academic Language Learning Approach 

(CALLA) (Gu, 2018): 

1. Elaboration. Here, students activate their knowledge about a topic, in this case, 

vocabulary before reading, presentation of present simple and continuous and verb 

patterns. Also, I asked about holidays and other occasions when travelling.  

2. Planning. In here, the students are going to find specific information from the text and 

then give their opinions after reading the whole text again. 

3. Monitoring skills. I will monitor the class asking them what they have understood by 

asking questions and making them aware of this.  

4. Self-evaluation. This will be achieved as a group so everybody knows if they are correct 

or not and discuss any doubts they can have. 

Other strategies I used were:  
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• Use efficient silent reading techniques for improving fluency, because they are a big 

class and they are not beginners. The text is not difficult, so they can do it silently. 

Besides, they will be able to ask any question of vocabulary when everybody has 

finished, but I will tell them to understand the words they do not know by context.  

• Skimming (for main ideas): First, I will ask students to answer an exercise of True or 

False with their opinion. Then, they will read the text fast to find out if their answers are 

correct. 

• Scanning (for specific information): There is an exercise that asks students for specific 

information, so it is a good strategy to find that information. 

• Using inference and guessing, I will encourage students to take risks when they do not 

understand by telling them to guess the meaning of words or expressions. And, because 

they have activated schema before reading, it will help them in trying to guess 

intelligently. 

And finally, they wrote a short timeline about Mexico. 

For writing, students made a short report to show the holidays we celebrate in Mexico or in 

an English-speaking country. This project is got from the page of Helbling (https://www.helbling-

ezone.com/), and, they worked in teams, so they could work collaboratively and when they 

present their project, was easier and faster. 

The teaching strategies I used in this part of the Lesson Plan were: 

• Intensive or controlled. There are exercises where students complete a text using verb 

patterns or prepositions of time, in this way students are guided to use the topic, then, 

they will have to write their own sentences but using the vocabulary seen in class. I 

started this since session number 1 with the listening and writing activities.  The same 

happen when students have to complete some extracts with words from a listening 

activity. Also, when they are answering the exercises in the reading.  

• Self-writing. They will write notes in their notebook about the topics and when they 

create the timeline. 

• Real writing. In this, we can find three types of writing (Brown,2007) but I will use only 

one: 

https://www.helbling-ezone.com/
https://www.helbling-ezone.com/
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o Vocational/technical: because they are going to write a short report about 

holiday in Mexico or an English-speaking country. And a Power Point 

presentation to show their results.  

All these activities were sent to Google Classroom, so all the students had the 

opportunity to see the projects. 

I was working with the speaking during all the semester and in this part of the semester 

with this Lesson Plan. And with all the activities, finally students had to create a conversation 

about a reservation between a receptionist and a customer and this reservation has to be the 

done with the information from the projects in Classroom about holiday destinations and all the 

vocabulary and functions seen during these sessions. And finally students present that 

conversation to the group.  

Also, some manipulative activities were used in this Lesson Plan, such as reading aloud 

and some choral repetition for new words. 

The ICTs that students used, among others, were: 

1. Google Classroom 

2. Google Meet 

3. Google Hangouts 

4. Google Docs 

5. Office 

6. Computer 

7. Internet 

8. Android 

9. Windows  

10. Mobile Phone 
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Lesson Planning 

1. Lesson Plan identification cell. 

Author María del Carmen Meléndez Castro 

Educational stage High school students of tourism 

Title of your Lesson Plan Making room reservations in Holidays 

Learning Objective of the plan Get students to know how to make and take room reservations.  

Communicative skill considered  Reading, writing, speaking, listening. 

State of the following options Introduction of the topic/Recycling topic 

Functions Expression for taking and making room reservations.  

Intercultural aim: Holidays around the world.  

Main Grammar structure Present simple and prepositions of time 

Other Grammar structures Abbreviations, family members days of the week.  

Brief description of the plan Students will learn how to book a room during holidays.  

Hours of the plan implementation 6 

Number of sessions 6 

Contents required for the lesson  [Reading/audio/Video/Interactive/Other] Internet. 

Link of the content https://drive.google.com/open?id=1vSu8wGucNHeMN7cNjR8j1cNvjs26Oa5N  

EEAILE tutor online Gabriela Ruiz De La Rosa 

 

 

 

 

https://drive.google.com/open?id=1vSu8wGucNHeMN7cNjR8j1cNvjs26Oa5N
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2. Introduction to the lesson: 

Step of the lesson Teacher activities Students activities Session 
number 

Activation 
Before the lesson 

The teacher delivers some hangouts to the 
students to play a game about the members 
of the family, so students can remember the 
vocabulary that is going to be used in this 
lesson. (Appendix 1). 

Students try to solve the 
puzzle in pairs 
 
 
 

00 

 

3. Communicative skills development 

Listening 

Step of the 
lesson 

Teacher activities Students activities Materials 
Session 
number 

Evaluation 

Vocabulary 
introduction 

Starter 
 
 
 

Exercise 1 
 
 
 
 
 
 
 
 
 

Exercise 2 

The teacher asks the 
students to open 
their booklet and 
asks them to identify 
the types of room in 
the pictures.  
 
