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Introduction 

Learning a second language can be an amazing or an unpleasant experience; it will depend 

on different factors such as how the lesson is organized, the strategies, activities, materials 

and instruments offered in the class and even the student’s or teacher’s attitudes towards the 

teaching-learning process.  

 

Teachers take an important role in the student’s learning process, as they are the ones in 

charge of guiding them in that process, being responsible of deciding on the different 

elements that will be part of their class as well as the methodology to be implemented, which 

requires a good basis to be supported.  

 

In the present piece of work, it will be described how theory and practice are combined to 

incorporate the different elements that contribute to build an effective lesson, with the 

purpose to provide students with the right activities that lead them to develop different skills 

that allow them to communicate in a second language. 

 

This proposal is divided in five chapters. In chapter number one, the teacher’s philosophy and 

identity will be described, as well as the theoretical bases that have been considered to 

support the different activities, class organization, strategies, materials and assessment 

instruments, which are suitable for the Mexican learning-teaching environment. 

 

In chapter number two, the methodology and the activities of practice will be shown in a 

structured lesson plan, which integrates the four skills that students need to develop when 

learning a language, in order to be able to communicate effectively. The assessment 

strategies will be also exposed, referring to the informal part, as well as the instruments 

designed to carry out the formal assessment.  

 

In chapter number three, it will be given detail about how the lesson was developed as well 

as the outcomes, through critical analysis, highlighting the problems that had to be solved as 

a consequence of the present situation that is being living worldwide: the COVID-19 

pandemic. 
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Experience with students when carrying out the activities will be exposed, pointing out the 

ones that worked better and reflecting on how the learning process took place among 

students.  

 

In chapter number four, the main conclusions will be shared, focusing on the aspects that 

worked well with students according to the stablished objectives and expectations and 

pointing out the ones that can be improved or adapted. 

 

In chapter number five, the different resources that were used to develop and support this 

piece of work will be listed.      

 

 

CHAPTER 1: PHILOSOPHY AND THEORY 

1.01 Identity and teaching philosophy.  

Talking about identity, I can say that I am a responsible person who really likes her job. It is 

quite suitable for me to work with high school level students. I love being with teenagers as 

they transmit good energy to me.  

 

In one hand, I have learnt to be a patient teacher and I do not have any problem in helping a 

student who finds difficult to learn the language, no matter if they face problems in dealing 

with listening, reading, speaking or writing. On the other hand, sometimes I am not tolerant 

with students’ indiscipline or bad attitudes in class, so respect is always promoted to have a 

good environment in class.  

 

I have tried to be updated in the topic of teaching-learning English as a second language, so I 

constantly take courses or use the internet to find good ideas to use in class.  I am aware of 

the necessity to continue preparing myself in the pedagogical area and other areas related to 

education, as well as to update on the topics that involve my subject, to be able to offer my 

students more options that lead them to achieve meaningful learning.  
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In these eleven years as a teacher, I have learned a lot from my students and this has 

allowed me to make improvements when planning my classes. I am now more familiar with 

students’ interests, which makes easier to select the additional materials we work with or to 

create new ones. 

 

Due to the present situation we are living all around the world, the pandemic caused by 

COVID-19, it has forced me to learn two important things: to be even more a patient and 

emphatic person and to work with new technological tools. This last aspect has been a little 

difficult for me, as I am not used to working much in virtual environments, but I have accepted 

the challenge and I am trying to learn as much as possible. 

 

The necessity emerged as part of the event previously mentioned, has forced us to make 

different adaptations to continue working with students, so I can say now that another 

characteristic that has become part of my identity is the adaptive capacity.  

 

Regarding to my teaching philosophy, first of all I am totally convinced that teaching English 

as a lingua franca is not only a privilege but also a real challenge as it has become a truly 

global language and it implies the commitment of preparing students to be able to 

communicate effectively in any context they face in the real life. 

 

Taking this into consideration, I have called my teaching philosophy “Reflective – affective” 

and I have named it like that as I consider the aspects of reflexion and affection are 

necessary to push students towards effective learning. Now I would add a third element to 

this philosophy: “active”, because it is necessary to have students working in an active way in 

order to take advantage of their energy while they learn by doing. 

 

Nowadays students need to be aware of all the aspects that contribute to their language 

learning process, that is why it is important to teach them not only following rules or 

memorizing words, but also to question themselves the reason why they use those rules and 

vocabulary in the way they are taught, leading them to understand this by having enough 

practice with the different skills, to develop a good and effective communication.  
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A first point to consider is that our students are human beings that feel, that have problems or 

that simply need to be heard, especially when they are teenagers, as they are facing a series 

of changes and that is why I consider that the teacher needs to look at the affective side of 

their students. 

 

Here it is necessary to remember the affective filter hypothesis proposed by Krashen: if 

students feel nervous or anxious, their affective filter is high and it causes that the input 

provided cannot be acquired, but if students feel comfortable in their classroom environment, 

their affective filter is low and they can learn through the input given.  

 

A second point to take into account, is that as a teacher I have to promote self-confidence in 

my students all along the teaching-learning process; for this purpose, motivation plays a 

really important role. One way of doing this is by emphasizing how much they have achieved 

in a lesson instead of saying how much they need to learn. This helps to raise students’ 

confidence and a confident student progresses more quickly than one that is not.  

 

I always try to base my teaching in structured and realistic objectives and through the study of 

this specialization I have given more importance to the aspect of technology, so I try to 

incorporate this element in my lessons.  Another aspect that I have incorporated to my 

teaching philosophy thanks to this specialization is the intercultural one as I have seen the 

relevance it has when we use a second language in order to achieve good communication by 

understanding other people’s contexts and ways of thinking. 

 

I consider that this teaching philosophy helps me to cope with current Mexican teaching 

needs, which focus on the Communicative Language Teaching approach, because when 

students feel good in their learning environment and can go further, due to the reflection they 

do about the activities carried out and understand the value or usefulness they have for 

everyday life, they get more engaged with their learning process and are willing to learn by 

themselves, so they look for other sources that fulfil their interests.  
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1.02 Theoretical foundations 

1.02.1 Theory underlying teaching practice and identity 

In order to support the lesson that will be shown in this piece of work, it will be mentioned the 

main theoretical aspects that have been taken into account to design the activities that are 

part of this planning. These activities also consider to highlight students’ awareness towards 

culture, in order to develop cross cultural competence.  

 

The activities planned have the purpose of leading students to become communicative 

competent in the use of a second language, in this case English. It is well known that English, 

as a lingua franca, has become a skill of first order and that is why students are taught this 

language since they are in basic education level. 

 

The main theory in which this piece of work is based is Vygotsky’s sociocultural theory. 

According to Vygotsky (1896-1934), learning has its basis in interacting with other people. 

Once it has occurred, the information is then integrated on the individual level. 

  

Sociocultural theory focuses not only how adults and peers influence individual learning, but 

also on how cultural beliefs and attitudes impact how instruction and learning take place.  

 

Vygotsky made reference to “basic mental functions” which are attention, sensation, 

perception and memory. Through interaction with the sociocultural environment, these mental 

functions change into more sophisticated and effective mental processes, which he called 

“upper mental functions”. 

 

Another important aspect he pointed out was the concept of Zone of Proximal Development 

which he defined as “the distance between the actual development level as determined by 

independent problem solving and the level of potential development as determined through 

problem-solving under adult guidance or in collaboration with more capable peers”.  
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In this piece of work this concept is taken into account, as in different activities that are part of 

the lesson plan presented here, collaborative work is highly promoted with the purpose that 

students get help from and help each other, which gives them lots of opportunities to learn 

more about the use of the language, as well as to have new perspectives of a topic.  

 

It is well known that through interaction students are able to get a joint between theory and 

the real use of language in context, in order to be able to deal with any type of communicative 

situation.  

 

Another theory that was found quite useful to support this piece of work is Behaviourism. 

According to this school of thought, learning is based on the interaction between a stimulus 

and a response, understanding the stimulus as any type of input that causes the learner to 

change his activity or behaviour and the response as what the learner does as result of given 

stimulus (Watson, 1913). 

 

In the study of a second language, comprehensive input is understood as written or spoken 

language at which the learner is exposed and that is at a cognitively challenging enough level 

to keep them interested and motivated.  

 

This idea is reinforced by Ellis and Wells (1980) who state that “If learners do not receive 

exposure to the target language they cannot acquire it. In general, the most exposure they 

receive the more and the faster they will learn”. 

 

Once students have incorporated structures or vocabulary to their brains through socialization 

and are able to use them in a natural way, it is said that they have reached intake, which 

refers to what is actually internalized by the learner (Corder, 1967). 

 

It has found support in Behaviorism because in second language teaching, it is very useful to 

work by using stimulus – response to reinforce abilities in students, as well as by using 

positive or negative reinforcement, which at the same time are used as stimulus, expecting to 

have “positive” responses that will contribute to enhance students’ learning process. 
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An approach that has been considered is the one of operant conditioning proposed by 

Skinner (1938), which states that an individual makes an association between a particular 

behavior and a consequence. It relies in the fairly simple premise that actions that are 

followed by reinforcement, will be strengthen and more likely to occur again in the future.    

 

When teachers find the suitable and right reinforces for their students, they start improving 

their learning and it is observable in class when students show the ability to understand 

information, perform an activity or communicate by using English either in oral or written form. 

 

The Intercultural approach is also supporting this piece of work, as it highlights the 

importance to know and understand not only the own culture but also to consider the context 

where people are immersed in, as in this way it is easier to understand why people behave in 

certain ways or the reason of their reactions in specific situations.  

 

This will help students to understand the different barriers that have been created through the 

time and look for options to face them with the purpose of avoiding communication 

breakdowns. It is fundamental to consider as it is the first step to guide students’ attitudes 

towards intercultural competence.  

 

According to Byram (2009), “the basis of intercultural competence is in the attitudes of the 

person interacting with people of another culture”, so one more element that was used to 

support this assignment, is Michael Byram’s intercultural communicative competence model, 

as this is a perfect guide to reach the teaching purpose of promoting and developing inter-

culture in the classroom, as a first step. 

 

Focusing on how the learning process takes place regarding to second language acquisition, 

the model presented here takes some elements of Krashen’s theory of second language 

acquisition; this approach is supported by the idea that language acquisition requires 

meaningful interaction in the target language in which the students do not worry about form of 

utterances but with the messages they are conveying and understanding. In this sense, 

comprehensible input is necessary for the acquisition of language (Krashen, 1980). 
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Krashen’s theory of second language acquisition involves five hypotheses: the natural order 

hypothesis, the monitor model, the acquisition learning dichotomy, the input hypothesis and 

the affective filter hypothesis, which emerged from the monitor model. 

 

• The natural order hypothesis stablishes that rules of language are acquired in a 

predictable order. In this case, the lesson planning presented follows a sequence 

which lead students to acquire grammar rules in a specific order. 

 

• The monitor hypothesis proposes that learning can serve as a monitor of learners’ 

production, focusing on the form of the target language, knowledge of the rule and 

time. It sees language as information processing at the cognitive level. In this planning 

it is considered by giving students the chance to reflect how well they are dealing with 

grammar through individual, pair or group correction. 

 

• The acquisition learning hypothesis says that acquisition is a subconscious and 

incidental process whereas learning is a conscious and intentional process. This is 

promoted in the lesson by making students reflect on the different purposes they have 

when using the language. 

 

• The input hypothesis sets that language is acquired through exposure to 

comprehensible input. Through the lesson students are provided with a wide variety of 

resources that help them to contextualize the situation in which they will need to 

communicate. 

 

• The affective filter hypothesis refers to the individual factors that have to be 

considered as they can affect learner’s degree of success in acquiring a second 

language. Those factors can have a positive or negative influence and they include 

motivation, attitude, confidence and anxiety. In this lesson planning, the teacher 

participates by assuming several roles (mentor, assessor, counselor, etc.) in order to 

support students in minimizing the affective filter and avoid situations that affect or 

slow their learning process. 
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1.02.2 Theoretical basis about language, language learning and language 

teaching of this model. 

Talking about the theoretical basis about language, language learning and language teaching 

of this model, it relies on the principles of the Generative Grammar developed by Noam 

Chomsky (1950), as the idea that language is a cognitive property of humans is shared. 

According to this theory, language is produced in a gradual way, passing by different “levels” 

that include the aspects of phonetics, phonology, morphology, syntax and semantic.  

Going into detail about these aspects, phonetics is known as the study of acoustics and 

articulation of speech (the sound waves produced by someone when speaking, are listened 

by someone else and this person translates them into mental representations of speech 

sounds); phonetics refers to analysing the speech sounds into syllables and pattern them 

suitably. 

In the next level, morphology, the groups of sounds are organized into meaningful units which 

receive the name of morphemes, and words; after this, syntax takes place when words are 

organized into phrases and sentences; in the last level, semantics, the sentences and 

phrases that are heard, are transformed into thoughts and ideas, which can be used by a 

person to stablish communication. 

Summarizing, generative grammar (Chomsky, 1950) highlights that sentences are generated 

by a subconscious set of procedures in human beings’ minds and these procedures are 

modelling through a set of formal grammatical rules, which tell us the order in which words 

must be placed.  

 

In the lesson planned here, students are guided to realize about the grammar rules of English 

language as well as their communicative function, so those grammar structures are checked 

in detail and students are provided with practice as it helps them to understand how grammar 

is used to communicate in context; finally, feedback is provided. 
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This theory is also taken into account as this is a theory of competence: “a model of the 

psychological system of unconscious knowledge that underlies speaker’s ability to produce 

and interpret utterances in a language” (Nordquis, 2020). In the case of the school in which 

the lesson has been carried out, the syllabus has been designed in the framework of a 

competency based model, in which the main goal is to form students who develop enough 

knowledge and abilities to solve real-life problems. 

 

Another author in which this piece of work is based is Jerome Bruner, who supported the idea 

that intellectual development was better than memorizing. The main principles that have been 

taken into account from Bruner’s (1961) constructivist and discovery learning theory, are the 

ones that say that curriculum should foster the development of solving-problem skills, through 

the processes of inquiry and discovery and the one that claims that the curriculum should be 

designed, so that the mastery of skills leads to the mastery of still more powerful ones.  

 

The idea of this lesson is to provide students with good practice activities, in order to give 

them the opportunity to improve their level of mastery of the four skills: reading, listening, 

speaking and writing.  

 

 

1.02.3 Theoretical foundations about the assessment instruments designed.  

Talking about the theoretical foundations that were considered to decide on the strategies 

and instruments that would be used to assess students’ progress and performance, it is taken 

into account O´Malley (1996) Performance Based Assessment approach, as it is thought that 

it demands from the student to “construct” something and make it “visible” either in a written 

or an oral form, based on these characteristics: constructed response, higher order thinking, 

and “process and product”.                        

In the part of formal assessment, Brown’s (2004) concept has been considered as it indicates 

that formal assessment is “systematic, planned, sampling techniques constructed to give 

teacher and student an appraisal of student achievement”, so the idea that it is much better to 

emphasize what students can do instead of saying what they did wrong, is widely shared. 
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Another approach that has been taken into account, is the one proposed by Ghaith (2002), 

which is an alternative assessment approach based on cooperative learning and which lays 

in the principles of “positive interdependence, individual accountability, face to face 

interaction, interpersonal and group skills as means to achieving individual and group goals”. 

In this lesson, students constantly work in small groups or as a whole group; this gives 

students the opportunity to interact, to learn from each other and to support each other, which 

can reduce stress when trying to get a goal. 

Informal assessment is present all along the lesson; it is part of the everyday class since the 

first moment students start participating, interacting, working individually, in teams or as a 

whole group. It is done while an activity is taking place in the class, by monitoring or when an 

activity finishes. 

 

CHAPTER 2: METHODOLOGY AND PRACTICE 

2.01 Lesson Plan 

Here there is the lesson plan to be performed in different sessions with students: 
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Lesson Planning 

a. Identification cell 

 
Author: Nohemi Collado Lazcano 

  
Educational stage:   4th Semestre, high school level 
 

 

Title of your lesson plan 
 

 “Going beyond borders” 

Learning Objective of the plan / Competency 
 

• Language purpose: 
 

By the end of the term, students will have used the structures 
of conditional types zero, one and two, to communicate 
possible situations in the future based on a condition in the 
present, as well as imaginative situations in the context of 
publicity, in order to promote autonomous learning. 