Teacher asks the 
students to read the 
sentences and plays 
the recording. 
 
Teacher checks the 
answers with the 
group. 
 

Students discuss 
and answer the 
exercise. 
 
 
 
 
Students listen to a 
phone call 
conversation and 
answer the questions 
 
Students participate 
to say the answers 
 
Students listen, 
complete and 

Booklet used 
in class – 
Appendix 2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The students: 

• Work 
collaboratively 

• Answer the 
exercises in 
their booklet 
and notebook 

• Give opinions 

• Work on time 

• Discuss 
Use the vocabulary 
correctly 
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Practice 
 
 
 
 
 
 
 
 
 
 
Language Study 

Exercise 3 
 
 
 
 
 
 
 
 

Exercise 4 

The teacher asks the 
students to listen the 
audio again and to 
complete a screen of 
Fidelio to make a 
reservation. 
 
Teacher feedback 
the activity. 
 
 
The teacher divides 
the students in pairs 
and asks them to 
read the script of the 
dialogue and 
practice the 
conversation. 
 
The teacher asks for 
some volunteers to 
say the conversation. 
 
The teacher presents 
some expressions to 
learn and some 
vocabulary to use. 
 
The teacher makes a 
review of the 
structure and use of 
the present simple 

compare answers 
with a partner 
 
 
 
 
 
 
 
 
In pairs, students 
read the script of the 
dialogue and 
practice the 
conversation. 
 
 
 
 
 
 
 
Students write 
questions and 
answers with 
information in the 
booklet. 
 
Students write their 
answers on the 
board. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The students’ 
sentences: 
 

• Correct use of 
grammar and 
spelling  

• Ideas 

• Length 

• Capitalizations 
and 
Punctuation 

• Content 
accuracy 

 
 
Students complete 
the exercises. 
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Listening 

Exercise 5 
 
 
 
 
 

Exercise 6 
 
 
 
 
 
 
 
 
Practice  
 
 
 
 
 
 

 
The teacher explains 
the use of 
prepositions of time 
in, on, at. 
 
 
Teacher plays the 
recording 
 
Teacher monitors 
and gives feedback 
as a group. 
 
The teacher presents 
more words to use 
do the students can 
memorize and 
practice them. 
 
 
 
 
The teacher cut up 
the cards an put the 
heading on the 
board. Then the 
teacher gives each 
student one card and 
they have to stick it 
under the correct 

 
 
Students answer 
some exercises. 
 
 
 
Students listen to a 
voicemail message 
and put it in the 
correct order. 
 
 
 
 
 
The students 
complete an email 
with some words. A 
volunteer read the 
email and the other 
students check their 
answers.  
 
 
 
Then, as a group, 
students check if all 
the words are correct 
and correct the 
wrong ones. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Cards – 
Appendix 3 

 
 
 
 
 
 
 
 
 
 
 
 
 
2 
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heading as quickly 
as they can.  

Reading 

Step of the 
lesson 

Teacher activities Students activities Materials 
Session 
number 

Evaluation 

Introduction 
Exercise 1 

 
 
 
 
 

Exercise 2 
 
 
 
 
 
 
 

Exercise 3  
 

 
 
 
 
 
Vocabulary 

Exercise 4 
 
 
 

Teacher reads out 
the questions about 
how much students 
know about 
Australia, so the 
students try to guess 
and write the 
answers on the 
board. 
 
Teacher asks 
students to read The 
history again and 
answer the 
questions. 
Teacher monitors 
and feedback the 
activity. 
 
Teacher asks 
students to answer 
the exercise 3 to find 
place in Australia. 
 
Teacher monitors  
 
 

Students try to 
answer the 
questions. 
 
Students read the 
text to check their 
answers.  
 
 
 
Students read the 
text and answer the 
questions. 
 
 
Students read the 
text about The 
Geography and The 
sights in Australia 
and answer the 
exercise in pairs. 
 
 
 
 
 

Book Sure 
Pre-
intermediate – 
Appendix 4 

2 Students answer the 
exercises 
 
Students 
‘participation. 
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Teacher asks 
students to answer 
exercise 4. 
 
 
 
Teacher plays the 
audio so the 
students can check 
their answers.  
 
Teacher asks 
students to write a 
timeline about one 
place in México. 
 

Students match the 
Australian words with 
the English British 
words to check 
vocabulary. 
 
 
 
 
 
Students work in 
pairs and write the 
timeline in their 
notebooks. 

Writing 

Step of the 
lesson 

Teacher activities Students activities Materials 
Session 
number 

Evaluation 

Introduction  
 
 
 
 
 
 
 
 
 
 
 
 

Teacher asks the 
students about their 
favourite Holiday 
destinations and why 
like them. 
 
In the lab, the 
teacher asks the 
students to develop 
the following project 
in teams of 5 (taken 
from Helbling e-zone 
platform):  

Students answer the 
questions and 
discuss the culture, 
the places and the 
activities they can do 
in those destinations. 
 