 

• Formative-intercultural purpose: 
By the end of the term, students will have used the structures 
of conditional types zero, one and two to promote a product or 
service in an English speaking country, in the frame of its 
culture, developing cross curricular culture. 

 

Communicative skills considered 
 

Writing, speaking, reading, listening. 

State of the following options 
 

The grammar points will be recycled in the reading skill, whereas 
the grammar and cultural elements will be recycled in the listening 
skill. 
 

Functions 
 

• To express facts. 

• To express possible future events. 

• To talk about and promote a product/service. 

• To make offers. 

• To talk about imaginary situations. 
 

Main grammar structure 
 

Zero, first and second conditional forms. 

Other grammar structures 
 

Present simple, simple future. 
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Brief description of the plan 
 

To recover the grammar structures of conditionals, type zero and 
one, checked in the previous semester, using them to introduce 
the structure of second conditional and guide students to use 
these structures in a real-communicative purpose, through a video 
in which they will promote a product or service in an English 
speaking country, supported by previous research about the 
cultural aspects of that English speaking country. 
 

To recycle both elements, grammar and culture, in reading and 
listening activities, to reinforce them in the students and to offer 
more guided practice to improve these skills. 
 
The outcome expected is that students communicate in oral and 
written form, promoting a product or service to an English 
speaking country by using the structures of conditionals zero, one 
and two, as well as other structures they already know, getting 
involved in the cultural aspects of those countries.    

Hours of the plan implementation 
 

8 hours. 

Number of sessions 
 

8 (one hour sessions). 

Contents required for the lesson 
 

Grammar notes of conditionals from the student’s book. 
TED about culture. 
Reading exercise containing the grammar structure of 
conditionals. 
Online listening exercise about London (English speaking 
country). 
 

Link of the content 
 

https://www.ted.com/talks/julien_s_bourrelle_learn_a_new_culture 
 

http://www.learnenglish-
online.com/grammar/readings/secondconditional 
 

https://learnenglishteens.britishcouncil.org/skills/listening/element
ary-a2-listening/tour-london 
 

EEAILE tutor online Alma Delia García Salazar. 
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Teacher’s name Nohemi Collado Lazcano  Date:   May. 2020 
 

Subject: English IV Skill to be developed: Writing / Speaking    Time per session: 50 min. 
 

PURPOSE:   
By the end of the lesson, students will have clear the differences between the zero, first and second conditional structures in order to talk 
about expected results, possible events in the future as well as hypothetical situations and will be aware about how culture affects 
communication.  

GENERIC COMPETENCE: To communicate experiences, events, achievements an opinions in English by using the proper structures and 
vocabulary in oral and written form, in formal and informal contexts. 
Number 

of 
Session 

Teaching - Learning Activities Materials / 
Resources 
 

Evaluation 
 
 

Possible 
problems 

Possible 
solutions Teacher’s activities Students’ activities 

1  
 
 
 
 
 
 
 
 
 
 

Warm up 
Comments that she did not 
sleep well last night and says 
what happens to her when 
she doesn’t sleep well. 
Asks students to share with 
her what happens to them 
when they do not sleep well. 
Finally adds: “If I sleep well 
tonight, I will feel better 
tomorrow but If I didn’t sleep 
well tonight, I would feel even 
worse tomorrow”.  
 

 
Listen to the comments and 
share their ideas with the 
teacher.  

 
 

 
Informal 
assessment. 
Teacher will 
listen and 
give delayed 
correction in 
case of 
mistakes. 

 
Students 
could not 
know some 
words how to 
say their 
ideas in 
English. 

 
Teacher helps 
students by writing 
down her ideas on 
the board, 
highlighting the 
main part of the 
structure. 

Pre activity 
- Writes the following phrases 
on the board: “When I have 
money, I usually spend it in 
videogames”, “I will visit the 
White House in Washington if 
I travel to the U.S.A.” and “If I 
were British, I would drive on 
the left side” to introduce the 
topic of conditionals and asks 
students to analyze what 
those sentences are 

 
- Read the information written 
on the board and analyze 
what those sentences 
express. Recover their 
previous knowledge of the 
topic of zero and first 
conditionals (studied in the 
previous semester). 
  
 
 

 
-Blackboard 
-Markers 
 
 
 
 
 
 
 
 
 

 
Informal 
assessment. 
Peer 
evaluation 
Self-
evaluation 
 
 
 
 
 

 
Students 
may find 
difficult to 
understand 
the 
differences 
with second 
conditional. 
 
 
 

 
Teacher will clarify 
questions by giving 
examples. 
 
 
 
 
 
 

 
14. 



 
 

expressing (cause and effect) 
in order to bring back their 
previous knowledge of this 
topic. 
- Asks to give some similar 
ideas by using a substitution 
drill exercise. 
- Asks to get the grammar 
structures of each conditional 
form from the examples that 
have been previously given 
and write down those 
structures on the board. 
- Asks them to get help from 
the grammar reference 
contained in their student’s 
book, units 4, 5 and 9.. 

 
 
 
 
- Participate in the 
substitution drill exercise to 
make similar examples. 
- Analyze the examples and 
get the grammar structure of 
each type of conditional. 
 
 
 
- Check the information in the 
book and get the grammar 
structures.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

2 While activity 
- Shows a power point 
presentation to check the 
grammar point of conditionals 
in detail. 
- Organizes students in pairs 
and provide them with some 
handouts to practice the 
structures of conditionals. 
- Asks to work in small 
groups with the grammar 
exercises contained in the 
student’s workbook. 
- Checks answers with 
students on the board, giving 
clues to guide them to 
identify their mistakes, reflect 
on the reasons of those 
mistakes and find the right 
answers by themselves. 

 
- Pay attention to the 
presentation and make the 
necessary questions to clarify 
the information. 
- Answer the handouts given 
with their partner, taking into 
account the points given in 
the presentation.  
 
- Answer the grammar 
exercises contained in their 
student’s workbook. 
 
- Identify their mistakes, think 
about the reasons of those 
mistakes and make the 
necessary corrections. 
- Help each other to get the 
correct answers. 
 

 
-Handouts 
-Student’s 
book 
-Workbook 
 
 

 
Informal 
assessment:
Peer 
evaluation 
Self-
evaluation 
 
 

 
Students 
might get 
confused 
with  the 
communicati
ve intention 
of each type 
of conditional 

 
Teacher will give 
personal real 
examples. 
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 Post activity 
-Organizes students in pairs 
and give them a conditional 
bingo card.  
-Gives the instructions to play 
the game: she will read part 
of a condition sentence and 
students will have to check if 
they have the other part that 
matches with it in their cards 
and cross it out. The first 
couple that gets all their 
phrases crossed out in their 
cards will have to say “bingo” 
and will be the winners. 
- Gives a prize to the winners 
(candies) 
 

 
- Work with their pairs and 
check the bingo card. 
-Pay attention to the 
instructions given. 
- Listen to the part of a 
condition sentence and check 
if they have the part that 
matches with this in their 
cards. If it is the case, they 
cross it out.  
- Say “bingo” in case they 
cross out all their sentences. 
- Receive the prize in case of 
being the winners. 

 
- Bingo cards 
- Pencils 

 
Heteroevalua
tion 

 
Students 
may 
misunder 
stand the 
phrases 

 
Teacher will repeat 
the phrases twice. 

3 - 6 Pre activity 
- Asks students to say what 
culture means for them. 
- Plays a TED titled “Learn a 
new culture” by Julien S. 
Bourelle.   
- Asks students to check how 
much their concept matches 
with the information given in 
the TED, rebuilt their concept 
of culture and write it down in 
their notebooks to share with 
the group. 
- Writes on the board a list of 
the main elements 
considered part of culture. 

 
- Share their personal 
concept of culture. 
- Watch the TED and take 
some notes. 
- Check how much their 
concept matches with the 
information given in the TED, 
rebuilt their concept and write 
it down in their notebooks to 
share with the group. 
 
 
- Participate to build the list of 
the elements considered part 
of culture. 

 
TED: 
https://www.t
ed.com/talks/
julien_s_bour
relle_learn_a
_new_culture 
 

 
Informal 
assessment 

 
Students 
may have 
opposite 
ideas about 
their personal 
concept of 
culture.  

 
Teacher will 
promote respect 
towards students’ 
ideas. 

 While activity 
- Organizes teams and writes 
a list of English native 
speaking countries on the 
board. 

 
- Join to their teams and write 
a list of English native 
speaking countries on the 
board. 

 
List of 
English 
native 
speaking 

 
Check list 
(Leaflet). 
 
 

 
- Students 

might find 

difficult to 

 
- Guide students to 
get an agreement. 
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- Asks teams to choose one 
of the English – Speaking 
countries from the list. 
- Asks to research about the 
culture of the country they 
have chosen, pointing out 
that they have to consider all 
the elements that they talked 
about in the previous 
session. 
- Asks to discuss in their 
teams what are the most 
representative aspects to 
consider about culture in the 
chosen country. 
- Asks students to create a 
leaflet summarizing the main 
aspects discussed, including 
illustrations, a cover page 
and references (resources 
used for research). It will also 
be required to use specific 
software for this purpose 
(Microsoft publisher will be 
suggested). 
- Monitors the activity, 
helping students with 
questions they have. 
 

- Choose one of the English – 
speaking countries from the 
list. 
-Research about the culture 
of the country they have 
chosen, considering all the 
elements that they talked 
about in the previous 
session. 
 
- Discuss in their teams what 
are the most representative 
aspects to consider about 
culture in the country chosen. 
 
- Create a leaflet considering 
all the points required. 
 
- Show the teacher their 
progress and make the 
questions they have. 
 

countries agree on the 

most 

important 

elements. 

 

 

 Post activity 
- Asks students to work in 
their teams again in order to 
create a video where Ss have 
to promote a product or 
service in the country they 
worked with in the previous 
session, taking into account 
the information they got as 
well as the following aspects: 

 
- Organize themselves in 
teams again and pay 
attention to the teacher’s 
instructions.  
-Make the questions they 
consider necessary about the 
activity. 
  
 

 
-Cellphone 
-Computer 
-Camera 
 
 

 
Check list 
(video) 
 
 
 
 
 
 
 

 
Students 
may face 
problems 
with 
organization. 
 
 
 
 

 
Teacher will 
monitor students 
constantly and will 
support them.  
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a. To use conditionals Type 

0, 1 and 2 to introduce their 

product/service; to explain 

how it works, its benefits.  

b. To make attractive 
offers/sales to appeal 
people to buy or hire their 
product/service. 

c. Include students’ voices, 
images and other 
necessary resources 
d. The video must last from 
2-3 minutes. All of the team 
members have to 
participate in the recording. 
e. Consider cultural 
elements of the country in 
order to convince the public 
to buy or hire the 
product/service. 
f. Show respect and 
empathy towards your 
public (people from the 
country students are in 
charge of). 

- Asks to prepare the script of 
the video first and show to 
her to be checked. 
- Checks students’ drafts, 
make the necessary 
corrections and suggest 
some ideas for the video.  
- Organizes the teams to 
have the presentation of the 
videos in class. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- Work in their teams to get 
the first draft of the script for 
their video and ask the 
teacher to check it.  
- Before recording the video, 
they check pronunciation in 
online dictionaries and ask 
teacher for help if necessary. 
- Share the video with 
classmates. 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Rubric 
(Writing) 
 
 
 
 
Rubric 
(speaking) 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- Students 
could find 
difficult to 
prepare the 
script. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- Teacher will 
provide them with 
some ideas and 
resources. 
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 Closing 
- Ask students to say what or 
how cultural and intercultural 
elements are taken into 
account in the videos. 
- Asks to give a conclusion 
about how intercultural 
competence can be 
developed and how important 
is this when using English as 
a lingua franca. 
 

 
Make comments regarding 
cultural and intercultural 
elements observed in the 
videos. 
- Make a conclusion about 
how intercultural competence 
can be developed and how 
important is this when using 
English as a lingua franca. 
 

  
Informal 
assessment. 

 
- There could 
be so long 
interventions. 
 

 
- Teacher will 
moderate time for 
interventions. 
 

 

 

 

Subject: English IV Skill to be developed: Reading   Time per session: 50 min. 
 

PURPOSE:   
By the end of the lesson, students will have reinforced their comprehension of the communicative functions of first and second conditional 
structures in order to be able to express a possibility in the future and an unreal situation in a specific context. 

GENERIC COMPETENCE: To communicate experiences, events, achievements an opinions in English by using the proper structures and 
vocabulary in oral and written form, in formal and informal contexts. 
Number 

of 
Session 

Teaching - Learning Activities Materials / 
Resources 
 

Evaluation 
 
 

Possible 
problems 

Possible 
solutions Teacher’s activities Students’ activities 

7  
 
 
 
 
 
 
 
 
 

Warm up 
Shows some bills (toy) to 
students and makes the 
following question: “Do you 
think money makes people 
happy? If I had a lot of 
money, I would buy whatever 
I wanted”. 
What would you buy if you 
had a lot of money? 
 

 
Listen to the comments and 
share their ideas with the 
teacher.  

 
Toy bills  
 

 
Peer 
correction 

 
Students 
could not 
know some 
words in 
English 

 
Teacher helps 
students with 
vocabulary. 
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Pre reading 
- Projects the title of a text. 
- Makes the following 
question: what would you 
expect to find in this piece of 
reading? 
- Asks students to discuss 
with a partner what they think 
the text will be about and 
socialize with the class. 
- Distributes photocopies of 
the reading and will give 
students one minute to read 
the whole text in order to get 
the general ideas of it 
(skimming). 
- Makes questions about new 
vocabulary for them and will 
ask them to try to guess 
meaning from context 
- Will support students with 
meaning.   
 

 
- Participate in class sharing 
their ideas. 
 
 
 
 
 
 
 
- Receive the photocopy and 
read quickly to get the 
general ideas. 
 
 
 
- Make questions about new 
vocabulary. 
- Try to infer meaning from 
context. 
 

 
-Projector 
-Handouts 
 
 
 
 
 

 
Peer 
evaluation 
Self-
evaluation 
 
 
 
 
 

 
Students 
would 
disagree with 
some ideas 
 
 
 
 

 
Teacher will 
moderate 
interventions. 

 While reading 
- Asks for students’ 
participation to read aloud a 
paragraph of the text and will 
ask them to pay attention to 
the information to understand 
the whole text. 
- Chooses five students to 
read the statements to be 
answered. 
- Guides students with the 
selection of information to 
decide on their answer, by 
underlying key words (verbs, 
nouns) in it and looking for 
information in the text that 

 
- Read aloud a paragraph of 
the text and pay attention to 
the information to understand 
the whole text. 
 
 
 
 
 
- Select information to decide 
on their answer, by 
underlying key words (verbs, 
nouns) and looking for 
information in the text that 
matches with what the 

 
-Handouts 
- Projector 
 
 

 
Peer 
evaluation. 
Self-
evaluation. 
Rubric 
(reading 
comprehen 
sion) 
 
 
 

 
Students 
might get 
confused 
with  the 
communicati
ve intention 
of each type 
of 
conditional. 

 
Teacher will give 
personal real 
examples. 
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matches with what the 
statement says, underlying 
this information. 
-Guide students to make 
them reflect on the selected 
information to decide on their 
answer. 
- Asks students to compare 
answers with a partner, to 
check the differences they 
find and to agree on the 
correct answer. 
- Checks the final answers of 
the whole exercise with 
students and answer the 
doubts they could have.  
 

statement says. 
- Reflect carefully on the 
selected information to 
decide on their answer. 
 
 
 
- Compare and agree on the 
correct answers. 
 
 
 
- Check their answers and 
make the necessary 
corrections. 

Post reading 
-Asks students to discuss in 
groups of three people what 
they would not do if they won 
the lottery. 
 

 
- Discuss with their groups 
what they would not do if they 
won the lottery. 
 

 
 
 

 
Heteroevalua
tion 

 
Students 
could make 
grammar 
mistakes.  

 
Teacher will make 
delayed correction. 
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Subject: English IV Skill to be developed: Listening   Time per session: 50 min. 
 

PURPOSE:   
By the end of the session, students will have practiced some strategies to deal with listening exercises in the context of tourists attractions in 
an English speaking country, in order to improve their listening skills and will have reinforced the use of conditionals in a personal context. 