 
 
 
 
 
 

Computer 
Internet 
connection 
 

3 
 
 
 
 
 
 
 
 
 
 
 
 

Teamwork 
 
Presentation 
 
Report  
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Presentation of 
the project 
 
 
 
 
 
 
 
 
 
 
 
Project 
development 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Write a project about 
the sort of holidays 
and destinations that 
are popular in your 
country or in other 
English-speaking 
countries. Find out 
about places people 
like to go. Research 
facts on the net and 
look at surveys. Use 
the ideas and 
questions below as a 
guide. 
 
•Popular holiday 
destinations 
Which towns are 
popular holiday 
destinations in your 
country or in the 
country you chose? 
Which resorts are 
popular? Which are 
the most popular 
holiday destinations? 
Why do people like 
these places? What 
is special about 
them? What 
celebrations do they 

 
Students work in 
teams and do their 
research 
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Presentation of 
the project 
 
 

have? Look at 
Tourist Board 
brochures and 
publicity about your 
country or the one 
you chose. How is it 
shown? 
 
•What do people look 
for in a holiday 
destination? 
 
•What do people do 
on holiday? 
 
•Where do people 
usually stay? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
With the information 
they found, students 
must write a short 
report and prepare a 
Power Point 
Presentation, which 
they show their 
findings and they are 
going to present that 
the following class. 
 
Students upload their 
report and 
presentation to 
Google Classroom, 
so everybody in the 
class can see it. 
 
Students present 
their presentation to 
the group. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 
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Teacher gives 
feedback 

 
 
 
 
 

Speaking 

Step of the 
lesson 

Teacher activities Students activities Materials 
Session 
number 

Evaluation 

Introduction 
Vocabulary 

practice 
 
 
 
Preparation 
 
 
 
 
 
 
 
 
 
 
 
Development 
 
 
 
 
 

The students and the 
teacher play a 
Kahoot! In order to 
practice the holidays 
un different parts of 
the world.   
 
The teacher asks 
students to prepare a 
conversation 
between a 
receptionist and a 
customer and this 
reservation has to be 
the done with the 
information from the 
projects in 
Classroom about 
holiday destinations. 
 
The teacher monitors 
and answers any 
questions and helps 

The students and the 
teacher play a 
Kahoot! In order to 
practice the holidays 
un different parts of 
the world.   
 
In pairs, students are 
going to prepare and 
write a conversation 
between a 
receptionist and a 
customer following 
the instructions 
provided by the book 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
Booklet – 
Appendix 2 

5 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The students: 

• Work 
collaboratively 

• Answer the 
exercises in 
their book and 
notebook 

• Give opinions 

• Work on time 

• Discuss 

• Use the 
vocabulary 
correctly 

• Work in teams 

• Correct 
pronunciation 

 
Rubric – appendix 5 
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Presentation 
 
 

students with the 
conversations. 
 
 
Teacher gives 
feedback 

 
Students present 
their conversation to 
the class. 

6 

 

4. Intercultural component.  

In the reading and writing activities the teacher introduces the intercultural aspect when students talk about Australia 

and holidays in Mexico or around the word in English speaking countries. 

 

5. Evaluation     

The objective will be evaluated through a series of activities which will help students improve their four skill and the 

linguistic, grammatical, and intercultural competences.  

 

6. Conclusion     

Students will have learnt how to take and make a reservation in a hotel taking into consideration the tourists’ needs, 

likes and cultural background for their holidays. 

 

7. Follow up activities    

Student will watch some videos in Helbling e-zone about cultural aspects such as: eating habits, education, etc in 

different countries. 
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2.02 Tools to assess the progress of students. 
 

During all this course two kinds of evaluations was considered: formative and 

summative assessment.  

Formative assessment is usually ongoing and informal and provides teachers with 

information related to their students’ progress. in this type of assessment, the teacher has to 

make  decisions as the students move on; also the teacher can  analyse the strengths and 

weaknesses of students. It is also a self-reflective process which provides feedback for the 

teacher and the students in order to improve the learning process. One of its aims is to seek 

knowledge and understanding rather than scores (Brown, 2004). 

Summative assessment is an evaluation at the end of a period of time that helps 

teachers determine the students´ progress in their process of language acquisition. It  also 

includes gathering and interpreting evidence of student learning at a particular moment in time, 

and it also tests overall ability. In our case, the summative evaluation occurs every six weeks, 

and the results obtained through eighteen weeks will provide the final grade (O’Malley, et al, 

1996). 

Assessment in this school and classes is a continuous process. There are two types of 

methods that are used: the scoring method and scoring rubrics. 

The scoring method is useful to observe the criteria by which students' responses and 

procedures are evaluated. As students are learning a language, the activities used were linked 

to the evaluation and promote the use of the language itself involve interaction and authenticity. 

Scoring rubrics are a very useful format for the evaluation process. These rubrics  

provide an adequate framework for using the scoring method, as they contain the criteria that 

are being used to assess, and the guidelines on how to score. This is why it is important for 

students to have a rubric before they start working, so they know what will be evaluated. Also, 

these tools must be related to the skills and tasks that are going to be assessed. 