GENERIC COMPETENCE: To communicate experiences, events, achievements and opinions in English by using the proper structures and 
vocabulary in oral and written form, in formal and informal contexts. 
Number 

of 
Session 

Teaching - Learning Activities Materials / 
Resources 
 

Evaluation 
 
 

Possible 
problems 

Possible 
solutions Teacher’s activities Students’ activities 

8 
(Labora
tory) 

 
 
 
 
 
 
 
 

Pre listening 
- Projects some images 
related to different tourist 
attractions in London as well 
as a list with those attractions 
names.  
- Asks students come to the 
board and match words with 
the images. 
- Asks to share what they 
know or have heard about 
those tourist attractions. 
  

 
- Identify the places shown in 
the pictures and come to the 
board to do the matching with 
their names. 
 
- Share what they know or 
have heard about the sights 
shown. 

 
-Projector 
-Markers 
-Website 
 
 

 
Pair-
evaluation 
 
 
 
 
 

 
Students 
would not 
have any 
idea of the 
places. 
shown. 
 
 
 
 

 
They will be 
allowed to get help 
from the net. 

While listening 
- Provides students with the 
link they will work with. 
- Asks them just to listen first 
and take some notes of what 
they could understand. 
- Reads the instructions and 
asks them to open the first 
exercise in which they will 
have to order a series of 
places where the tour of 
London by bus will pass. 
- Asks them to try to predict 
the order and share their 

 
- Access to the link they will 
work with. 
- Listen and take some notes 
of what they understood. 
- Read the instructions and 
open the first exercise in 
which they will order the 
places where the tour of 
London by bus will pass. 
 
 
- Make their predictions and 
share them with a partner. 

 
- Computer 
- Website: 
https://learne
nglishteens.b
ritishcouncil.o
rg/skills/listen
ing/elementar
y-a2-
listening/tour-
london 
 
 

 
Self-
evaluation 
 
 
 
 
 
 
 
 
 
 
 

 
- Students 
could have 
questions 
about how to 
answer the 
exercise 
online. 
 
 
 
 
 
 

 
- Teacher models 
how to answer it. 
 
- If it is necessary 
the audio will be 
played for a third 
time to verify the 
answers. 
 
 
 
 

22.  

https://learnenglishteens.britishcouncil.org/skills/listening/elementary-a2-listening/tour-london
https://learnenglishteens.britishcouncil.org/skills/listening/elementary-a2-listening/tour-london
https://learnenglishteens.britishcouncil.org/skills/listening/elementary-a2-listening/tour-london
https://learnenglishteens.britishcouncil.org/skills/listening/elementary-a2-listening/tour-london
https://learnenglishteens.britishcouncil.org/skills/listening/elementary-a2-listening/tour-london
https://learnenglishteens.britishcouncil.org/skills/listening/elementary-a2-listening/tour-london
https://learnenglishteens.britishcouncil.org/skills/listening/elementary-a2-listening/tour-london
https://learnenglishteens.britishcouncil.org/skills/listening/elementary-a2-listening/tour-london


 
 

ideas with a partner. 
 
- Asks to play the audio for 
the second time, listen and 
do the activity at the same 
time.  
- Asks to check their 
feedback provided by the site 
for this part of the exercise. 
- Reads aloud the 
instructions for the second 
exercise, which is a multiple 
choice questionnaire and 
clarify students’ questions. 
- Instructs to read the 
questions with their options 
and choose the answer 
according to what they know 
or just by inferring and check 
their result. 
- Asks to listen to the audio 
again while answering the 
exercise and check their 
results by clicking the “check” 
button.  
- Asks them to compare their 
results when answering by 
experience and the ones got 
by listening to the audio and 
invite them to say if this 
strategy suits them.  
- Asks to think about their 
general result and share if 
they found the exercises 
interesting and/or 
challenging. 
 

 
 
- Play the audio for the 
second time, listen and do 
the activity at the same time. 
  
- Check their feedback given 
by the site for this part of the 
exercise. 
- Listen and read the 
instructions for the second 
exercise and, if it is the case, 
make the questions they 
need. 
- Read the questions with 
their options and choose the 
answer according to what 
they know or just by inferring 
and check their result. 
 
- Listen again, answer the 
exercise and check their 
results. 
 
- Think about their general 
result and share their opinion 
about the exercises. 
 
 
 

 
 
 
 
 
 
Self-
evaluation: 
(Computer 
Assisted 
Language 
Learning) 
 
 
 
 
 
 
 
 
 
Self-
evaluation 
(Computer 
Assisted 
Language 
Learning) 
 
 
 
 
Self-
evaluation 
 
 
 
 

 
 
 
 
 
 
- Students 
could feel 
disappointed 
because of 
their results. 
 
It could be 
problems 
with the site.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- Students 
could feel 
disappointed 
because of 
their results. 

 
 
 
 
 
 
- Teacher will 
encourage 
students to 
continue working. 
 
 
Teacher will ask for 
help. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
- Teacher will 
encourage 
students to 
continue practicing. 
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 Post listening 
-Makes students a pair of 
questions to discuss in class: 
 

➢ What sights will you 
visit when you go to 
London? 

 
➢ What would you 

change to the tour of 
London if you could 
do it?  

 

 
- Share their answers to the 
questions given with the 
class, using the grammar 
structure of conditionals. 

 
- London 
sights 
images 
 

 
Heteroevalua
tion 

 
- Students 
could not use 
the structures 
expected. 
 

 
- Teacher will guide 
them to rebuild 
their ideas by using 
conditionals. 
. 
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2.01.1 Rationale behind activities, materials and assessment. 

The lesson presented here was designed taking into account three main points: the 

characteristics of the group, the syllabus of the school where students belong to and the 

syllabus of this specialization. At the same time, these aspects were considered in the design 

and selection of materials, strategies and the assessment tools.   

➢ Class profile 

The class is formed by 39 students whose range of age is 16-18 years old and who are taking 

the fourth semester of high school. Most of the students live in Iztapalapa, Chalco, Ixtapaluca, 

and other small towns in Estado de Mexico; it is important to mention that the school is 

located in Iztapalapa and belongs to the public sector. 

 

Talking about the students’ learning style, it is necessary to say that they are mainly visual 

and auditory. They like collaborative work and accept facing new challenges. 

 

At this age, students are quite agile, curious, they have abrupt changes of mood, so it is 

important to take into account all the aspects previously mentioned, in order to decide on the 

kind of strategies, dynamics and activities to work with them in class, select the most suitable 

materials as well as to decide on the ways and instruments to assess their performance, at 

the beginning, throughout and at the end of the term. 

 

➢ Assessment purpose 

The general purpose of the different instruments and strategies designed or chosen to assess 

students in this lesson, is to make students aware of their progress in the “mastery” of the 

four skills: reading, listening, speaking, writing, as well as the use of English. 

 

One of the specific goals is that students realize how much they have learnt and how they are 

able to use that knowledge at a specific moment to communicate in different situations, 

making them realize about the different subskills they can work with in order to improve in 

each skill and get a higher level of mastery in the use of the language.  
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Another specific goal is to make students aware of the usefulness that the English language 

can have in their lives and make them notice what the word competence in the use of the 

language means and how competent they can be. 

 

The purpose is that students focus on the progress they have reach at a specific point in time, 

not their lack of knowledge, motivating them to continue working to improve their skills. In 

case students do not do well, the teacher supports them to transform their weaknesses into 

strengths, by monitoring and providing extra help during or after the lesson. 

 

It is also important to mention that in this project, informal, formal and alternative assessment 

are used, due to the fact that the series of sessions described here, took place during the 

course, not at the beginning or at the end of it, in which students’ knowledge, performance 

and skills regarding to the use of the language were evaluated, focusing on a specific 

grammar topic, intercultural elements and group work.   

 

 

 

 

 

 

 

 

 

 

 

26. 



 
 

2.02 Tools designed to assess and test the progress of students.  

The tools that were designed to have the formal part of assessment are the following ones: 

▪ A check list, to evaluate a leaflet that was created in the writing-speaking part of the 

lesson. 

 
Check list to evaluate a Leaflet 

 
Students’ names:_(TEAM 1)______________________________________________________     

    Class: _______ 
 

Aspects to evaluate 
Yes No Comments 

Grammar/Spelling 

The grammar structures used in the leaflet express clearly interesting 
pieces of information about culture of a specific country. Correct 
spelling is observed. 

   

The students include different grammar points to fulfil the task, dealing 
with them properly. 

   

Coherence 

The ideas follow a logical sequence.    

Vocabulary 

The leaflet contains a good variety of vocabulary related to the culture 
of a specific country. 

   

The words and expressions used are suitable with the context of the 
country to which it is aimed. 

   

Format 

The leaflet: 
Contains a title. 

   

Is well organized: paragraphs and images well distributed, with a 
logical sequence. 

   

Include images related to the topic dealt with and do not interfere with 
the written text. 

   

The design is attractive, so it catches the readers’ attention.    

Was made in any of the following formats: Word, Power point or 
Publisher. 

   

Contains references.    

Delivery 

The leaflet was handed in on time.    

The leaflet was handed in by the means required    

 

Extra comments: 

 

Grade:    
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▪ A rubric to evaluate a script that students previously created to record a video. 

ANALYTIC RUBRIC FOR EVALUATING A SCRIPT PREPARED FOR A VIDEO 

Students’ names:_(TEAM 1)______________________________________________________     
    Class: _______ 

4TH 
SEMESTER 
RUBRIC :  
Writing  

4  
Strong 

3  
Moderately strong 

2  
Shows  enough 
ability 

1  
Shows  basic ability 

Content     

Paragraph 
structure 
 

The text is properly 
organized, showing 
interventions 
clearly. 
All the writing 
makes sense and 
uses strong vivid 
language. 

The text is properly 
organized, showing 
interventions 
clearly. 
Most of the writing 
makes sense and 
uses strong vivid 
language. 

The text is not 
properly organized; 
however, 
interventions can 
be identified. 
Some parts of the 
writing do not make 
sense and  use a 
few strong vivid 
language. 

The text is not 
organized, so it is 
not easy to identify 
interventions. 
Many parts of the 
writing do not make 
sense and do not 
use strong vivid 
language. 

Sentence 
structure 

All the sentences 
have a subject, 
verb and 
complement. 
All the subjects and 
verbs match.  
It contains 
sentences correctly 
written with the 
zero, first and 
second conditional 
structures. 

Most of the 
sentences have a 
subject, verb and 
complement. 
Almost all the 
subjects and verbs 
match.  
It contains 
sentences correctly 
written with the 
zero, first or second 
conditional 
sentences. 

Some of the 
sentences have a 
subject, verb and 
complement. 
Some subjects and 
verbs match.  
It is shown a few of 
the zero, first and 
second conditional 
sentences. 

Only a few of the 
sentences have a 
subject, verb and 
complement. 
A few subjects and 
verbs match.  
There  are only 2 or 
3 ideas written with 
the zero, first and 
second conditional 
structures. 

Legibility 
 

The document is 
easy to read and is 
properly spaced 
with proper letter 
formation. 

Readable with 
some spacing/ 
letter formation. 

Readable with few 
spacing/ letter 
formation. 

Difficult to read due 
to spacing/forming 
letter. 

Spelling and 
Capitalization 

 All words are 
spelled correctly. 
All the sentences 
and proper nouns 
begin with a capital 
letter.  
 

Most words are 
spelled correctly. 
Most of the 
sentences and 
proper nouns begin 
with a capital letter.  

Some words show 
spelling mistakes. 
Some of the 
sentences and 
proper nouns begin 
with a capital letter.  

There are several 
spelling mistakes. 
Most of the 
sentences and 
proper nouns do 
not begin with a 
capital letter.  

Punctuation All the sentences 
are punctuated 
correctly. 

Most of the 
sentences are 
punctuated 
correctly 

Some of the 
sentences are 
punctuated 
correctly. 

Most of the 
sentences do not 
use punctuation 
correctly. 
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▪ A check list and a rubric to evaluate a video recorded by students to evaluate their 

speaking performance. 

 
Check list to evaluate the product: Video promoting a product or service 

 
Students’ names:_(TEAM 1 _________________________________________________________     

Class: __________ 
 

Aspects to evaluate Yes No Comments 

Speaking 

The students: 
Talk about a product or service and their speech is addressed to 
a native English speaking country. 

   

Explain the main aspect and purpose of the product/service and 
describe the way it works in detail. 

   

Speak fluently, using the appropriate expressions for the country 
they address the product/service. 

   

Show clear and correct pronunciation, with a good level of voice; 
the intonation is appropriate for the public aimed. 

   

Do not make unnecessary pauses or seems to get distracted 
while speaking.  

   

Grammar  

The students use the structures of conditional type 0 and type 1 
to introduce and explain how the product/service works as well 
as its benefits. 

   

The students use the grammar point conditionals type 1 and 2 to 
make offers about the product/service. 

   

The students use correctly other grammar points to fulfil the 
task.  

   

Coherence    

The speech is understandable; the ideas follow a logical 
sequence. 

   

Format 

The video is presented in a standard format.    

Good resolution and good level of volume.    

Delivery    

The video was handed in on time.    

The file has a name which is easy to identify.    

 

Extra comments 

 

Grade:  
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ANALYTIC RUBRIC FOR ASSESSING SPEAKING SKILLS 

 

Student’ name: _________________________________________________________     
Class: __________ 

 

4TH 
SEMESTER 
RUBRIC :  
Speaking  

4  
Strong 

3  
Moderately strong 

2 
Needs some  
practice 

1  
Needs support 

Content     

Pronunciation 
 

Very clear, so 
easy to 
understand. 

Easily understood 
despite the 
influence of the 
mother tongue 
can be detected. 

There are 
pronunciation 
problems, so that 
listeners need full 
concentration. 

There are serious 
pronunciation 
problems that the 
speech cannot be 
understood. 

Grammar 
 

No or few 
grammar errors. 

Sometimes there 
is a mistake but it 
does not affect 
the meaning. 

Often make 
mistakes making 
the meaning 
hardly 
comprehensive. 

There are serious 
grammar 
mistakes that the 
message cannot 
be understood. 

Vocabulary 
 

Using the 
appropriate 
vocabulary and 
expressions. 

Occasionally 
using less precise 
vocabulary and 
should be 
explained again. 

Often using 
inappropriate 
vocabulary. 

Vocabulary is 
very limited so 
that the speech 
cannot be 
continued. 

Fluency 
 

Very fluent: able 
to speak easily. 

Fluency is slightly 
disturbed by the 
language 
problem. 

Often hesitated 
and stalled 
because of the 
language 
limitations. 

Talk disjointed 
and stopped so 
that the speech 
cannot go on. 

 
Created by: Rukmini, D & Saputri (2017),  

Adapted by: Nohemi Collado Lazcano. 
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▪ A rubric to evaluate students’ reading comprehension. 

  

RUBRIC TO EVALUATE STUDENTS’ READING COMPREHENSION 

Student’ name: _________________________________________________________________     
Class: __________ 

 

RUBRIC :  

READING 

COMPREHENSION 

Very good Fair Needs more work 

Overall reading 

comprehension 

Comprehend what is 

written as the reader is 

able to assign 

meaning to full ideas 

that are in the text. 

Comprehend partially 

what is written as the 

reader is able to 

assign meaning to 

part of what is in the 

text. 

Comprehend isolated 

words or phrases but 

cannot give meaning 

to the full ideas seen. 

Predicting Is fully engaged in 

reading so, based on 

what is understood, is 

able to make fare 

predictions on what is 

going on. 

Is partially engaged in 

reading so, based on 

what is understood, is 

able to make some 

predictions on what is 

going on. 

Finds difficult to 

understand the ideas, 

so cannot make 

enough predictions on 

what is going on. 

Getting details Get all the details 

easily and make notes 

to support their 

answers. 

Get part of the details 

and make some notes 

to support their 

answers. 

Get just a few of the 

details so is not able 

to make enough notes 

to support their 

answers. 

Remembering 

information 

Reads critically, being 

able to remember all 

the information and 

later to evaluate, 

comprehend and 

interpret it. 

Reads  carefully, 

being able to 

remember most of the 

information to 

comprehend and 

interpret it later. 

Find difficult  to 

remember full phrases 

to evaluate and 

interpret them. 
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2.02.1 Rational behind the assessment tools 

Here it is mentioned the instruments that were decided to implement for the part of formal 

assessment of the four skills, as well as the reasons for having chosen them: 

▪ Assessment of writing.  