Writing requires a long process where drafting is essential and is expected to fulfil a 

more systematic and accurate process with the purpose of conveying meaning to certain 

http://eeaile.upnvirtual.edu.mx/pluginfile.php/4734/mod_scorm/content/6/1/start.html?width=792&height=536
http://eeaile.upnvirtual.edu.mx/pluginfile.php/4734/mod_scorm/content/6/1/start.html?width=792&height=536
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audiences. The writer has more time to analyse his/her ideas and do the necessary changes. 

Language knowledge and strategic competence,  function as a basis to design both holistic 

and analytic rubrics. 

To evaluate the writing skill, analytic rubrics were used because they focused on specific 

aspects of writing domain: organization, mechanics and composition.  

O’Malley and Valdez Pierce (1996) highlight that some easy ways for eliciting speech 

are picture-cued descriptions or stories, radio broadcasts, video clips, information-gap 

activities, improvisations, oral reports, and debates. That is why, in the Lesson Plan some 

information-gap activities, pictures descriptions an stories and information-gap were used 

during the formative assessment of speaking.  

For this reason, a rubric with a clear criteria to assess the speaking skill is   relevant to 

help  the teacher and students to be evaluated with their final conversation about taking 

reservations. Speaking is a spontaneous productive skill in which there is no time to correct 

mistakes; although, it has the advantage to use meta-linguistic aspects during the performing 

speech.   

The tools created to evaluate writing and speaking are shown below. There is an extra 

rubric which will help students only to notice their development in the speaking skill, but it is 

merely formative. 
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Cecyt 13 “Ricardo Flores Magón” 

Rubric - Written Report About Holidays      

English for tourism I 
             

Group: _______________ 

 

Students’ names: 
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________ 

                                                                               Total points: ______ / 28  

  
Poor 

1 pts 

Fair 

2 pts 

Good 

3 pts 

Excellent 

4 pts 
 

Spelling 

  

Contains no evidence 

of words spelled 

correctly with regular 

short vowel patterns 

and most common 

long vowel words. 

Contains little evidence 

of words spelled 

correctly with regular 

short vowel patterns 

and most common long 

vowel words. 

Contains some evidence 

of words spelled 

correctly with regular 

short vowel patterns and 

most common long 

vowel words. 

Contains evidence of 

words spelled 

correctly with regular 

short vowel patterns 

and most common 

long vowel words. 

 

Legibility & 

Spacing 

  

Contains no legible 

writing or use of 

spacing between 

letters, words and 

sentences 

appropriately. 

Contains little legible 

writing and use of 

spacing between 

letters, words and 

sentences 

appropriately. 

Contains some legible 

writing and use of 

spacing between letters, 

words and sentences 

appropriately. 

Contains legible 

writing and use of 

spacing between 

letters, words and 

sentences 

appropriately. 

 

Grammar 

  

Poor use of grammar. 

Meaning is often 

unclear. Many errors. 

Adequate use of 

grammar. Meaning is 

sometimes unclear. 

Some errors still 

present. 

Good use of grammar. 

Meaning is mostly 

clearly conveyed. A few 

errors still present. 

Excellent use of 

grammar. Meaning is 

crystal clear. Very 

few errors present. 

 

Organization 

  

Poor organization of 

ideas. No paragraphs 

and sentence marker 

errors. 

Little organization of 

ideas. Paragraphs and 

sentence markers were 

used, but with some 

errors. 

Good organization of 

ideas. Good use of 

paragraphs and sentence 

markers. 

. 

Excellent 

organization of ideas. 

Excellent use of 

paragraphs and 

sentence markers. 

 

Content & 

Development 
  

Content is incomplete. 

Major points are not 

clear and /or 

persuasive. 

Content is not 

comprehensive and /or 

persuasive. 

Major points are 

addressed, but not well 

supported. 

Content is 

comprehensive, 

accurate, and 

persuasive. 

Major points are stated 

clearly and are well 

supported. 

Research is adequate, 

timely and addresses 

course concepts. 

Information is 

creative, clear and 

concise. 

Information added 

above what was 

taught in class or 

required for 

assignment. 
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Content and purpose of 

the writing are clear. 

Organization 

& Structure 

  

Organization and 

structure detract from 

the message of the 

writer. 

Paragraphs are 

disjointed and lack 

transition of thoughts. 

Structure of the paper is 

not easy to follow. 

Paragraph transitions 

need improvement. 

Structure of the paper is 

somewhat clear and 

easy to follow. 

Paragraph transitions 

are present and logical 

but need a few 

adjustments to maintain 

the flow of thought 

throughout the paper. 

Structure of the paper 

is clear and easy to 

follow. 

Paragraph transitions 

are present and logical 

and maintain the flow 

of thought throughout 

the paper. 

 

Task 

Completion 

  

Information was either 

missing, not needed or 

off task. 

Task was completed, 

but could be better. 

Some information is 

needed and some was 

on-task. 

Task was completed 

well. Most of the 

information was needed 

and on-task. 

Task was completed 

very well. All of the 

information was 

needed and on-task. 

 

 
Comments: 
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Cecyt 13 “Ricardo Flores Magón” 

Rubric - Presentation – Formative Assessment 

English for tourism I 

Group: _______________ 

Students’ names: 
___________________________________________________________________________________________
___________________________________________________________________________________________
___________________________________________________________________________________________ 

 

  

  Above Level  Solidly At Level  Somewhat At Level  
Below Level/Out 

of Range  

 

Content 
  

 The presentation 

includes all 

information relevant 

to the topic in an 

organized fashion. 

Paper includes most 

relevant information; 

information is 

organized. 

Does not have all of the 

relevant information of 

the paper. Information is 

disorganized. 

The paper is lacking 

in elements required. 

There are many gaps 

in information 

presented. 

 

Work 

quality/Group 

Participation 

  

The work done 

exceeds all 

expectations. The 

effort put into this 

task is the best it can 

be by the learner. 

Work is done with 

good effort that shows 

the capability of the 

learner. It is evident 

that time was put into 

this project. 

Work is done with fair 

effort, but the quality is 

not what the learner is 

capable of. It is evident 

that the work was rushed 

or not given appropriate 

time and attention. 

 Work is done with 

little effort, shows 

lack of quality, and 

may be incomplete. It 

is evident little time 

was spent on the final 

product. 

 

Visual Aid 

  

The visual aid has an 

element of creativity 

and style. 

Information is 

presented in a clear 

manner with full 

understanding of the 

subject. 

The visual aid is clear 

and logical and 

contains facts with 

very few mistakes. 

Information is clear 

with fair 

understanding of the 

subject. 

The visual aid shows 

some understanding of the 

subject matter, but 

contains errors. It lacks 

style, neatness and clarity. 

The visual aid does 

not reveal a clear 

understanding of the 

subject matter and 

there are many errors. 

It lacks neatness and 

clarity. 

 

Presentation 

  

 The student is well-

prepared, presents the 

information clearly, 

and displays a 

complete 

understanding of the 

information. 

 

Few or no errors in 

conventions 

  The student presents 

the information 

clearly and displays a 

reasonable 

understanding of their 

information. 

 

Minimal errors - 

errors do not impact 

communication 

The information presented 

is not clearly displayed 

consistently throughout 

the project. 

 

Errors have a minimal 

impact on communication 

Not enough 

preparation was done 

for the presentation of 

the information. It 

therefore lacks the 

expected elements. 

 

Many errors that may 

interfere with 

communication 

 

 
Comments: 
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Cecyt 13 “Ricardo Flores Magón” 

Rubric - Conversation 

English for tourism I 
 

Student’s name: ___________________________________________________ Group: _______________ 

 

                                                        Total points: ________ /28 

  
Poor 

1 pts 

Fair 

2 pts 

Good 

3 pts 

Excellent 

4 pts 
 

Pronunciation 

  

Mispronounces most 

words. Responses are 

difficult to understand. 

Many 

pronunciation 

mistakes that often 

interfere with 

understanding the 

message. 

Occasionally self-

corrects. 

Some 

pronunciation 

mistakes that 

occassionally 

interfere with 

understanding the 

message. Hears and 

self-corrects most 

mispronunciations. 

Few pronunciation 

mistakes. Occasional 

mispronunciations do 

not interfere with 

understanding the 

message. Hears and 

self-corrects 

mispronunciations. 

 

Grammar 

  

Limited use of basic 

grammar concepts. 

Frequent errors 

impede understanding 

of message. 

Fair use of basic 

grammar concepts 

at or below 

appropriate level. 

Uses simple 

sentences. Errors 

affect 

understanding of 

message. 

Good use of 

grammar concepts 

appropriate to 

level. Less 

evidence of 

complex patterns 

and idioms. Errors 

are not serious and 

do not impede 

comprehension. 

Excellent use of 

grammar concepts 

appropriate to level. 

Some evidence of 

difficult, complex 

patterns and idioms. 

Makes infrequent 

errors. 

 

Fluency/Comfort 
  

Speech is very slow 

and very halting. 

Difficult for a listener 

to perceive continuity 

in utterances and 

speaker may not be 

able to continue. 

Speech is slow and 

often hesitant and 

jerky. Sentences 

may be left 

uncompleted, but 

speaker is able to 

continue, however 

haltingly. 

Speech is mostly 

smooth but with 

some hesitation and 

unevenness caused 

primarily by 

rephrasing and 

groping for words. 

Speech is smooth and 

at a fairly natural 

speed. 

 

Vocabulary 

Usage 

  

Limited variety of 

vocabulary and 

frequent errors in word 

choice impede 

comprehension. 

Little variety of 

vocabulary. Some 

distinctly non-

native expressions 

or errors in word 

choice may impede 

comprehension. No 

evidence of 

idiomatic 

expressions. 

Some variety of 

vocabulary, 

including specific 

vocabulary from 

the unit/class. 

Some expressions 

distinctly non-

native but 

understandable. 

Limited evidence 

Good command and 

variety of 

vocabulary. Uses 

specific vocabulary 

from the unit or class 

appropriately. Good 

command of 

idiomatic 

expressions. 
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of idiomatic 

expressions. 