On the one hand, it was decided to work with a check list to review a leaflet that 

students had to build by collecting information from different websites and making it 

coherent and attractive for their readers. The intention was to assess students’ ability 

to organize a written text, making it understandable by using an appropriate style, for 

the purpose of showing the most important cultural aspects of an English speaking 

country. 

 

On the other hand, a rubric was used to check in detail a script that students prepared 

to record a video. The purpose was to check the script (draft of the video) in detail to 

communicate students the aspects they could improve before recording the video and 

at the same time to have them practice with this skill. 

 

▪ Assessment of speaking 

A rubric was used in this part to check students’ ability to convey meaning, as in this 

case their speaking was based on an oral presentation addressed to promote a 

product or service, recorded in a video clip. 

 

▪ Assessment of reading.  

Here students were assessed in the aspect of comprehension of a written text in 

English in which the grammar structure checked in class was recycled. In this case, 

students were informally assessed due to the fact that they were working at home 

because of the pandemic. 

However, a rubric has been proposed to be used in a future class when there is the 

chance to come back to classes in the classroom. 
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▪ Assessment of listening 

In this case, the assessment focused on students’ comprehension of spoken English 

in the context of a bus tour in London. Some advantage was taken of Computer 

Assisted Language Learning (CALL), as a resource from the net was used, in which 

students listened to an audio and answered a few questions about what they heard in 

it, so each student had the chance to evaluate their own performance at home.                         

 

 

2.03 Evidences of the class performed 

Materials and resources use during the lesson 

➢ Student’s book grammar charts: 
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➢ Power point presentations: 
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➢ Exercises (handouts) 
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➢ Student’s book exercises: 
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➢ Bingo cards: 

 

 

 

➢ TED: 
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➢ Realia 
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➢ Reading handout 

 
READING  
Read the following text and circle the correct answer A. B, C or D  

 

If I Won The Lottery                    
 

I can imagine what my life would be like if I won the lottery. Wow! I could do so many things, and my life 

would be so different. I would love the chance to change my life with the money. The first thing I would do is 

buy a big, new house. I live in a small apartment, and I have always dreamed of living in a big house in the 

country. With all that money, I could buy anything I wanted. I don’t have a car right now, so I would buy a 

new car. Or, I might even buy a new motorcycle. I like motorcycles, and I can imagine myself driving down 

the highway with the wind in my hair.  
 

Of course, I if I won the lottery, I should give some of the money to charity. I would probably give my money 

to a charity that helps sick children. Also, if any of my friends needed anything, I could help them pay for 

it.  I know many people that have student loans, and I could help them pay the loans back. That would make 

them very happy. Plus, if I won a lot of money, I would certainly save some of it in the bank. 

Also, I think that if I won a huge amount of money, I would open a business. I love to cook, and I have always 

wanted to open a restaurant. With all that money I could open a fancy restaurant.  
 

However, I know one thing I would not do is travel. I have a friend who won $100, 000 in the lottery three 

years ago. She took the money and travelled for three months. I think she is crazy. Travelling is nice, but 

then she had nothing left after her vacation. 
 

I think, however, that the only problem with dreaming about the money I could win is that I have never even 

played the lottery before. As they say: “You can’t win if you don’t play.” 
 

1. What would the person NOT buy if she won the lottery? 
     A. An apartment   B. A car  C. A motorcycle  D. A house 
 

2. What would the person not do if she won the lottery? 
    A. Give money to friends  B. Give money to charity. 
    C. Pay off student loans                      D. Save money 
 

3. Why would she open a restaurant? 
    A. Because she is a great cook.  B. Because she likes fancy restaurants   
    C. Because they are a good investment. D. Because she likes to cook. 
 

4. Why would she not travel? 
    A. Because she has travelled a lot before  B. Because her friend did not have fun travelling. 
    C. Because it is so expensive  D. Because she would have no money when she finished. 
 

5. Do you think she will win the lottery? 
    A. Maybe. It depends on her luck   B. No, she did not buy a ticket. 
    C. No, It’s too difficult with only a few tickets D. Yes! She’s lucky. 
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➢ Listening websites: 

 

 

 

https://learnenglishteens.britishcouncil.org/skills/listening/elementary-a2-listening/tour-london 
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➢ Students collaborative work 

 

 

 

 

 

 

Students working in a laboratory session 
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➢ Leaflets 
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➢ Videos 
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2.04 Evidences of the assessment tools used 

 
Check list to evaluate a Leaflet 

 
Students’ names:_(TEAM 1)_ :_(TEAM 1) Maldonado Magaña, Medina Alarcón, Pérez Cuéllar, Ramos Velázquez, 

Salinas Morales, Vázquez Medina      
    Class: ___4IM7____ 

 

Aspects to evaluate 
Yes No Comments 

Grammar/Spelling 

The grammar structures used in the leaflet express clearly interesting 
pieces of information about culture of a specific country. Correct 
spelling is observed. 

   

The students include different grammar points to fulfil the task, dealing 
with them properly. 

   

Coherence 

The ideas follow a logical sequence.    

Vocabulary 

The leaflet contains a good variety of vocabulary related to the culture 
of a specific country. 

   

The words and expressions used are suitable with the context of the 
country to which it is aimed. 

   

Format 

The leaflet: 
Contains a title. 

   

Is well organized: paragraphs and images well distributed, with a 
logical sequence. 

  Some images are big; maybe you 
could have used the space to add 
information 

Include images related to the topic dealt with and do not interfere with 
the written text. 

   

The design is attractive, so it catches the readers’ attention.    

Was made in any of the following formats: Word, Power point or 
Publisher. 

   

Contains references.    

Delivery 

The leaflet was handed in on time.    

The leaflet was handed in by the means required    

 

Extra comments: Your leaflet is very nice and catching and you show interesting information, although I think you could 
have included information about family and traditions. In the part of common social practices, it refers to the specific 
personal manners that people practice because they have been taught through the time (greeting by kissing on the chick, 
to pride before having meals, etc.) 

Grade:   9 
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Check list to evaluate the product: Video promoting a product or service 
 

Students’ names:_(TEAM 2) _Aguilar Palestina, Alonso Fabela, Molina Solís, Nuñez Briozo      

Class: ___4IM7_______ 
 

Aspects to evaluate Yes No Comments 

Speaking 

The students: 
Talk about a product or service and their speech is addressed to 
a native English speaking country. 

  You are inviting the audience 
to visit some beaches in 
Australia. 

Explain the main aspect and purpose of the product/service and 
describe the way it works in detail. 

   

Speak fluently, using the appropriate expressions for the country 
they address the product/service. 

  Your speech rhythm is slow at 
times. 

Show clear and correct pronunciation, with a good level of voice; 
the intonation is appropriate for the public aimed. 

  Pronunciation must be 
practiced in advance in order 
to improve it. 

Do not make unnecessary pauses or seems to get distracted 
while speaking.  

   

Grammar  

The students use the structures of conditional type 0 and type 1 
to introduce and explain how the product/service works as well 
as its benefits. 

  Plenty use of them but there 
are a few grammar mistakes. 

The students use the grammar point conditionals type 1 and 2 to 
make offers about the product/service. 

  Plenty use of them with some 
grammar mistakes. You are 

not making offers. 

The students use correctly other grammar points to fulfil the 
task.  

   

Coherence    

The speech is understandable; the ideas follow a logical 
sequence. 

  There are some pronunciation 
mistakes 

Format 

The video is presented in a standard format.    

Good resolution and good level of volume.    

Delivery    

The video was handed in on time.    

The file has a name which is easy to identify.    

 

Extra comments 

Remember that it is important to make offers to make your tourism service more attractive. 

Grade:   8 
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ANALYTIC RUBRIC FOR EVALUATING A SCRIPT PREPARED FOR A VIDEO 

Students’ names:_(TEAM 2) _Aguilar Palestina, Alonso Fabela, Molina Solís, Nuñez Briozo      

Class: ___4IM7_______ 
 

4TH 
SEMESTER 
RUBRIC :  
Writing  

4  
Strong 

3  
Moderately strong 

2  
Shows  enough 
ability 

1  
Shows  basic ability 

Content     

Paragraph 
structure 
 

The text is properly 
organized, showing 
interventions 
clearly. 
All the writing 
makes sense and 
uses strong vivid 
language. 

The text is properly 
organized, showing 
interventions 
clearly. 
Most of the writing 
makes sense and 
uses strong vivid 
language. 