Content 
  

The content was very 

weak and basic and do 

not use any cultural 

aspect. The examples 

and details were 

obvious and/or 

confusing. 

The content was not 

as strong or 

creative. The details 

and examples were 

general and do not 

use any cultural 

aspect. 

Students used the 

topic "making 

room reservations". 

The topic was fairly 

compelling and 

ambitious. Student 

illustrated it with 

some specific 

details and 

examples. The 

cultural aspect was 

used. 

The content was 

interesting and 

creative. The 

presenter used the 

topic "making room 

reservations" in a 

compelling, 

ambitious way as 

well as the cultural 

aspect. Student 

illustrated it with 

specific examples 

and details. The topic 

 

Comprehension 

  

Student had difficulty 

understanding the 

questions and topics 

that were being 

discussed. 

Student fairly 

grasped some of the 

questions and topics 

that were being 

discussed. 

Student was able to 

comprehend and 

respond to most of 

the questions and 

topics that were 

being discussed. 

Student was able to 

comprehend and 

respond to all of the 

questions and the 

topics that were being 

discussed with ease. 

 

Background 

knwoledge 

  

Student was lacking in 

background 

knowledge which 

hindered his/her 

responses to the 

questions regarding 

class materials. 

Student showed 

decent background 

knowledge of class 

material, making 

his/her responses 

incomplete. 

Student displayed 

well knowledge of 

class information 

and topics. 

Student presented 

excellent background 

knowledge from class 

topics and was able to 

add more information 

in their response. 

 

 
Comments: 
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2.03 Evidences  
 

For the introduction of the lesson, students complete a Family following some clues to 

do it and whose aim was to remember vocabulary about family members. That is the first 

evidence.  

 

 

Picture 1. Family Tree. Videoconference 
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Picture 2. Family Tree 
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In the part of the lesson where Listening was worked, the evidence was the exercise 

of the booklet answered: 

 

 

Picture 3. Booklet page 27 
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Picture 4. Booklet page 28 
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For the reading part in the Lesson Plan, students read about Australia and check the 

cultural aspect, so they worked with a pair of hangouts: 

 

 

Picture 5. Hangout - All about Australia 
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And they also wrote a timeline about Mexico. This is the result: 

 

 

Picture 6. Timeline 
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For the writing part, students did a Content and Language Integrated Learning (CLIL) 

and they delivered a written text and presented their results to the group through a PPT and 

Google Meet. 

 

Picture 7. CLIL 1 

 

Picture 8. CLIL 2 
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Picture 9. CLIL 3 
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And the Power Point presentation is this one: 

 

 

 

Picture 10. CLIL PPT Presentation 
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Picture 11. CLIL oral presentation 

Finally, the students presented the conversation between a guest and a receptionist to make and take 

a reservation. 

 

Picture 12. Final conversation 
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2.04 Assessment evidences 
 

As it was mentioned before, some of the activities were pure formative, but the activities 

that were evaluated with rubrics were the writing and the final conversation. Also the PPT 

presentation was evaluates with a rubric, but in a formative way. 

The rubrics that were used to assess the students were sent to the students before they 

start working so they could see what aspect were going to be evaluated.  

Using rubrics, have made the way of assessing easier for the teacher and for the 

students because students can improve their performance by knowing clearly what is expected 

of them, there is greater precision, reliability and objectivity when qualifying them.  

The rubrics I used,  made my students know what is most important to be assessed and 

it served as a guide in the process to complete the tasks: the conversation, the presentation 

and the writing and I could give immediate feedback. 

By using rubrics the students knew the maximum level of performance they could 

achieve and how to achieve it and also, these rubrics promoted critical thinking.  

Students could reflect on their performance and identify patterns, strengths, and 

weaknesses. 

Finally, these rubrics gave me important information about the success of my 

instruction.  
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Picture 13. Rubric for writing 
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Picture 14. Formative rubric 
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Picture 15. Rubric for the final conversation 

 

 

2.05 Video 

 

The Lesson Plan was designed to be implemented at school, however, due to the fact we are 

living a COVID-19 pandemic that was impossible. Nevertheless, I could do it through online 

sessions and the result are following in the video, whose link is: 

 

https://youtu.be/dodZG4nDnQ4 

 

https://youtu.be/dodZG4nDnQ4
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 Chapter 3: Experience Report  

The implementation of this Lesson Plan was at the end of the semester and at 

this stage, students have a wide range of vocabulary and grammar structures to 

develop the activities effectively.  

There were some changes, the sessions were taken online through Google Meet 

due to the pandemic we are living these days, and the activities  were adapted a little 

bit. 

Two of the skills, writing and speaking, were evaluated with a grade for the third 

period of evaluation.  

These are the outcomes for the implementation of this Lesson Plan: 

The games that were played during the session were very helpful for students 

to recall old vocabulary and practice new words. Games, are an effective strategy to 

learn a language because students feel confident and relax and it is something they 

like doing. 

The activities done to practice listening, were related to the topic: Taking room 

reservations, and students learnt through different exercises proposed by their booklet 

how to take reservations, prepositions of time and the use and structure of the present 

simple.  

The culture competence played an important role in this Lesson Plan, due to the 

fact students did not know anything about Australia, and they learnt something about 

this by reading some texts and answering comprehension exercises to check their 

understanding and by comparing Mexican culture to Australian culture by doing a time 

line. It was seen that students were interested in learning things about different cultures 

and about their own. 
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Doing a project in teams, as proposed in the Lesson Plan, made students be 

more respectful, be confident, learn significatively, work collaboratively, be more self-

sufficient and be more tolerant. The writing skill were evaluated with this project through 

a rubric. Writing was a skill which was practiced since the activities in module two, and 

these activities help students to do well in this assessment activity. Also, speaking was 

evaluated but in a formative way, so students could see their progress: they display a 

Power Presentation with the result of their research to the group, and, in this way, they 

practiced the speaking skill. 

Finally, the conversation they did using all what they had learnt during these six 

sessions showed me that they really were using the language: they used the 

vocabulary learnt, the structures practiced and the cultural aspect they researched in 

the project. They could gather all the information in a single conversation, which was a 

success. 

The use of the different materials during these sessions, such as the textbook, 

the booklet and hangouts made students not to feel bored and see different uses of  

the language.  
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Chapter 4: Conclusions 
 

Studying this specialty has made me realize that it is important that we, as teachers, 

are always updating ourselves in order to provide our students with meaningful education that 

responds to their needs and the needs of the world in which they live. Planning our classes 

considering our students’ needs, make  the teaching and learning process easier, and help 

students develop their skills adequately. 

The pandemic experienced in this period caused many details to be changed in the 

Lesson Plan, in which both teachers and students had to stop going to schools and take classes 

online and our way of teaching and learning changed. However, with the use of Information 

and Communication Technologies, taking classes remotely was easy and effective, because 

despite the distance, students and teachers were always connected through platforms such as 

Google Classroom and Google Meet. 

Learning from authors like Krashen and Kolb opened up my picture of all that I could 

achieve by using their methodologies and approaches, so these methodologies used in this 

Lesson Plan helped students get better use of the language, to effectively develop their four 

skills and to learn new vocabulary about the world of tourism. 

Culture, which we often forget to take into account, played a very important role in the 

development of students' abilities, since as tourism students they must be very close to the 

different cultures of the world and must understand that each one of these cultures are different 

from us and they deserve our respect and admiration, but that despite being different cultures, 

they also have characteristics similar to ours: festivities, history, places of interest, among 

others. 

This lesson was a success even though it was implemented by Google Meet and online. 

It is seen that both teacher and students can adapt themselves to the circumstance.  

The technology and all the gadgets and applications we have nowadays are a very 

useful tool these days, without them, these activities couldn’t be done. Fortunately, the most of 

students can access to the internet and to a computer, which make learning easier.  
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Using the formative and summative assessment was a good idea to evaluate students, 

because they could see their mistakes and have control of their learning process when working 

in class or at home.  

Using rubrics was a good idea because the evaluation is clearer and more objective. It 

is very important for students to know what will be evaluated so they can be ready in the 

moment they present their projects. 

Implementing this lesson plan, made my teaching process more satisfactory because I 

saw my students really enjoyed the classes and felt more confident with all the tools that were 

provided and they really reached the objective: use the language in the tourism industry. 
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Appendixes  

Appendix 1 – Family tree 

Family Tree 
 

 

This exercise can be done as a group activity or it can be done on an individual basis or in pairs.  I 

think that working in pairs would be far easier and more fun.  The exercise involves questions about 

family and the jobs family members have. 

 

The De Giorgio’s Family Tree 

Master copy answer sheet 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Tomaso Miriam 

Carlos Sally Julia Peter Mark Pippa 

Gianni Dora Mike Anne Monia John 

accountant nurse 

mechanic doctor 

tailor 

Harry

  

Betty Rose Paolo Margi Jack Chris 
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The De Giorgio’s Family Tree 
Here are the clues… 

1.Paolo’s great grandfather is Tomaso 11.Paolo is Peter’s grandson 

2.Sally’s husband Carlos is an accountant 12.John is Carlos’ son in law 

3.Anne and Michael have 3 children 13.Peter’s wife Julia is a nurse 

4.Tomaso’s wife is a tailor 14.John’s son in law is Harry 

5.Anne’s youngest daughter is Chris 15.Mark is Pippa’s husband 

6.Chris’ sister in law is Rose 16.Monia is a doctor 

7.Margi’s brother in law is Jack 17.Monia is Betty’s mother 

8.Mike’s grandmother is Miriam 18.Dora and Gianni are siblings 

9.Mike’s aunt is Pippa 19.Miriam’s great grand-daughter is Margi 

10.Peter is Miriam’s son 20.Gianni is a mechanic 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

      

      

accountant nurse 

mechanic doctor 

tailor 
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Appendix 2- Booklet 
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Listening 1:   

https://drive.google.com/open?id=1CCILq7VMoKBUTSh1mzP3Aou_ItCeXXlr 

 