The text is not 
properly organized; 
however, 
interventions can 
be identified. 
Some parts of the 
writing do not make 
sense and  use a 
few strong vivid 
language. 

The text is not 
organized, so it is 
not easy to identify 
interventions. 
Many parts of the 
writing do not make 
sense and do not 
use strong vivid 
language. 

Sentence 
structure 

All the sentences 
have a subject, 
verb and 
complement. 
All the subjects and 
verbs match.  
It contains 
sentences correctly 
written with the 
zero, first and 
second conditional 
structures. 

Most of the 
sentences have a 
subject, verb and 
complement. 
Almost all the 
subjects and verbs 
match.  
It contains 
sentences correctly 
written with the 
zero, first or second 
conditional 
sentences. 

Some of the 
sentences have a 
subject, verb and 
complement. 
Some subjects and 
verbs match.  
It is shown a few of 
the zero, first and 
second conditional 
sentences. 

Only a few of the 
sentences have a 
subject, verb and 
complement. 
A few subjects and 
verbs match.  
There  are only 2 or 
3 ideas written with 
the zero, first and 
second conditional 
structures. 

Legibility 
 

The document is 
easy to read and is 
properly spaced 
with proper letter 
formation. 

Readable with 
some spacing/ 
letter formation. 

Readable with few 
spacing/ letter 
formation. 

Difficult to read due 
to spacing/forming 
letter. 

Spelling and 
Capitalization 

 All words are 
spelled correctly. 
All the sentences 
and proper nouns 
begin with a capital 
letter.  
 

Most words are 
spelled correctly. 
Most of the 
sentences and 
proper nouns begin 
with a capital letter.  

Some words show 
spelling mistakes. 
Some of the 
sentences and 
proper nouns begin 
with a capital letter.  

There are several 
spelling mistakes. 
Most of the 
sentences and 
proper nouns do 
not begin with a 
capital letter.  

Punctuation All the sentences 
are punctuated 
correctly. 

Most of the 
sentences are 
punctuated 
correctly 

Some of the 
sentences are 
punctuated 
correctly. 

Most of the 
sentences do not 
use punctuation 
correctly. 
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2.05 Video 

Here there is the link of the video: 

 

 

https://drive.google.com/file/d/1XVaMiAGWldbidXBo_pT2hFoC8AdmoSn2/view?usp=sharing 

 

 

 

 

CHAPTER 3: EXPERIENCE REPORT 

It is considered that the activities were carried out without real problems, despite of having to 

adapt to live under special conditions derived from the unexpected event of a pandemic. 

 

Fortunately, there was the chance to work with students the part of the grammar revision in 

class before living the pandemic. There was also the chance to organize teams and to talk 

about the products students would work with.  

 

When classes stop due to the pandemic, it was created a virtual classroom in Google 

Classroom to continue working with students. At the beginning it was difficult to work with this 

tool as nobody knew in detail how it worked, in order to take advantage of the different 

resources it offers; however, through the time it was learned to be used.  

 

Another aspect that was necessary to face was the aspect of time all along the work done to 

attend students, to organize the information, as well as to adapt and to upload it and later to 

have a really personalized revision of students’ activities in order to make them know about 

their progress. 

 

Students were provided with all the criteria they needed to know to create their leaflets and to 

produce their videos; however, the “practical” part of preparing a leaflet, a video and the 

reading and listening practice were carried out by students at home via electronic 

communication. 
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Although students had been provided with all the criteria to create their products, 

communication by e-mail and WhatsApp, was stablished to answer their questions. It is 

important to mention that at the end students asked to be given more time to finish their 

products, as the new working conditions had been also a difficult process of adaptation for 

them. 

 

Students showed a positive attitude towards collaborative online work, despite the conditions 

and at the end there was evidence that they really made a big effort to accomplish their tasks, 

as really good products were received. 

 

Talking about the outcomes, first I will mention that students reinforced their technological 

and social skills to solve their tasks, because they created quite good leaflets as well as 

catching and interesting videos, which has generated ideas to add in the criteria to be used in 

the near future. 

 

Through these products, students showed what they had learnt in previous semesters, as 

well as the knowledge acquired in the course, that in this case was the use of three types of 

conditional sentences: zero, first and second; they used the structures correctly to fulfil the 

communicative purpose of making offers about a product or service, taking into account the 

cultural elements of an English speaking country.  

 

Referring to the productive skills, it is considered that at the end students reached the 

purpose of communicating effectively in English both in written and oral form. It is important to 

highlight that they demonstrated a clear understanding of the culture of the main speaking 

countries through all their products.  

 

Talking about the receptive skills, it can be said that students were able to comprehend 

spoken language from an audio in which a tour to London was described, as well to 

comprehend the language in a written form, in which the grammar structure previously 

studied was recycled, so they had the opportunity to identify the communicative purpose of 

the structure in a different context. 
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Regarding the part of reading, it is necessary to say that for some students it was not easy to 

work the part of the use of reading strategies, even though they were explained and guided in 

each strategy, they couldn’t catch at a first sight how to deal with it themselves, so it was 

necessary to provide them extra support by the teacher or by a more experienced peer. 

 

At the end, for those students who could don’t deal with this, it was solved by allowing them 

to do as they normally do when reading a text, using their own strategies, even the ones they 

use when they read in Spanish, to get the right answers.  At the end they were asked to try to 

find similarities with the strategies previously provided. 

 

It is worth to mention that thanks to students’ attitudes and willingness to continue working, 

everything went well. 

 

In general, students were satisfied with their feedback and some of them expressed that 

despite being challenging activities to be done under special conditions, they were happy to 

see that they had could face these challenges successfully. 

 

Even though it is more difficult to work in this way, perhaps as it is not the common way to do 

it and there is not enough knowledge, practice or ability to use technological resources, at the 

end the experience was satisfactory as it has been possible to reach the goals both at work 

and in the specialization. 
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CHAPTER 4: CONCLUSIONS 

The rewarding activity of planning formally has reminded me the impact that a well-structured 

lesson can have in our students and that is necessary to work with them, either the 

productive and the receptive skills, to help them to achieve mastery of the language in a full 

way.  

 

The piece of work presented here is really good in the sense that has been useful for 

students to develop the four skills in their English language learning and this product is the 

result of all what has been learnt, reviewed and reinforced throughout all the specialisation.   

 

One of the points that had not been considered formally in the ordinal lessons before, was the 

part of culture, as its relevance had not been seen before, not only when learning a second 

language, but also in everyday life, as it gives people the chance to have a better 

communication and to be more understanding and sensible with people from other places, 

which can promote to build better social relationships.   

 

Once more, the idea that how important and necessary is for teachers to bring themselves up 

to date is reinforced. 

 

Through the time, a teacher gains experience in teaching a second language; however, 

sometimes not all the important elements are considered when planning or simply, it is not 

considered that the generations of students are in a constant change and that it is necessary 

to adapt to those changes and offer students activities, strategies, instruments or materials 

according to the context they are living and that cover their necessities to face real situations. 

 

Another aspect that has been seen as really useful to continue improving teaching, is the one 

of designing assessment instruments in advance to have them ready in a formal format and 

share in this way with students. Even though the evaluation criteria are always informed and 

checked in detail with students and then those elements are placed in a format, it is important 

to provide them with the formal instrument in advance, as it will facilitate them the 

development of the task assigned. 
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In this piece of work one important personal goal was to lead learners towards autonomous 

learning, which refers to the students’ ability to be in charge of their own learning and it is 

considered that this goal has been reached when observing students’ outcomes, so I am 

really happy for them. 

 

For me, it has been a valuable experience to make students reflect about how much they 

have learned up to this moment and how useful this could be for them in real contexts. The 

final point was to make them think positively towards the benefits they can have when 

learning a second language, specifically English, and just to try hard in case they think they 

are not skilful enough as they would like to be. 

 

It is important to mention that I feel really satisfied with my performance in this specialisation, 

but also I am aware that I need to continue working to improve some aspects of my teaching 

practice, like the part of designing meaningful activities including technology.   

 

Finally, I want to say that I am extremely grateful with the UPN for giving me this opportunity 

to improve not only as a teacher, but also as a person and even more grateful with my 

assessor Alma Delia García Salazar for guiding, supporting and encouraging me all the time 

to go further in my teacher performance.  
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