Listening 2:  

https://drive.google.com/open?id=1-hDVv9-9lzbf2efTUNu0R8ibHjasNg4x 
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Appendix 3 – Card game 

 



 73 

 

Appendix 4 – Book. Sure Pre-intermediate 
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 Listening: 

https://drive.google.com/file/d/1SFTn-Nd3urk6-

VNTnjyoWD4Trlm7ULMO/view?usp=sharing 

 

https://drive.google.com/file/d/1SFTn-Nd3urk6-VNTnjyoWD4Trlm7ULMO/view?usp=sharing
https://drive.google.com/file/d/1SFTn-Nd3urk6-VNTnjyoWD4Trlm7ULMO/view?usp=sharing
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Appendix 5 – Rubric 
Cecyt 13 “Ricardo Flores Magón” 

Rubric - Presentation – Formative Assessment 

English for tourism I 
 

Student’s name: ___________________________________________________ Group: _______________ 

 

                                                        Total points: ________ /28 

  
Poor 

1 pts 

Fair 

2 pts 

Good 

3 pts 

Excellent 

4 pts 
 

Pronunciation 

  

Mispronounces most 

words. Responses are 

difficult to understand. 

Many 

pronunciation 

mistakes that often 

interfere with 

understanding the 

message. 

Occasionally self-

corrects. 

Some 

pronunciation 

mistakes that 

occassionally 

interfere with 

understanding the 

message. Hears and 

self-corrects most 

mispronunciations. 

Few pronunciation 

mistakes. Occasional 

mispronunciations do 

not interfere with 

understanding the 

message. Hears and 

self-corrects 

mispronunciations. 

 

Grammar 

  

Limited use of basic 

grammar concepts. 

Frequent errors 

impede understanding 

of message. 

Fair use of basic 

grammar concepts 

at or below 

appropriate level. 

Uses simple 

sentences. Errors 

affect 

understanding of 

message. 

Good use of 

grammar concepts 

appropriate to 

level. Less 

evidence of 

complex patterns 

and idioms. Errors 

are not serious and 

do not impede 

comprehension. 

Excellent use of 

grammar concepts 

appropriate to level. 

Some evidence of 

difficult, complex 

patterns and idioms. 

Makes infrequent 

errors. 

 

Fluency/Comfort 
  

Speech is very slow 

and very halting. 

Difficult for a listener 

to perceive continuity 

in utterances and 

speaker may not be 

able to continue. 

Speech is slow and 

often hesitant and 

jerky. Sentences 

may be left 

uncompleted, but 

speaker is able to 

continue, however 

haltingly. 

Speech is mostly 

smooth but with 

some hesitation and 

unevenness caused 

primarily by 

rephrasing and 

groping for words. 

Speech is smooth and 

at a fairly natural 

speed. 

 

Vocabulary 

Usage 

  

Limited variety of 

vocabulary and 

frequent errors in word 

choice impede 

comprehension. 

Little variety of 

vocabulary. Some 

distinctly non-

native expressions 

or errors in word 

choice may impede 

comprehension. No 

evidence of 

Some variety of 

vocabulary, 

including specific 

vocabulary from 

the unit/class. 

Some expressions 

distinctly non-

native but 

understandable. 

Good command and 

variety of 

vocabulary. Uses 

specific vocabulary 

from the unit or class 

appropriately. Good 

command of 

idiomatic 

expressions. 
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idiomatic 

expressions. 

Limited evidence 

of idiomatic 

expressions. 

Content 
  

The content was very 

weak and basic and do 

not use any cultural 

aspect. The examples 

and details were 

obvious and/or 

confusing. 

The content was not 

as strong or 

creative. The details 

and examples were 

general and do not 

use any cultural 

aspect. 

Students used the 

topic "making 

room reservations". 

The topic was fairly 

compelling and 

ambitious. Student 

illustrated it with 

some specific 

details and 

examples. The 

cultural aspect was 

used. 

The content was 

interesting and 

creative. The 

presenter used the 

topic "making room 

reservations" in a 

compelling, 

ambitious way as 

well as the cultural 

aspect. Student 

illustrated it with 

specific examples 

and details. The topic 

 

Comprehension 

  

Student had difficulty 

understanding the 

questions and topics 

that were being 

discussed. 

Student fairly 

grasped some of the 

questions and topics 

that were being 

discussed. 

Student was able to 

comprehend and 

respond to most of 

the questions and 

topics that were 

being discussed. 

Student was able to 

comprehend and 

respond to all of the 

questions and the 

topics that were being 

discussed with ease. 

 

Background 

knwoledge 

  

Student was lacking in 

background 

knowledge which 

hindered his/her 

responses to the 

questions regarding 

class materials. 

Student showed 

decent background 

knowledge of class 

material, making 

his/her responses 

incomplete. 

Student displayed 

well knowledge of 

class information 

and topics. 

Student presented 

excellent background 

knowledge from class 

topics and was able to 

add more information 

in their response. 

 

 
Comments: 
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Appendix 6- Kahoot  
 

 

 

Note: It is not possible to share the link due to the fact a user is needed to this Kahoot! To be shared.  
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